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ABORIGINAL THEMED BOOK LIST AND LESSON 
PLANS 
Below is the list of Aboriginal themed children’s books recommended for use 
in the WITS Programs. To view the lesson plans associated with the books, 
proceed to the page number in the far right column.  

These lesson plans explore characters, settings and/or interactions 
representative of an Aboriginal worldview that recognizes the environment as 
the most influential teacher of the natural order of things. To learn more 
about the Aboriginal values and culture reflected in these books, please see 
page 190 in the Toolbox section of this guide. 

The Aboriginal themed lesson plans are standalone lesson plans that can be 
used in any order. They fit into the WITS Primary Program but can be used 
with older students as well. Each lesson plan includes a summary of the book, 
pre- and post-reading discussion questions and suggested activities. To view 
provincial and territorial learning outcomes for these lesson plans, visit 
www.witsprogram.ca/schools/lesson-plans/aboriginal.php.  

 

 

 Title Author Illustrator Publisher Page 

 

EAGLE BOY: A 
PACIFIC 
NORTHWEST 
NATIVE TALE 

Richard 
Lee 
Vaughan 

Lee 
Christiansen 

Sasquatch 
Books 105 

 

EAGLE SONG Joseph 
Bruchac 

Dan 
Andreasen 

Puffin 
Books 110 

 

THE FIRST 
STRAWBERRIES 

Joseph 
Bruchac 

Anna 
Vojtech 

Puffin 
Books 114 

 

GRAY WOLF’S 
SEARCH 

Bruce 
Swanson 

Gary 
Peterson 

Second 
Story Press 116 
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 Title Author Illustrator Publisher Page 

 

LOOKING 
AFTER ME 

Denise 
Lecoy 

Marie-
Micheline 
Hamelin 

Theytus 
Books 119 

 

ONE Kathryn 
Otoshi 

Kathryn 
Otoshi Group West 122 

 

THE POLAR 
BEAR’S GIFT 

Jeanne 
Bushey 

Vladyana 
Langer 
Krykorka 

Red Deer 
Press 124 

 

A PROMISE 
IS A 
PROMISE 

Robert 
Munsch & 
Michael 
Kusugak 

Vladyana 
Langer 
Krykorka 

Annick Press 126 

 

RED PARKA 
MARY 

Peter 
Eyvindson 

Rhian 
Brynjolson 

Pemmican 
Publications 130 

 

WALRUS’S 
GIFT 

H.E. 
Stewart H.E. Stewart Tudor House 133 

 

WHEN 
RANDOLPH 
TURNED 
ROTTEN 

Cherise 
Mericle 
Harper 

Cherise 
Mericle 
Harper 

Random 
House 135 

 

THE WOMAN 
WHO 
MARRIED A 
BEAR 

Elizabeth 
James Atanas Simply Read 137 
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EAGLE BOY: A PACIFIC NORTHWEST 
NATIVE TALE 
By Richard Lee Vaughan 

The village people living along the Pacific Coast didn't like the eagles 
that swooped from the sky and snatched fish from the waters, but 
Eagle Boy, an orphan who loved to watch the eagles, always shared 
his fish with them. One year when fish became scarce, the people 
had to move their village and left Eagle Boy behind. The eagles 
remembered his generosity and brought him more food than he 
could eat. Eventually, Eagle Boy saves the village from starvation.      

WITS Connection: Ignore, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Distribute the Eagle handout (see page 107) to students and help them colour 

and label the parts of the eagle. Suggested responses are: 1. Powerful wings with 
dark brown feathers; 2. White feathers; 3. Keen eyesight to spot prey; 4. Sharp 
yellow bill to tear apart prey; 5. Yellow feet with sharp talons for catching prey; 
6. Brown feathers on body; 7. White tail feathers 

� Learn more about bald eagles by visiting 
www.enchantedlearning.com/subjects/birds/info/Eagle.shtml.  

PRE-READING QUESTIONS 
1. Why do you think the story is called Eagle Boy? 

2. What do we know about eagles? 

3. Have you ever fed a wild animal? Why are we not to feed animals in the wild? 

POST-READING QUESTIONS 
1. Why was the young man called "Eagle Boy"? The villagers called the young man 

"Eagle Boy" because he liked to feed the eagles with the fish that he had caught. 

2. Why was Eagle Boy criticized for feeding eagles? The villagers did not view the 
eagles as friends. 

3. Why was Eagle Boy left behind? There was no room in the boat. 

4. How did Eagle Boy honour the eagles who fed him? He built a large fire and 
danced. 

5. What did Eagle Boy need to ignore and forgive in order to help his people? He 
had to ignore his hurt for having been left behind and forgive the villagers in 
order to save them from starvation. 

