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The WITS Programs bring together 

schools, families and communities 

to help elementary school children 

deal with bullying and peer 

victimization. The programs 

include two components: the WITS 

Primary Program for students in 

Kindergarten to Grade 3 and the 

WITS LEADS Program for students 

in Grades 4 to 6. Both use a 

literature-based curriculum to 

bring the WITS message into 

schools and involve families and 

community leaders to create 

responsive communities for the 

prevention of peer victimization.  This guide was developed with funding support from the 
Public Health Agency of Canada. The views expressed herein 

do not necessarily represent the views of the Public Health 
Agency of Canada. 
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INTRODUCTION 
About this Guide 

 

 
Using Your WITS to Prevent Peer Victimization was 

developed to support elementary school educators and 

community leaders across Canada in implementing the 

WITS Primary and WITS LEADS Programs in their schools 

and communities. The guide‘s content stems from years 

of collaboration among teachers, principals, school 

counselors, university researchers, police officers, 

firefighters and other adults dedicated to creating safe 

environments for young children. These resources aim to 

prevent peer victimization among elementary school 

children and to show adults at school, at home and in the 

community how to respond effectively to 

children‘s requests for help.    
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WHY THIS GUIDE WAS DEVELOPED  
Using Your WITS to Prevent Peer Victimization aims to facilitate the 

implementation of the WITS Programs in schools and communities across 

Canada.  

Research indicates that children in WITS Programs schools report lower rates 

of physical and relational victimization than their peers elsewhere. This guide 

intends to give all Canadian schools and communities the opportunity to 

adopt the programs, customize their practical resources and learn what it 

means to ―use your WITS.‖ 

The WITS Programs include two components that are developmentally 

tailored for primary and intermediate elementary school children: 

 The WITS Primary Program - The WITS acronym stands for Walk 

away, Ignore, Talk it out and Seek help and provides a common language 

that children and the adults in their environments can use to talk about 

and respond to peer victimization. This program is aimed at children in 

Kindergarten to Grade 3. 

 The WITS LEADS Program - The LEADS acronym stands for Look and 

listen, Explore points of view, Act, Did it work? and Seek help. This 

program promotes leadership and social responsibility among children in 

Grades 4 to 6 and encourages them to solve peer conflict situations using 

these five problem solving steps. 

 

How the WITS Programs began 
WITS was created in 1993 when Lampson Street Elementary 
School Principal Judi Stevenson began teaching students 
four simple conflict resolution strategies: Walk away, Ignore, 
Talk it out and Seek help. Soon, "using your WITS" was a 
popular phrase at the Esquimalt, BC school. 

In 1997, Lampson school police liaison Tom Woods launched the Rock Solid Foundation – a group of 
local athletes and law enforcement officials with a mission to provide violence prevention programs to 
children and youth. Woods and the Rock Solid Foundation teamed up with Principal Stevenson, local 
teachers and counselors and University of Victoria psychology professor Dr. Bonnie Leadbeater and her 
research team. Together, they pioneered the WITS Primary Program for Kindergarten to Grade 3 
students. 

As the program spread through Greater Victoria, a question emerged. Where do older elementary 
school students fit in? The answer came in 2005 when the Rock Solid Foundation and UVic collaborated 
with Frank Hobbs and Lake Hill Elementary Schools in Victoria to pilot the WITS LEADS Program for 
Grades 4 to 6.  

The new program reflected this age group’s developmental advances and adopted a new acronym 
focused on understanding other’s perspectives and inner worlds: Look and listen, Explore points of 
view, Act, Did it work? and Seek help. Like the WITS Primary Program, WITS LEADS was met with 
success and made widely available in 2006. 

A Principal 
Uses Her WITS 
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These community-based programs are delivered in the school and supported 

by the students‘ families and communities with the complementary goals of 

preventing peer victimization among elementary school children and teaching 

adults to respond effectively to children‘s requests for help. 

This guide facilitates the implementation of the WITS Programs by providing 

detailed lesson plans corresponding to popular children‘s books that teachers 

can integrate into the curriculum, comprehensive instructions on conducting 

special assemblies and classroom visits for community leaders and practical 

resources to reinforce the WITS message at school, at home and in the 

community. 

WHO THIS GUIDE IS FOR  
The WITS Programs recognize that preventing peer victimization in young 

children requires more than simple acronyms and social skills programs. It 

requires a community of dedicated adults who work together to create a 

network of school and community role models who are responsive to young 

children‘s reports of peer victimization.  

This guide is intended for all members of this network, including elementary 

school educators, community leaders, such as emergency services personnel 

(e.g. police, firefighters and paramedics), elders, university and high school 

athletes, as well as any other adult role models who are interested in 

preventing peer victimization in their communities. 

This community-based approach is what sets the WITS Programs apart. 

Unlike social skills and conflict resolution programs, the focus of the WITS 

Programs is not on the individual child but on the whole community. By 

reaching beyond schools and classrooms, the programs unite community 

leaders, educators and parents to protect young children from peer 

victimization and rely on committed champions in both the community and 

the schools for effective implementation. 

HOW THIS GUIDE IS ORGANIZED  
This guide is a collection of lessons, activities, lists of recommended children‘s 

books and other practical resources that have been used successfully by 

teachers, community leaders and families to support children facing peer 

victimization.

In this guide, you will find the following chapters:  

 Community Leaders: Working Together For Success - Includes 

recommendations, ideas and tips to guide community leaders in their 

interactions with children and the school community.  