6. Who understood the sign that the tribe had been forgiven and could return back 
to the village? Chuh-coo-duh-bee understood that when the eagles returned with 
food they had been forgiven. 
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Notes: 

7. Why was Chuh-coo-duh-bee a better partner for Eagle Boy than Kwish-kwish-ee? 
They respected one another and valued their friendship with the eagles. 

POST-READING ACTIVITIES 
� Discuss with students how Eagle Boy's song may have sounded in the story and 

brainstorm words he may have used. Distribute the Write a Song handout (see 
page 108) to students and have them write lyrics to a song that thanks the 
eagles for the food. 

� Despite the hardship that Eagle Boy and the villagers faced, there were many 
acts of kindness in the story. Distribute the Kindness handout (see page 109) to 
students and have them describe the kindness encountered in each part of the 
story.  
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Eagle Boy: Eagle Handout 
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EAGLE SONG 
By Joseph Bruchac 

Danny Bigtree's family has moved to a new city, and Danny can't seem to 
fit in. The nine-year-old is homesick for the Mohawk reservation they left 
behind and faces daily teasing from his classmates. When Danny's father 
shares the story of the great Iroquois peacemaker Aionwahta (Hiawatha), 
Danny begins to understand the powerful message of peace and how to 
make friends out of classroom enemies.      

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Find out more about author Joseph Bruchac on his website 

www.josephbruchac.com/.   

PRE-READING QUESTIONS 
1. What do you think is meant by the title Eagle Song? 

2. "She':kon" is a Mohawk word for peace. Predict why you think "she':kon" is the 
first chapter heading. What do you think will happen in the book? 

3. Look at the boy on the cover of the book. How do you think the boy is feeling? 

4. What are some ways this boy looks different? What are some familiar 
characteristics of this boy? 

CHAPTER DISCUSSION QUESTIONS 

Chapter One 
Vocabulary: tenements, lacrosse, Akwesasne, ironwork 

1. How is Danny different from the other boys? Danny has longer hair and different 
coloured skin. He likes to play different games like lacrosse. 

2. What does Danny miss about his hometown, Akwesasne? There were fields and 
woods to play in and lots of children like him. 

3. Why does Danny close his eyes on the subway and keep his head down while 
walking home? He does these things so he won’t notice people staring at him. 

4. Why did Danny’s family leave Akwesasne? There was no work for his parents and 
the river was too polluted for fishing. 

5. Why is Danny surprised to see his parents when he gets home after school? His 
mother usually arrives home later and his father works out of town. 

6. How do Danny and his father greet one another? They say the word “she:kon” 
(meaning peace) to one another. 

7. How are Danny’s parents different? His mother is tall and strong. His father has 
long “crow-black” hair and is strong and round “as the trunk of a big tree.”  
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Chapter Two 
Vocabulary: Gustoweh, Mohawk, Iroquois, clan, rez 

1. If you were Danny, what would you do to be accepted by the other kids? 

2. How do you think the kids will treat Danny during and after his father's visit? 

3. Why does Danny’s father paint an eagle on his hard hat? Danny’s father believes 
the eagle will take care of him. 

4. Why is Danny concerned when his father suggests he will speak to the class 
about the Iroquois’ form of governing? Danny is worried that his classmates will 
call his father names. 

Chapter Three 
Vocabulary: Aionwahta, Adodarhonh, Great Turtle, Peacemaker 

1. What does Aionwahta learn about trying to make peace? He cannot make peace 
by himself. 

2. What does Peacemaker do for Aionwahta? Using the strings of white shells, 
Peacemaker listens to Aionwahta and lifts the sorrow from him. 

3. How does Adodarhonh become good? A great multitude of people invade the 
place where he lives. Peacemaker and Aionwahta enter his lodge and heal his 
body and mind. 

4. What do they do with all the weapons? They throw the weapons into a large pit 
and plant a pine tree. 

5. What is the Tree of Peace? The pine tree that was planted where the weapons 
were buried. 

Chapter Four 
Vocabulary: wampum belt, intercom, colonists, constitution 

1. Why was Danny so nervous on the afternoon of his father’s visit to his class? He 
wasn’t sure how his father would be treated by the other students. 

2. How did the classmates respond to Danny’s father? They showed interest in his 
story and asked questions. 

Chapter Five 
Vocabulary: microwave, tower, gusher 

1. What was Danny hoping for? He hoped his classmates would treat him better. 

2. What happened on the playground? Consuela invited him to join her group but 
then Tyrone caught his attention and threw a basketball at him. 

3. How was Danny injured? He couldn’t catch the ball and it hit him in the face. 

4. Did Tyrone purposely toss the basketball at Danny’s face? At this point in the 
story, we’re not sure. 

Chapter Six 
Vocabulary: "Skin", "disses" 

1. How does Danny know that Will is in a gang? Will has a red handkerchief in his 
back pocket and red laces in his sneakers. 
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Notes: 

2. Why did Will join a gang? He thinks that joining a gang is the only way to survive 
at school. 

3. How is Danny different than Will? Will believes in different ways to resolve 
conflicts. Will’s mom doesn’t notice what is happening to her son.  

Chapter Seven 
Vocabulary: steel girder, spud wrenches, crane operator 

1. What was Danny’s dream? A beautiful eagle was knocked out of a tree and spun 
to earth. 

2. How was Danny’s father injured? He was injured when he saved another man 
from being knocked off a steel girder by a crane. 

3. What does Danny’s father say about friendship? It takes more courage to make a 
friend than to make an enemy. 

Chapter Eight 
1. Did Tyrone mean to hurt Danny with the basketball? No, Tyrone said it was an 

accident. 

2. What did Danny say to Tyrone about his own expectations? Danny told Tyrone 
that his name was Daniel and this is what he wished to be called. He also told 
Tyrone he wanted to be friends and taught him the Mohawk word for peace.  

3. What did Danny want to do next? He wanted to show others what he learned 
about peace with the eagles. 

POST-READING ACTIVITIES 
� Discuss what it is like to be the new kid at school. Have students list ways they 

could make a person feel welcome. 

� Using a flip chart, label a large piece of paper with two words. Write the word 
“Different” on the left side of the page and “Same” on the right. Discuss with 
students how we are the same and different. Differences may include where we 
are from, languages we speak at home, foods we eat or holidays we celebrate. 
Similarities may include activities we like, having friends, feeling pain when hurt 
or things we find funny. 

� Distribute the Tree of Peace handout (see page 113) to students and ask them to 
write words that describe acts of peace on the branches of the tree. In the hole 
under the tree, students should write actions that bring about hurt. Remind 
students of how Aionwahta and Peacemaker threw the weapons into the hole 
after they saved Adodarhonh.  
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THE FIRST STRAWBERRIES 
By Joseph Bruchac 

Long ago, when the world was new, the Creator made a man and a 
woman. They lived happily together for a long time until one day they 
quarrel and the woman leaves in anger. The sun decides to help the 
man by placing ripened raspberries, blueberries and blackberries in her 
path. Finally, when the sun sends strawberries, the woman stops to 
taste them, allowing the man to catch up and seek her forgiveness. 

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Find out more about author Joseph Bruchac on his website 

www.josephbruchac.com/.   

� This book is based on a Cherokee legend. Teach students about the Cherokee 
people. The word Cherokee comes from the Muskogee word meaning '”speakers 
of another language.” Cherokee People originally called themselves Aniyunwiya 
("the principal people") but today they accept the name Cherokee which is 
spelled and pronounced “Tsalagi” in their own language. For more information, 
visit www.native-languages.org/cherokee.htm.  

� Learn more about strawberries at www.witsprogram.ca/pdfs/schools/books/the-
first-strawberries/strawberry-facts.pdf.  

� Have students list things we get from strawberries such as jam, jelly, Jell-O, 
drinks, cakes, breads and ice cream. Select the most popular strawberry uses to 
make a class graph. 

PRE-READING QUESTIONS 
1. What is the woman doing in the picture on the cover of the book? 

2. Why do you think she is picking these flowers? 

3. What time of year do you think it is? 

4. Do you think this is a happy or sad story? 

POST-READING QUESTIONS 
1. What was life like for the man and woman at the beginning of the story? They 

were happy. 

2. Why did the man become angry? He was hungry and wanted his wife to feed him. 

3. How did the man express his anger? He spoke in a “cold voice” and said, “I am 
hungry. Do you expect me to eat flowers?” 

4. How did the woman respond? She became angry too and said, “You hurt me.” 
She left her husband and walked in the direction of the sun. 
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5. How could the man and woman express their anger differently? The man could 
have talked it out with a different tone of voice. The woman could have asked for 
help in preparing food. 

6. Who did the man talk it out with in order to seek help with his problem? The man 
discussed his problems with the sun. 

7. How did the strawberries help the woman to forgive? The sweetness of the 
strawberries helped her remember how happy she was before she quarreled with 
her husband. 

POST-READING ACTIVITIES 
� Make a list of natural resources used in the story such as various fruits, clothing, 

and any others students observe in the illustrations. 