 Educators: Great Ideas for Teaching WITS - Presents lesson plans 

and instructional strategies created by educators for educators to  
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effectively integrate the WITS message into the 

curriculum. These include French language 

lessons and lessons with Aboriginal themes. 

 WITS Toolbox: Resources You Can Use - 

Provides printable posters, pamphlets, 

bookmarks and other resources that can be used 

to extend and support the WITS Programs. This 

section also provides a summary of provincial 

and territorial learning outcomes that can be 

achieved through WITS Programs lessons, as well 

as information on research evaluating the 

programs‘ effectiveness and references on both 

the programs and related issues of peer 

victimization.   

Throughout the guide, you will also encounter the 

icons to the left. Read their descriptions to learn more 

about what each one signifies and then use them 

throughout the guide to find carefully selected videos, 

resources and tips that will enhance your use of the 

WITS Programs. 

CONCLUSION 
Using Your WITS to Prevent Peer Victimization is 

designed to provide educators, community leaders and 

other concerned adults the resources they need to 

effectively implement the WITS Programs in their 

communities and reduce peer victimization among 

young children. The guide clearly outlines the main 

activities and messages of the WITS Programs and 

provides tools to help deliver them. 

Yet, a key component of the WITS Programs is 

flexibility. The number of ways you can implement the 

WITS Programs in your community is limited only by 

your imagination so get creative, have fun and 

remember to always use your WITS! 

  

ICONS USED IN THIS GUIDE 

           Watch WITS in Action 

This icon is used to point to 

online videos demonstrating 

WITS concepts or activities. 

               Helpful Hint                      

This icon provides tips for 

readers, suggesting ideas to 

help them implement the 

WITS Programs effectively. 

               Additional Resources 
This icon is used to point to 

additional resources both 

online and in this guide that 

can supplement WITS 

Programs activities and 

support its messages.  



 

 

 

COMMUNITY LEADERS 
Working Together for Success 

 

One of the distinguishing characteristics of the WITS 

Programs is their community-based approach to 

preventing peer victimization. That‘s why the 

participation of community leaders, such as emergency 

services personnel, university or high school athletes, 

elders or any other adult role models interested in 

preventing peer victimization, is an essential element of 

the WITS Programs. For community leaders, the time 

commitment is small, but the payoff is huge – both for 

the students and for themselves. As firefighter Tom 

Woods says, the WITS Programs empower community 

leaders to become ―five-minute heroes.‖
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COMMUNITIES CREATING CHANGE 

The proven success of the WITS Programs depends on its community-based 

approach. Working together with teachers, students and families, community 

leaders can prevent peer victimization and respond effectively to children‘s 

requests for help. Community leaders play an essential role in the WITS 

Programs, promoting the WITS message through dynamic presentations and 

classroom visits. 

But while the WITS Programs depend on community leader involvement, they 

also recognize how busy this group can be. Therefore, the time commitment 

required from community leaders is small and their role is flexible, minimizing 

the demand on their limited time and resources while maximizing the impact 

on as many children as possible. 

This chapter, written for community leaders, describes their important role 

and provides detailed recommendations for conducting presentations and 

visits with students.  

THE ROLE OF COMMUNITY LEADERS 
As a community leader, you may become involved in the WITS Programs in a 

number of different ways. Your local school may have already adopted the 

programs and is now inviting you to contribute as a community representative 

or perhaps you have learned about the WITS Programs and are now 

encouraging schools in your community to get involved. No matter how the 

WITS Programs are initiated, your crucial role is the same. 

How the WITS Programs`  
Community Role has Evolved 
When school police liaison Tom Woods helped launch the 
WITS Primary Program in the late 1990s, he envisioned the 
programs’ community presence would consist of people 
like him: school-based police liaisons who would offer a 
friendly community presence for children. 

As the program grew, however, so did the number of adult role models wanting to contribute. In 2005, 
the program expanded the community role to include paramedics and firefighters. More recently, 
elders in Aboriginal communities have been suggested as supporters for the WITS Programs.  

In response, WITS has extended the community leader role. From emergency services personnel to 
elders, all adult role models with an interest in preventing peer victimization among elementary school 
children are welcome to participate as community leaders, contributing their experience and influence 
to reinforce the WITS message.  

This includes young adult role models such as university or high school athletes who can participate in a 
supportive capacity, helping other community leaders deliver the program elements outlined in this 
chapter. 

From Emergency 
Services Personnel 

to Elders 
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As a community leader, you are not solely responsible for teaching the WITS 

Programs. Your task is to provide positive first contact with children as a 

community role model, demonstrating that you are part of a greater support 

network that children can call on for help. Your involvement shows children 

that there are responsible adults outside the school walls who believe in the 

WITS message and are willing to help with peer conflicts before problems 

escalate. 

In particular, you help reinforce WITS strategies by leading three special 

school activities: the Swearing-In Ceremony where Kindergarten to Grade 3 

students are deputized as WITS Special Constables, the Tug-of-Help skit 

where Grades 4 to 6 students are introduced as WITS Leaders and follow-up 

classroom visits throughout the school year to see how students are doing 

with using their WITS.    

The Swearing-In Ceremony 

What is the Swearing-In Ceremony? 

The Swearing-In Ceremony kicks off the WITS Primary Program and is 

presented every school year in September or early October as a reminder to 

teachers, students and parents to use their WITS. In a 30-minute assembly 

involving all students in Kindergarten to Grade 3, community leaders 

introduce students to the WITS acronym, read a special WITS story, teach 

students to stand at attention, salute and offer a secret handshake and recite 

a WITS Oath. The students are then sworn in as WITS Special Constables and 

awarded a WITS badge that is supplied by the school. 