� Discuss how nature (i.e. the sun and berries) taught the people to forgive each 
other. Ask students how people in the story felt about nature. 

� Encourage students to retell the story by making stick or paper bag puppets of 
the characters (i.e. man, woman, sun, different types of berries) and using them 
to retell the story in a puppet show.  

� Have a strawberry farmer visit the class to discuss how strawberry plants grow 
and propagate by tubulars rather than seeds. 

� Using the other berries in the story, have the children graph their favourites. 

� Have the children tell about times they have forgiven someone. Children could be 
given scenarios to role play. 

� Read "Strawberry Moon" from the book Thirteen Moons on Turtle's Back: A 
Native American Year of Moons by Joseph Bruchac and Jonathan London. Discuss 
how the Senecas respected nature and especially strawberries.  
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GRAY WOLF’S SEARCH 
By Bruce Swanson 

Gray Wolf, a boy who lives on the Pacific Northwest Coast 
with the other members of the Wolf Clan, is tasked by his 
shaman uncle to find someone important and get to know 
this person well. After receiving clues from Eagle, Bear, 
Whale, Beaver, Owl and Wolf about the person he seeks, 
Gray Wolf returns to the clan to share his new wisdom.  

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Distribute the Gray Wolf handout (see page 117) to students and help them 

colour and label the parts of the wolf. Suggested responses are: 1. Large ears; 2. 
Thick gray, brown, tan, black and white fur; 3. Long, bushy tail, often black-
tipped; 4. Long legs; 5. Large, sharp teeth. 

� Learn more about the gray wolf by visiting 
www.srd.alberta.ca/BioDiversityStewardship/WildSpecies/Mammals/WildDogs/Gr
ayWolf.aspx.  

� The gray wolf is an endangered species. Learn more about endangered species at 
www.bcarchives.bc.ca/School_Programs/end_species/es_plans/es_plans.html. 

PRE-READING QUESTIONS 
1. Take a look at the cover of the book. Based on what you see, where do you think 

the story takes place? 

2. Which of the cover illustrations do you think the title Gray Wolf refers to: the 
boy, the mask or the wolf? 

3. What does it mean to search for something? What helps make a search 
successful? 

4. What do you think Gray Wolf seeks? 

POST-READING QUESTIONS 
1. Why does Raven’s Head ask Gray Wolf to find and get to know a very important 

person? Gray Wolf’s role and the well-being of the tribe depend on it. 

2. How long did it take Gray Wolf to search for this important person? About a year. 

3. What was Raven’s Head’s advice after Gray Wolf searched for a year? “Look 
closer to home. Look within.” 

4. Who was the important person that Gray Wolf was searching for? His family, his 
community and himself. 

POST-READING ACTIVITIES 
� Distribute the Magnifying Glass handout (see page 118) and have students draw 

pictures to accompany the statements on the sheet.  
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Gray Wolf’s Search: Gray Wolf Handout  
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LOOKING AFTER ME 
By Denise Lecoy 

A young quail learns from his mother that everyone’s heart 
has a special place that helps them feel happy or sad. He 
learns from his father that everyone has a sacred circle 
around them that no one can enter without permission. 
Together, they teach the young quail to stay close to his 
parents until he grows up. Then it will be his turn to look 
after other young quails, keeping their sacred circles safe.  

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITY 
� Learn more about different types of quails by performing a search for the term 

"quail" at www.enature.com/fieldguides/ and browsing through the results. 

PRE-READING QUESTIONS 
1. What is a quail? 

2. Why are both birds crying on the front of the book? 

3. Why do you think the book is called Looking After Me? 

4. What are some ways you look after yourself? What do you need help with in 
order to look after yourself? 

POST-READING QUESTIONS 
1. What does Baby Quail do when he feels happy? He loves to dance and twirl. 

2. What does Father Quail say about Baby Quail’s dancing and twirling? This is your 
sacred circle. 

3. When do you like people to respect your personal space? 

4. What happened when Baby Quail was angry? He said mean words to his mother. 

5. How did Mother Quail use her WITS after Baby Quail said those mean words? She 
talked it out, telling him it wasn’t okay to try to hurt her with mean words. 

6. How did Brother Quail use his WITS when Yellow Dog tried to steal one of his 
feathers? He sought help by yelling loudly to draw attention and then going to his 
mother for comfort. 

POST-READING ACTIVITIES 
� Distribute the Quail Family handout (see page 120) and ask students to draw a 

speech bubble above the head of each quail to describe how the quails talk it out 
in their favourite part of the book. 

� Distribute the Happy, Sad, Afraid handout (see page 121) and have students 
complete it by describing their feelings and responses in words and pictures. 
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Looking After Me: Quail Family Handout 
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ONE 
By Kathryn Otoshi 

Blue is a quiet colour who likes looking at the sky and floating on 
waves. Sometimes he wishes he was more like his friends 
Orange, Purple, Green and Yellow but he’s happy being Blue – 
except when Red comes around. Red is a hothead who picks on 
Blue. Although Blue's friends feel bad, they never try to stop 
Red until One comes along. When One stands up to Red, the 
other colours learn that everyone, even Red, matters.   

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Invite children to describe their favourite colour and why they like that colour. 

� Create a simple graph of students’ favourite colours on chart paper. 

PRE-READING QUESTIONS 
1. What kinds of things are viewed as just one? One nose, one birthday a year. 

2. What do you think this story is about? 

POST-READING QUESTIONS 
1. What does Blue think of himself? Sometimes he wishes he was another colour but 

overall he likes being Blue. How do his feelings change when he is with Red? He 
feels bad about himself. 

2. How did the other colours respond to Red’s hurtful words? They comforted Blue 
but didn’t ask Red to stop. What happened to Red when no one asked him to stop 
being mean? He became bigger and picked on all the colours. 

3. How did One stand up to Red? He said “NO!” when Red asked him to stop laughing. 

4. What did One show the others? To stand up and say “NO!” if someone picks on them. 

5. How did everyone help Blue when Red tried to roll over him? They stood up to 
Red and said, “No!” 

6. When was Red asked to be part of the group that counts? When he stopped being 
mean. 

POST-READING ACTIVITIES 
� Distribute the Take a Stand handout (see page 123) and have students fill it in to 

describe how they "stand up" for themselves and others when necessary. 

� Discuss with students what “taking a stand” sounds like. Brainstorm words that 
may be heard when people “take a stand.” E.g. “no” and “stop.”  

� Cut out red, blue, yellow, green, purple and orange circles and numbers from one 
to seven. Ask students to use the shapes to act out the story of One. Discuss how 
they felt acting out the different colours and numbers.  
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THE POLAR BEAR’S GIFT 
By Jeanne Bushey 

An Inuit girl named Pani longs to be a great polar bear 
hunter. When she shares her dream with her friends, 
however, they mock her and insist only men can be great 
hunters. Hurt by their jeers, Pani walks far away on the polar 
ice where she encounters a wounded polar bear cub. Rather 
than kill the cub, she decides to heal it, learning in the 
process what it really means to be a great hunter.   

WITS Connection: Walk away, Ignore 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Conduct an Artifact Study by showing students four objects (e.g. fish, lure, plush 

polar bear, ice cubes) and asking them to suggest ways in which the objects may 
be connected to the story. 

� Find out more about author Jeanne Bushey at 
www.writersunion.ca/ww_profile.asp?mem=556&L=B.  

� Discover more about polar bears and other Arctic animals by visiting the following 
links: 
- www.kidzone.ws/sg/polarbear/polar_bear.htm 
- www.saskschools.ca/~gregory/arctic/pbear.html 
- www.saskschools.ca/~gregory/arctic/Awildlife.html  

PRE-READING QUESTIONS 
1. Where might this story take place? 

2. Can you tell from looking at the cover who the main character might be? 

3. What is a gift? 

4. What do you think may be the gift that the polar bear possesses? 

POST-READING QUESTIONS 
1. Is this a fiction or non-fiction book? This is a fiction book. 

2. This is a special kind of story. It is called a legend. What kind of story is a 
legend? A story orally passed down through generations. The story is usually 
about a cultural group and often includes supernatural powers. 

3. What are the objects in the story that make this an Inuit legend? Objects include 
the sled, igloo, the language spoken, the soapstone carving, the polar bears and 
the magic patches of fur. 

4. Why is it said in the story that only men are great hunters? Hunting is a 
traditional role of men. 

5. How did Pani use her WITS when she was teased? Pani walked away from the 
situation. 
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6. Why did Pani change her mind about killing the polar bear and instead helped it 
survive? 

7. What did Pani discover about great hunters? Great hunters respect life and have 
compassion too. 

POST-READING ACTIVITIES 
� Draw two columns on a large piece of chart paper. At the top of the first column 

print “Gifts in the Story.” Brainstorm with students gifts given in the story that 
were not objects. At the top of the second column print “Gifts that We Give One 
Another.” Brainstorm gifts that the students give to others that are not objects. 