Why is the Swearing-In Ceremony important? 

The Swearing-In Ceremony is important because it builds enthusiasm for the 

WITS Primary Program and shows children that WITS is not only used by their 

school community, but is something community leaders also actively support. 

Being sworn in as WITS Special Constables reinforces to students that, like 

the community leaders presenting the ceremony, they have an important role 

to play in their school community. They can use their WITS to keep their 

school safe and to help their peers. 

How do we conduct a Swearing-In Ceremony? 

The Swearing-In Ceremony is conducted in cooperation with school teachers 

and administrators. Before the ceremony, it is important to communicate with 

the principal or teacher at the school who will be coordinating the ceremony 

with you. 

Together, you should review the outline of the ceremony so everyone is 

familiar with its elements. It is also a good idea to let school staff know about 

any special equipment you might need, such as an A/V system.  
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Finally, it is important to confirm the number of 

students that are expected to attend. The principal or 

teacher you are working with should make sure to 

acquire a badge for every student. The number of 

students attending will also help you determine how 

many other community leaders you should recruit to 

help you distribute the badges. 

The Swearing-In Ceremony consists of five parts: 

1. INTRODUCTION 

Introduce yourself to the students and briefly 

describe your role in the community.  

After describing your work, explain what the WITS 

acronym stands for: Walk away, Ignore, Talk it out 

and Seek help. Some of the children in the audience 

may have already been introduced to the WITS 

Program so try to invite audience participation in 

describing what each of the letters stands for. 

Next, explain why WITS is important to you. Try 

giving examples of how you have used WITS 

strategies in your role in the community. 

Finally, outline the different parts of the Swearing-In 

Ceremony that students are about to participate in.  

2. READ THE SWEARING-IN STORY 

This illustrated story about a walrus who helps a 

little boy deal with teasing at school can be found in 

the WITS Toolbox Chapter of this guide, beginning 

on page 163 or downloaded from the WITS website 

at www.witsprogram.ca/community/swearing-in/. If 

you have access to a laptop and digital projector 

you may project the illustrations on a large screen 

for students to follow along as you read the story. 

3. TEACH WITS SPECIAL CONSTABLE SKILLS 

In preparation for their deputization, you will teach 

students a few fun WITS Special Constable skills. 

Demonstrate each of these skills to the students and 

allow a brief time for them to practice with a 

partner.  

Stand at Attention - Stand up tall with feet 

together, arms straight and down by sides, bottom 

tucked in, shoulders back, chest out and chin up. 

           Watch WITS in Action 

Watch footage of a WITS 

Swearing-In Ceremony at 

www.vimeo.com/15640444 

               Helpful Hint                      

Generally one community 

leader will take the lead in 

conducting the Swearing-In 

Ceremony; however, other 

community leaders – 

particularly young adults like 

university or high school 

athletes – can also be invited 

to participate. They can 

support the ceremony by 

helping to distribute badges 

to the children. 

               Additional Resources 
Visit www.witsprogram.ca/ 

schools/media-resources/ for 

other multimedia resources 

you can use to introduce 

WITS to the students during 

the Swearing-In Ceremony. 

http://www.witsprogram.ca/community/swearing-in/
http://www.vimeo.com/15640444
http://www.witsprogram.ca/schools/media-resources/
http://www.witsprogram.ca/schools/media-resources/
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Salute - The salute is always ―long way up and short way down.‖ Stretch 

your right arm straight out to the right, and then bend at the elbow to 

bring hand to head. To finish the salute, bring hand straight down. 

Secret Handshake and Password - Extend your right hand as for a 

handshake. Pretending to have a flipper instead of a hand, lightly tap your 

right ―flipper‖ on the inside of your partner‘s right elbow. At the same time, 

say the secret password ―Huddy, huddy!‖ That‘s walrus talk for ―Hey, how 

ya doing?‖ 

4. RECITE THE WITS OATH 

This is the most important part of becoming a WITS Special Constable. 

Request that all students in the assembly stand at attention, place their 

right ―flippers‖ over their hearts and recite the following oath after you. 

Read just a few short phrases at a time and then have the students repeat 

them.  

“I promise to use my WITS, to walk away, ignore, talk it out and seek 

help when I‟m dealing with teasing and bullying. I promise to also help 

other kids use their WITS to keep my school and my community a safe 

and fun place to be and learn.”  

5. DISTRIBUTE WITS SPECIAL CONSTABLE BADGES 

Finally, the students are presented with their own badges, deputizing them 

as WITS Special Constables. It's important to relate how exciting it is to 

become a new WITS Special Constable and to emphasize the responsibility 

that comes with the badge. All WITS Special Constables are expected to 

use their WITS when confronted with teasing and bullying.  

Before each student receives a badge, he or she should demonstrate the 

WITS Special Constable skills: lead each student in standing at attention, 

saluting and offering the secret handshake and password before giving 

them their badge. 

The Swearing-In Ceremony ends with an inspection of the new recruits as the 

students line up and walk past you on the way back to their classes. Remind 

students that you will return for classroom visits throughout the year to check 

up on they are doing with their WITS.  

The Tug-Of-Help 

What is the Tug-of-Help? 

The Tug-of-Help, a 30-minute assembly involving all students in Grades 4 to 

6, generally takes place in September or early October. In this interactive 

skit, community leaders use a rope pull to demonstrate the power of seeking 

help.  
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The skit introduces students to the WITS LEADS 

acronym and the idea of WITS Leaders – older 

students who can help younger students seek help 

from a responsible adult. 

Why is the Tug-of-Help important? 

The Tug-of-Help is the official launch of the WITS 

LEADS Program and students‘ first introduction to the 

LEADS acronym. It‘s an important assembly because it 

strengthens the connection between older students 

and community leaders, reinforcing that these people 

are still available to help just as they were in the 

students‘ younger years. It also reinforces messages 

around why children should seek help when confronted 

with tough situations.  

In addition, the Tug-of-Help introduces the idea that 

children in Grades 4 to 6 can become WITS Leaders 

who are able to provide support to their younger peers 

and help make their schools and communities safer 

places for children to be and learn. 

How do we conduct the Tug-of-Help? 

To conduct the Tug-of-Help, you will need to recruit 

another community leader (e.g. a large student 

athlete) who will join you during the skit to play the 

part of the ―bully.‖  

You should also select three WITS Leaders to 

participate in the skit in advance. These leaders should 

be students in Grade 5 or 6 who are familiar with the 

WITS Programs and can explain what it means to be a 

WITS Leader in the school.  

To prepare, lay out a long piece of rope on the floor 

and then pick an outgoing child volunteer from the 

audience. Ask for the child's name and then explain 

quietly to him or her – ensuring the audience can‘t 

hear you – that you are going to do two rope-pulls 

between the child and the ―bully.‖ In the first rope 

pull, the child will lose. The second time, however, he 

or she will win. 

Preparing the child for the outcome is important so 

that the sequence is fun and not upsetting to the child 

volunteer. Whisper to the child volunteer that in the 

first tug the audience may laugh, but that during the 

           Watch WITS in Action 

Watch footage of a WITS 

Tug-of-Help at 

www.vimeo.com/15260369 

               Helpful Hint                      

The Tug-of-Help is meant to 

be fun and flexible and 

community leaders are 

invited to use their own 

personality to make it come 

alive. For those who prefer, 

however, a script has been 

created to guide community 

leaders through the skit. 

Check it out in the WITS 

Toolbox Chapter of this 

Guide, beginning on page 180. 

http://vimeo.com/15260369
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second round circumstances will change. Because the audience may find it 

quite funny when the child volunteer initially loses the rope pull, it is 

important to prevent embarrassing him or her by facilitating comments from 

the audience. 

1. INTRODUCTION 

Begin by explaining that the rope on the floor is special because it 

represents the rights that every student has to feel safe at school. Tell 

the audience that you are going to demonstrate how a student can 

protect those rights. 

Introduce the child volunteer to the audience. Remember to also 

introduce your partner who will represent the ―bully‖ in this skit. 

Explain that the ―bully‖ in this case has decided to pick on the child 

volunteer because he or she is smaller than the ―bully.‖ Explain that 

this means the ―bully‖ is going to try to take away the child volunteer‘s 

rights by teasing or scaring him or her. 

2. THE FIRST ROPE PULL  

Ask the ―bully‖ to grab one end of the rope and the child volunteer to 

grab the other. Encourage the child volunteer to pull as hard as he or 

she can in order to try to protect his or her rights. Despite the child 

volunteer‘s efforts, the ―bully‖ should be able to pull him or her 

effortlessly across the floor.  

Ask the audience how they think the child volunteer did trying to 

defend his or her rights on his or her own, being careful to moderate 

comments. Ask the child volunteer, ―How did it work?‖ The response is 

usually ―Not so good.‖ 

Suggest that things might go better if the child volunteer had some 

help and then ask the audience if any of them might be willing to help 

defend the child volunteer‘s rights. Select the three WITS Leaders from 

the audience. Ask them to explain their role as WITS Leaders and then 

direct them to get behind the child volunteer and grab the rope. 

Explain that there are others who can help as well and ask for some 

adult volunteers. Have the child volunteer and/or WITS Leaders select 

a mix of instructional and administrative school staff, parents or other 

community leaders in attendance. Ask each person to grab the rope 

behind the child volunteer. 

3. THE SECOND ROPE PULL 

Repeat the rope pull. This time, the bully should be pulled effortlessly 

across the floor.  

Ask the students how they think the child volunteer did this time. Ask 

the child volunteer ―How did it work?‖  
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Explain to the students that no matter how big a problem seems, when 

they seek help from older students and trusted adults, they can 

overcome it and protect their right to feel safe at school.  

4. INTRODUCE THE LEADS ACRONYM 

Ask the audience what WITS stands for. If students have been through 

the WITS Primary Program, they should be familiar with the acronym. 

If not, they may need a little help. Explain that WITS stands for Walk 

away, Ignore, Talk it out and Seek help and represents strategies they 

can use when dealing with a conflict. 

Next, ask the audience what LEADS stands for. Explain that the 

acronym stands for Look and listen, Explore points of view, Act, Did it 

work? and Seek help. Explain that these are skills they will learn in the 

WITS LEADS Program and that they will use as WITS Leaders. Also, 

explain how you use LEADS strategies in your work in the community.  

The Tug-of-Help ends with a reminder to students that you will be returning 

for school visits throughout the year to check up on how students are 

developing as WITS Leaders.  

Classroom Visits 

What are classroom visits? 

Community leaders make five- to 10-minute classroom visits throughout the 

school year to see how students are doing with using their WITS or how they 

are developing as WITS Leaders. Ideally, community leaders should visit 

every two months.  

At each visit, community leaders distribute visual reminder gifts, such as 

pencils, bookmarks and posters. Each is adorned with the WITS acronym, 

providing students a visual reminder to use their WITS.   

Why are classroom visits important? 