� Ask students to write on a piece of paper positive character traits that describe 
themselves. Students should then choose three traits they think describe how 
others see them. Have students draw a sketch of themselves and then write 
these three traits on the sketch. The sketches can be posted on a bulletin board 
without including students’ names and the class can then guess who is described. 
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A PROMISE IS A PROMISE 
By Robert Munsch and Michael Kusugak 

In spite of her mother's warning about sea monsters called the 
Qallupilluit, Allashua goes fishing alone on the sea ice. When the 
Qallupilluit capture Allashua, she escapes by promising to bring 
her brothers and sisters to the sea creatures. With the help of her 
mother, father, brothers and sisters, Allashua and her family are 
able to protect one another from the Qallupilluit.   

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Learn about the origins of the story and the inspiration for its characters on 

Robert Munsch’s website at www.robertmunsch.com/a-promise-is-a-promise-2/.  

� Teach students about Nunavut, Canada’s newest territory. Point it out on a map 
of Canada and distribute the Nunavut Map handout (see page 128).   

� Learn about the Inuktitut language. Distribute the Inuktitut Language handout 
(see page 129) to students and go through it with children to learn more about 
the language spoken by Inuit people. 

PRE-READING QUESTIONS 
1. Look at the cover. Based on the clothing you see the girl wearing, where do you 

think the story takes place? 

2. What is the girl doing on the cover of the book? 

3. What can you do on ice? 

4. What is dangerous about ice? 

5. What is a promise? 

6. What does it mean to break a promise? 

7. What do you think the girl will need to seek help about? 

POST-READING QUESTIONS 
1. What promise was broken in the story? Allashua promised to go to the lake and 

not the ocean to fish. 

2. What happened after the promise was broken? The Qallupilluit tried to drag her 
into the ocean. Allashua made a promise to return with her brothers and sisters. 

3. How do you think Allashua felt when she talked it out with her parents? She felt 
less afraid and more relieved and hopeful. 

4. What three important details did Allashua admit to her parents? She went to the 
ocean, she called the Qallupilluit nasty names and she promised the Qallupilluit 
she would return with her brothers and sisters. 
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5. How did Allashua's parents help her keep her promise? Her mother distracted the 
Qallupilluit with a dance. 

6. Do you think Allashua could have fixed this problem on her own? She could not 
do this without getting hurt or possibly hurting her brothers and sisters. 

7. What does Allashua learn about promises? Sometimes you need help to keep a 
promise. 

8. Why would parents tell their children that monsters live under the ice? They said 
this to protect them from the cracks in the ice. 

9. Do monsters really live under the ice? 

POST-READING ACTIVITIES 
� Illustrate the behaviour of cracked ice using two pieces of tissue paper 

approximately 50 x 68 cm (20 x 27 in). Use scissors to make a single cut in the 
middle of one paper. Ask two volunteers to hold the piece without the tear and 
then place something small and relatively heavy (such as a stapler) in the middle 
of the paper. Next ask two volunteers to gently hold the tissue paper with the 
tear so that the tear is barely visible. Place the same object on the paper and 
watch the object fall. 

� Have students draw pictures of the creatures that live below and above the ice. 

� Compare the Qallupilluit with other mythical creatures such as unicorns, 
gryphons, Pegasus, the sphinx and faeries. Ask students to create their own 
mythical creatures through drawings or sculpture and explain the creature's 
supernatural powers and what it likes to eat. 

� Have students make finger puppets to retell the story. 

� Sometimes when we are in danger we have to make quick decisions. Allashua 
escaped from the Qallupilluit by promising them her brothers and sisters which 
caused an even bigger problem. Ask students to describe a problem they have 
faced and how they solved it. In small groups, have students role play the 
problem and three alternative ways to solve the problem. The rest of the class 
can vote on the best solution.  
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RED PARKA MARY 
By Peter Eyvindson 

Whenever he passes by his neighbour Mary’s house, a young 
boy can't help but stare at the elderly woman with the missing 
teeth and layers of sweaters. Although he is afraid at first, he 
soon realizes that even though Mary is different, she is a wise 
and wonderful friend who has much to teach him.   

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Show students a picture of a parka and describe how it is similar to their coats. 

� Discuss the concept of nicknames with students. 

PRE-READING QUESTIONS 
1. How old do you think the lady on the cover of the book is? 

2. What other stories do you know that include elderly women as characters? 

3. Where is the parka on the cover? Why is it missing? 

4. Where do you think the story takes place? 

POST-READING QUESTIONS 
1. Why was the young boy afraid of Mary? Somewhere at some time someone told 

him to be afraid of her brown eyes. 

2. The boy was unsure what to do when Mary gave him a bucket of chokecherries. 
How did he seek help? He brought them home and watched his Mom’s reaction. 