Classroom visits from community leaders are one of the most important 

pieces of the WITS Programs for students. These informal visits help to 

maintain the programs‘ community presence and give students a chance to 

interact with positive adult role models in the community who reinforce the 

WITS message. These visits remind children on a regular basis to ―use their 

WITS‖ and also encourage teachers to stay involved in the program by 

demonstrating community support. 

In addition to creating a positive atmosphere of anticipation among students, 

the visual reminder gifts connect the WITS Programs to the students‘ home. 

When the gifts are brought home, they can start conversations with parents 

about WITS and encourage families to adopt this language to discuss peer 

victimization. 
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How do we conduct classroom visits?  

Classroom visits are flexible and informal, but here are 

some tips to help make your visit a success: 

BEFORE THE VISIT 

 Contact the school principal to coordinate and 

confirm the date and time of the visit. Ideally, 

the principal will be able to let the classroom 

teachers know you are planning to be in the 

school so they will be expecting your visit.  

 Pick up the reminder gifts from the school office. 

They should be bagged in groups of 30.  

 Obtain a class list and map of the school.  

 Plan to dress in uniform if your professional role 

requires it. Young students should be able to 

identify you as a helping person in the 

community. 

AT THE SCHOOL  

 Check in at the school office. This is important as 

many elementary schools have special 

procedures for signing in visitors.  

 Knock gently on the classroom door. The teacher 

may be expecting visitors but may have 

forgotten or may not know you are coming. If 

students are not in the classroom they may be in 

another part of the school or on a field trip. 

Should this happen, visit the next class and then 

check back. If you still cannot connect with a 

class as scheduled, leave the reminder gifts for 

the teacher at the office.  

 Once in the class, introduce yourself to the 

students and tell them about your role in the 

community.  

 Ask students if they know what WITS stands for: 

Walk away, Ignore, Talk it out and Seek help.  

 Ask students to describe a time they have used 

their WITS. Try to connect the students‘ stories 

with WITS principles.  

 If time permits, talk to the students about 

projects they are working on or anything else in 

the class which may be of interest to the group. 

Interactions that are unrelated to WITS are okay 

           Watch WITS in Action 

Watch footage of a 

classroom visit by a 

community leader at 

www.vimeo.com/15259856 

               Helpful Hint                      

Ideally, community leaders 

could adopt a single class and 

a variety of community 

leaders would visit the school 

on a regular basis. Because of 

the small time commitment 

the visits require, a single 

community leader can adopt 

many classes. Once in the 

school, traveling from one 

class to the next does not 

add much extra time. 

Community leaders can even 

occasionally make assembly-

style visits to reach multiple 

classes at once. 

               Additional Resources 
Visit www.witsprogram.ca/ 

schools/media-resources/ for 

other multimedia resources 

you can use to reinforce WITS 

messages during your 

classroom visits. 

http://www.witsprogram.ca/schools/media-resources/
http://www.witsprogram.ca/schools/media-resources/
http://vimeo.com/15259856
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as they reinforce your role as a friendly community representative who 

is there to help sustain the momentum of the WITS Programs.  

 Hide the reminder gifts until the end of the visit in order to create a 

sense of anticipation and surprise. Show the students the gifts and then 

give them to the teacher to distribute at the end of the school day.  

 Remind students to use their WITS since this is the responsibility that 

comes with being a WITS Special Constable or WITS Leader.  

 If you are visiting students in Kindergarten to Grade 3, finish your visit 

by having students demonstrate what they learned at the Swearing-In 

Ceremony: how to stand at attention, salute and give the secret 

handshake and password.  

 Let students know when the next classroom visit will be.  

AFTER THE VISIT 

 Fill in the Classroom Visit Information Sheet, available in the WITS 

Toolbox chapter of this guide on page 184 or on the WITS website at 

www.witsprogram.ca/community/school-visits/ to keep track of the 

classes you visited and the reminder gifts you distributed. 

CONCLUSION 
This WITS Programs have been designed specifically to minimize the impact 

on limited community leader resources, while maximizing their impact on as 

many children as possible. By getting involved, you join a team of adults in 

children‘s home, school and community environments with the desire and 

skills to prevent peer victimization.  

This collaboration is important. You don‘t have to do it all on your own. 

Recruit other community role models to help. Getting a variety of community 

representatives on board shows children that there are plenty of adults 

available to help them solve their problems. 

Your participation in the WITS Programs can make a big difference for 

children who are at a very impressionable stage in their young lives so get 

involved, have fun and remember to always use your WITS!

 

 

  

The WITS Community Leaders Training Program  
Increase your success as a community leader by completing the WITS Training 
Program for Community Leaders.  

The program is a free 60-minute online training module that teaches community leaders about the 
WITS Programs and how they can become involved, using a series of videos, key resources and 
multiple choice questions. Learn more at www.witsprogram.ca/community/online-training/  

Prep for 
Success 

 

http://www.witsprogram.ca/community/online-training/
http://www.witsprogram.ca/community/school-visits/


 

 

EDUCATORS  
Great Ideas for Teaching WITS 

 

The WITS Programs were designed for educators by 

educators with an understanding that effective peer 

victimization prevention programs should enhance 

learning environments – not workloads. Both the WITS 

Primary and WITS LEADS Programs provide a literature-

based curriculum comprised of practical lesson plans that 

integrate easily into a variety of subject areas. As such, 

the WITS Programs help educators meet existing 

provincial and territorial curricular requirements while 

sustaining positive learning environments where students 

engage in empathetic, open discussions about peaceful 

resolutions to peer conflict. 
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WEAVING WITS INTO THE LEARNING 

ENVIRONMENT 
Most educators of elementary school aged children agree that preventing peer 

victimization among their students is a top priority. Yet, for busy educators 

pressed to meet curriculum requirements, finding the time and resources to 

implement a program aimed at preventing peer victimization can seem 

impossible. 

The WITS Programs were designed with this in mind. The programs‘ lesson 

plans are tied into existing provincial and territorial learning objectives and 

the concepts weave easily into the daily life of the learning environment. 

This chapter, written for educators of elementary school aged children, 

describes the important role of educators and provides lesson plans and 

recommendations for implementing the WITS Programs. 

THE ROLE OF EDUCATORS 
Peer victimization often occurs in the school context and, as an educator, you 

may be the first to respond.  

The WITS Programs provide strategies you can use to help students respond 

to these conflicts peacefully. Moreover, teaching the WITS message to your 

students will empower you to create a positive learning environment where 

students are supportive and empathetic towards one another and open to 

discussing peaceful resolutions to peer conflicts. 

 

Why Involve Families & Communities  
Although the WITS acronym originated in an elementary school, 
WITS Programs developers recognized immediately that 
preventing peer victimization among young children required 
more than school staff involvement. It called for committed 
adults in the students’ community and home environments as 
well. 

That’s why an important component of an educator’s role in the WITS Programs is collaborating with 
families and communities. Simply inviting community leaders to conduct school-wide assemblies or 
classroom visits makes them an active part of the program. Sending home visual reminder gifts and 
informational pamphlets or calling on parents to read a WITS book to students can effectively involve 
families. 

The benefits are huge. The WITS Programs create a common language that students, educators, 
families and community leaders can use in positive and proactive conversations about peer 
victimization.  

For elementary school children, this means that no matter where they encounter peer victimization – 
whether at home, at school or in the community – adults will know how to respond effectively to their 
requests for help. 

Creating a Common 
Language with 

WITS 
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Educators have two main roles in the WITS Programs: 

taking advantage of teachable moments with their 

students and integrating WITS lesson plans into their 

curriculum. 

Teachable Moments 

What are teachable moments? 

Teachable moments are situations that occur 

spontaneously in the learning environment, such as a 

peer conflict among students. These can be used to 

reinforce WITS messages and provide reflective 

opportunities for you to engage children in a 

discussion about the conflict and how it might be 

resolved.  

Why are teachable moments important? 

Teachable moments are important because they are 

one of the most effective ways to incorporate the 

WITS Programs in your learning environment. They 

require no preparation and demonstrate practical 

applications of WITS strategies by helping students 

resolve present conflicts and prevent future ones. 

How do we use teachable moments? 

Below are some suggestions to incorporate WITS 

strategies into teachable moments. 

HELPING TO RESOLVE A PEER CONFLICT 

1. Ask what the conflict is about. 

2. Ask the students which of their WITS they could 

use to solve the conflict. They may need to try all 

the WITS strategies in order to find a resolution. 

3. Ask what they think might happen if they used 

their WITS. 

4. Talk about why using their WITS is a better 

choice than responding aggressively. 

FOLLOWING UP AFTER A PEER CONFLICT 

 Support children on both sides of the conflict, 

including them in pro-social activities to build 

confidence and inspire responsible behaviour. 

 Check in with children on both sides of the 

conflict to see how the conflict has been resolved.  

               Additional Resources 
You can also reinforce the 

WITS message in your 

classroom by involving 

students in WITS activities 

like a poster contest or the 

WITS Special Constable of the 

Week program. Learn more 

about these classroom 

activities in the Toolbox 

section of this guide on page 

192. 

               Helpful Hint                      

Seek help from colleagues, 

school counselors or 

administrators if you are 

trying to help students 

resolve a conflict that is very 

emotionally charged or 

complicated. Another adult 

may assist you by recording 

the details of an incident, 

discussing perceptions with 

children and by suggesting 

effective resolution 

strategies. 
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CONNECTING WITH FAMILIES 

Families play a crucial role in supporting children to 

use their WITS. Parents and guardians have the 

advantage of seeing children interact in a variety of 

situations with friends and siblings. Consequently, 

there are many diverse opportunities for parents to 

reinforce WITS strategies when children encounter 

conflicts and peer victimization.  

As an educator, connecting with families can be an 

important step toward resolving persistent and 

repeated conflicts among children. This interaction is 

especially effective if the students‘ parents or 

guardians understand the WITS Programs as it 

provides a common language that will allow you to 

have positive and proactive conversations about the 

conflict that are focused on behaviour rather than on 

who is to blame. 

To encourage this, the WITS Programs have published 

several pamphlets that outline the purpose of WITS 

and ways to use WITS strategies at home. These 

pamphlets can be found in the Toolbox section of this 

Guide, beginning on page 200, or at the WITS website 

at www.witsprogram.ca/families/wits-at-home. The 

pamphlet, ―Using Your WITS At Home‖ should be sent 

home with students when the WITS Programs are 

launched each year at the school.  

The reminder gifts that community leaders distribute 

during their classroom visits are another tangible way 

to provide families with opportunities to initiate 

conversations about conflicts and WITS strategies.  

WITS Programs Lesson Plans 

What are WITS Programs lesson plans? 

WITS Primary and WITS LEADS Program lesson plans 

are at the center of the programs‘ implementation in 

the learning environment. These lesson plans are 

based on popular children‘s books that depict 

characters facing conflicts in a variety of situations. 