3. How was Mary different? She was older, dressed differently and was alone. 

4. What did Mary teach the boy? To sew, catch rabbits and line moccasins with fur. 

5. What did Mary learn from the boy? She learned how to give in many ways. 

6. What would you have guessed to be the biggest gift in the world? 

7. How do you think the young boy felt when he received Mary’s gift? How would 
you feel if you opened Mary’s gift? 

POST-READING ACTIVITIES 
� How are Mary and the boy the same? How are they different? Distribute the Venn 

Diagram handout (see page 131) to students and have them fill it in to explore 
the similarities and differences between the two characters. 

� Have students create a self-portrait. Distribute the Me and My Parka handout 
(see page 132) and ask students to colour the parka, boots and mittens. 
Distribute small paper plates that the students can draw faces on and have them 
glue the pieces together to make a self-portrait. Provide items like pompoms, 
feathers, glitter, ribbon and felt to decorate the parkas and yarn for hair. 
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Red Parka Mary: Me and My Parka Handout 
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WALRUS’S GIFT 
By H. E. Stewart 

A young walrus meets a boy who spends a lot of time alone because 
he is teased and left out by others. The young walrus seeks advice 
from his elders and other animals in order to help the young boy find 
inner strength and support from others. 

WITS Connection: Talk it out, Seek help 
 

 

Questions and Activities 

Walrus’s Gift is typically read to students during the Swearing-In Ceremony. The following 
questions and activities may be used to extend students’ understanding of the concepts in 
the book. 

PRE-READING ACTIVITIES 
� If you received WITS resources that included the illusion cards, lay the cards out 

in a row and pose the following questions: 
- Which card appears to be the biggest? The one on the far right usually 

appears larger. 
- Take the card you think is the biggest and put it on the opposite end of the 

row. Which card looks bigger now? 
- Pile the cards on top of each other in a stack. What do you notice about their 

size? 
- Read the first sentence of the story: “Sometimes a picture is not what it 

seems to be.” What might this mean? 

POST-READING QUESTIONS 
1. Sometimes it is okay to be alone. When you see someone alone what can you 

say to ensure that they are all right? 

2. In the story the Grandfather gives the young walrus a special shell so that he can 
hear the ocean as well as other voices. “If the walrus listens very closely," says 
the story, "he will be able to hear and better understand the boy child.” We don’t 
have a special shell, but what other ways can we use to listen closely to hear and 
better understand one another? 

3. Why is the young boy left out? He appears different and does not play games 
with others.  

4. Grandfather Walrus states, “This is a problem calling for many ideas and 
suggestions." What are problems we face that may require many ideas and 
suggestions? 

5. What are the strategies that the young walrus shares with the boy? Walk away, 
ignore, talk it out, seek help from an adult. 

6. Which strategy worked in this situation? Seeking help. 
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Notes: 

7. What is the last idea that the walrus offers? To look within for strength and 
courage. Why does the walrus suggest this? It takes strength and courage to 
recognize that you are special and don’t deserve to be teased. It takes strength 
and courage to tell someone about a problem. 

POST-READING ACTIVITIES 

� Check out other WITS books dealing with themes of teasing and isolation, such 
as Blue Cheese Breath and Stinky Feet (see page 29). Compare strategies the 
characters used to deal with the teasing. What worked? What didn’t?  

� Use the links below to learn more about the Arctic Region and the Pacific Walrus 
that resides there. Describe the walrus’s special features that allow it to survive 
extremely cold temperatures. Just like polar bears and whales, walruses are 
insulated with blubber. They have tiny ears, small eyes, whiskers, flippers and 
ivory tusks. Their tiny ears stay warmer than large ears, their two sets of flippers 
help them swim and waddle on land, and their ivory tusks help them climb out of 
the water and onto the ice. They're also used to dig for clams, which are the 
walrus's favourite food.  
- The Arctic Walrus: www.saskschools.ca/~gregory/arctic/walrus.html  
- Facts About The Walrus: www.canadiangeographic.ca/kids/animal-

facts/walrus.asp  
- Life of The Walrus: www.bbc.co.uk/nature/life/Walrus  
- Printable Activities and Handouts for young students: www.first-

school.ws/activities/crafts/animals/wild/walrus.htm  
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WHEN RANDOLPH TURNED ROTTEN 
By Cherise Mericle Harper 

Best friends Randolph and Ivy do everything together until one day Ivy 
is invited to a girls-only sleepover at her cousin’s beach house. She is 
very excited, but her constant chatter about the party has her friend 
feeling left out and jealous. That’s when Randolph turns rotten and 
tries to make sure Ivy doesn’t have any fun at the sleepover by 
encouraging her to pack some very heavy and very unusual items. 