 

           Additional Resources                             

Cyberbullying is an increasing 

concern for parents. That’s 

why the WITS Programs have 

created resources to help 

parents understand this type 

of victimization that children 

can experience while 

communicating with their 

peers through email, online 

chats, texting and other 

social media. Check them out 

in the Toolbox section of this 

guide or online at 

www.witsprogram.ca/familie

s/cyberbullying.  

http://www.witsprogram.ca/families/wits-at-home
http://www.witsprogram.ca/families/cyberbullying/
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The lesson plans contain questions and activities that 

extend students‘ understanding of the characters, how 

they used WITS and WITS LEADS strategies and – in 

some cases – how the characters could have done a 

better job of ―using their WITS.‖  

Why are WITS Programs lesson plans 

important? 

The WITS lesson plans have been designed to support 

the WITS message while simultaneously satisfying 

learning objectives defined by provincial and territorial 

education departments across Canada. The lesson 

plans integrate directly into the curriculum so that 

bringing the WITS Programs into the learning 

environment does not require extra work from 

teachers. Indeed, the activities require little 

preparation, appeal to a broad range of student 

learning styles and can be adapted to your teaching 

style and creativity.  

How do we use WITS Programs lesson plans? 

Educators experience the most success with the WITS 

Programs when they use a WITS lesson plan with their 

students at least once a month. The WITS Programs 

have two main types of lesson plans: 

1. WITS PRIMARY PROGRAM LESSON PLANS 

WITS Primary Program lesson plans are focused on 

the conflict resolution strategies in the WITS 

acronym: Walk away, Ignore, Talk it out and Seek 

help. These lesson plans are best suited for children 

in Kindergarten to Grade 3 and can be used in the 

classroom in any order. Please see page 25 for the 

WITS Primary Program book list and its associated 

lesson plans. 

2. WITS LEADS PROGRAM LESSON PLANS 

WITS LEADS lesson plans are focused on five 

problem solving strategies defined by the LEADS 

acronym: Look and listen, Explore points of view, 

Act, Did it work? and Seek help. These lesson plans 

are best suited for children in Grades 4 to 6 and 

emphasize the role and responsibility of bystanders 

who observe conflict.  

Like the WITS Primary Program lesson plans, the 

WITS LEADS Program lesson plans can be used in 

           Watch WITS in Action 

Watch footage of a WITS 

Primary Program lesson at 

www.vimeo.com/13879146 or 

a WITS LEADS lesson at 

www.vimeo.com/13917141. 

               Helpful Hint                      

WITS books are widely 

available in libraries and 

bookstores. Some schools 

use library funds to buy these 

books for their school. In 

others, Parent Advisory 

Councils raise funds to 

purchase them. Many school 

libraries create a WITS book 

section to help children and 

teachers find the books they 

need. 

               Helpful Hint                      

WITS lesson plans can be 

adapted to fit your school 

culture and student needs. In 

one school, for example, the 

librarian introduced the WITS 

Programs to all students by 

reading aloud one of the 

books. Classroom teachers 

then reinforced the WITS 

messages in other subjects 

with their students. Some 

schools designate books for 

specific grade levels, 

targeting more complex 

stories for older students, 

while others use the same 

books at every grade level, 

allowing students to examine 

issues of victimization from 

different perspectives as they 

develop and learn.   

http://www.vimeo.com/13879146
http://www.vimeo.com/13917141
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any order. However, the WITS LEADS Program also offers educators the 

option to work through the lesson plans using the WITS LEADS Training 

Program. The program consists of five training sessions that teach children 

in Grades 4 to 6 problem solving strategies in order to become WITS 

Leaders. These training sessions include important information and 

definitions for teachers as well as classroom activities, and use the WITS 

LEADS lesson plans to support their messages. Please see page 63 for the 

WITS LEADS Program book list and its associated lesson plans.  

Some lesson plans are based on Aboriginal themes. These books provide 

opportunities for teachers to discuss WITS strategies from a worldview that 

considers the influence of our natural environment and the diversity of our 

population. See page 103 for a list of Aboriginal themed WITS books and their 

associated lesson plans. 

A number of French language lesson plans have also been developed for use 

in French elementary schools or French second language programs. Please 

see page 140 for a list of French language WITS books and their associated 

lesson plans. 

CONCLUSION 
The WITS Programs were designed with you in mind. By providing lesson 

plans that integrate into a variety of subject areas while satisfying an array of 

provincial and territorial learning objectives, the programs weave easily into 

the daily life of your learning environment. 

But these lesson plans are only the beginning. The number of ways you can 

use the WITS Programs in your classroom is limited only by your creativity. 

Just check out the Toolbox chapter of this guide for other ideas contributed by 

educators like you.  

By implementing the WITS Programs, you can make a big difference for 

children who are at a very impressionable stage in their young lives, so get 

involved, have fun and remember to always use your WITS!

  

Become a WITS Programs Accredited Teacher  
Increase your success in using the WITS Programs with your students by completing 
the WITS Teacher Accreditation Program.  

The program is a free 90-minute online training module that teaches elementary school instructional 
staff about the WITS Programs and enables them to become Accredited WITS Programs Teachers, 
recognized with a Certificate of Accreditation. Learn more at www.witsprogram.ca/schools/online-
training/. 

Prep for 
Success 

 

http://www.witsprogram.ca/schools/online-training/
http://www.witsprogram.ca/schools/online-training/
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WITS PRIMARY PROGRAM BOOK LIST AND 

LESSON PLANS 
Below is the list of children‘s books recommended for use in the WITS Primary 

Program with children in Kindergarten to Grade 3. To view the lesson plans 

associated with the books, proceed to the page number in the far right 

column.  