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� Brainstorm on a chalkboard or chart paper all the things that can turn rotten. 

Discuss how those things become rotten. 

� The two main characters, Randolph and Ivy, are best friends. Brainstorm with 
students about what might happen to this friendship when Randolph turns rotten. 

PRE-READING QUESTIONS 
1. What does rotten mean? 

2. How do you think Randolph turned rotten? 

3. After something rots, is there any way for it to become not rotten?  

POST-READING QUESTIONS 
1. What things did Randolph and Ivy do together? Read, ate and played. 

2. How did Randolph feel when Ivy told him about her invitation? Sad and left out. 
What did he do instead of talking it out with Ivy? He wished for things to be 
different. 

3. What was Randolph’s last wish? He wished Ivy would have a bad time at the 
party. How did he feel after making that wish? He began to feel horrible inside. 

4. What could Randolph have chosen to do instead of wishing horrible wishes and 
feeling icky inside? He could have talked it out with Ivy and asked her for help. 

5. Randolph packed many things for Ivy in hopes of making her very tired and 
frightened when she arrived at the party. What happened despite Randolph’s 
rotten packing? Ivy used the items to make the party a success. 

POST-READING ACTIVITIES 
� Brainstorm other choices Randolph could have made instead of becoming rotten. 

Have students rewrite the story to include a different reaction to Ivy’s party 
invitation. Invite students to give their story a different title too. 

� Sometimes friendships feel rotten. Distribute the Heart and Bandage handout 
(see page 136) to students. Have them fill the heart with words that describe 
that rotten feeling and the bandage with ideas to try when a friendship feels 
rotten. 
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THE WOMAN WHO MARRIED A BEAR 
By Elizabeth James 

While picking berries one day, a young woman steps in bear dung. 
Disgusted, she curses the bears. Two bears overhear her and decide 
to teach her a lesson, taking her to their village where she's forced 
to marry the Bear Chief's nephew. He is kind to her and the seasons 
pass swiftly. They even have two children. But things change when 
the young woman’s brothers come looking for her. Rather than harm 
them, her husband allows himself to be killed. In return, he asks 
only that the young woman teach her people to respect the bears. 

WITS Connection: Talk it out, Seek help 
 

Questions and Activities 

PRE-READING ACTIVITIES 
� This story is a West Coast First Nations legend. The Tlingit and Haida are 

indigenous nations from this area. Learn more about Haida and Tinglit language 
and culture at 
www.sealaskaheritage.org/programs/language_and_culture_curriculum.htm. 

� Alliances between animals and humans are common in many tribes’ myths. They 
appear to be most popular in North Pacific Coast tribes where a whale takes a 
human wife, and among the Plains Indians whose legends often feature a buffalo 
or bear. Learn more about bears and their importance to First Nations People 
using the following online resources: www.firstpeople.us/FP-Html-
Pictures/bears_pg01.html and 
http://idahoptv.org/dialogue4kids/season7/bears/links.cfm. 

PRE-READING QUESTIONS 
1. What is the woman wearing on the cover of the book? 

2. Why would a woman marry a bear? 

3. Have you ever fed a wild animal? 

4. What are your favourite local animals? 

5. What local animals do you dislike? Why? 

6. Have you ever lost something and spent a long time look for it? How long? 

POST-READING QUESTIONS 
1. What did the girl think of bears at the beginning of the story? She thought bears 

were filthy, ugly, dumb and greedy. 

2. Why did the girl think this way? She had never met a bear and didn’t know much 
about them. 

3. What did the girl think of bears near the end of the story? She realized that they 
deserved great respect. 

4. Why did she change her mind? Her bear husband let her brothers live and let her 
go back to her village. 
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5. Have you ever thought one way about someone and changed your mind after you 
met him or her? 

6. Why did you change your mind? 

7. Who did the girl talk it out with when she was captured by the Bear People? The 
Mouse Woman. 

8. When the girl returned to her village she felt out of place. Why? She missed her 
bear husband. She and her children were different from the other villagers. 

POST-READING ACTIVITIES 
� Complete a mask activity with your students. Find a picture of a West Coast First 

Nations bear mask and make a copy for each student. Place a piece of paper 
behind the photocopied mask and staple along the outside edges. Cut straight 
down the middle of the first page only and then crease back the page along the 
sides to reveal the second page. Have students draw a man’s or woman’s face on 
this blank paper to represent a character from the story. When the top page is 
opened, the transformation is revealed. See illustration below. 

 

� Distribute the Feelings handout (see page 139) and have students complete the 
chart by describing and illustrating the girl’s feelings at the beginning, middle and 
end of the story. 

 