The WITS Primary Program lesson plans are standalone lesson plans that can 

be used in any order. Each includes a summary of the book, pre- and post-

reading discussion questions and suggested activities. For a list of provincial 

and territorial learning outcomes satisfied by these lesson plans, see page 

185. 

 

 

 Title Author Illustrator Publisher Page 

 

THE BERENSTAIN 

BEARS AND TOO 

MUCH TEASING 

Stan & 
Jan 

Berenstain 

 

Stan & Jan 
Berenstain 

 

Random 
House 

28 

 

BLUE CHEESE 
BREATH AND 

STINKY FEET: 

HOW TO DEAL 

WITH BULLIES 

Catherine 

DePino 

Bonnie 
Matthews & 

Charles 

Beyl 

Magination 

Press 
29 

 

BOOTSIE BARKER 
BITES 

Barbara 
Bottner 

Peggy 
Rathmann 

Putnam 
Group 

31 

 

THE BRAND NEW 
KID 

Katie 
Couric 

Marjorie 
Priceman 

Doubleday 32 

 

CHRYSANTHEMUM 

 

Kevin 
Henkes 

Kevin 
Henkes 

Harper 
Collins 

36 
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 Title Author Illustrator Publisher Page 

 

ENEMY PIE 
Derek 
Munson 

 

Tara Calahan 
King 

Raincoast 
Books 

38 

 

HEN LAKE 

Mary Jane 

Auch 

 

Mary Jane 

Auch 

 

Holiday 

House 
39 

 

HERB, THE 

VEGETARIAN 

DRAGON 

Jules 
Bass 

Debbie 
Harter 

Barefoot 
Books 

40 

 

HOOWAY FOR 
WODNEY WAT 

Helen 
Lester 

Lynn 
Munsinger 

Houghton 
Mifflin 

41 

 

KING OF THE 
PLAYGROUND 

Phyllis 
Reynolds 

Naylor 

Nola Langner 
Malone 

Simon & 
Schuster 

46 

 

LITTLE BILL: 

THE MEANEST 

THING TO SAY 

Bill Cosby 
Varnette P 
Honeywood 

Cartwheel 47 

 

MOOKEY THE 
MONKEY GETS 

OVER BEING 

TEASED 

Heather 
Lonczak 

Marcy Dunn 
Ramsey 

Magination 
Press 

52 

 

OWEN 
Kevin 
Henkes 

Kevin Henkes 
Harper 
Collins 

54 
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 Title Author Illustrator Publisher Page 

 

THE PATCHED 
HEART: A GIFT 

OF FRIENDSHIP 

AND CARING 

H.E. 
Stewart 

H.E. Stewart 
Tudor 
House 

55 

 

THE RECESS 
QUEEN 

Alexis 
O‘Neill 

Laura 
Huliska-Beith 

Scholastic 56 

 

A WEEKEND 
WITH WENDELL 

Kevin 
Henkes 

Kevin Henkes 
Harper 
Collins 

58 

 

YOON AND THE 

JADE BRACELET 

Helen 

Recorvits 

Gabi 

Swiatkowska 

Farrar, 
Straus and 

Giroux 

60 
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Notes: 

THE BERENSTAIN BEARS AND TOO MUCH 
TEASING 
By Stan and Jan Berenstain 

Brother and Sister don‘t agree about teasing. Brother thinks 

teasing is okay until he gets teased. He uses a lot of ways to 

handle it but when a new student arrives who gets teased more 
than him, Brother comes up with his best solution. 

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. What do you think this book is about? 

2. Have you ever been teased? How did you feel? What other ways are there to 

communicate other than teasing? 

POST-READING QUESTIONS 

1. What did Brother get teased about? Why did they stop teasing him? 

2. Why did Too-Tall start teasing Milton? What did Brother do to get it to stop? 

3. Did Brother change his mind about whether or not he liked teasing? Why? 

4. What else could Brother have done to deal with the teasing? How could he have 

used his WITS? 

5. When do you realize there is too much teasing? What do you do about it? 

POST-READING ACTIVITIES 

 Ask students to describe five good things about themselves and five good things 

about a classmate.  
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BLUE CHEESE BREATH AND STINKY FEET: HOW 
TO DEAL WITH BULLIES 
By Catherine Depino 

Gus bullies Steve at school. Steve tries to manage the situation on his 

own but becomes increasingly anxious and upset. It takes a call home 

from Ms. Ruiz, Steve‘s teacher, and learning about ―The Plan‖ from his 
parents to help Steve deal with the bullying once and for all. 

WITS Connection: Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. What do you think ―Blue Cheese Breath and Stinky Feet‖ have to do with the 

story? 

2. Look at the picture on the cover of the book. What do you think the boys are 

saying to one another? 

POST-READING QUESTIONS 

1. Why do you think Gus says ―You have blue cheese breath and stinky feet‖ to 

insult Steve? 

2. Why doesn‘t Steve ask his parents for help at first? What happens when he does 

tell an adult? 

3. Have you ever felt like Steve when he wants to tell his parents and teacher that 

he‘s being teased or bullied but feels that he can‘t? What was that like? How 

could someone being bullied break the silence and share what was happening to 

them? 

4. On page 13, Gus threatens Steve by saying, ―Give me your money or you‘ll be 

sorry.‖ Has anyone ever threatened you like this? What would you do if this 

happened to you?   

5. On page 15, Gus bullies Steve on the bus. After disembarking, Steve feels like a 
―firecracker ready to go off.‖ The author describes that Steve‘s ―knees were 

shaking‖ and that his ―mouth tasted like [he‘d] swallowed chalk.‖ What does that 

mean? In plain language, how does Steve feel? 

6. How does Ms. Ruiz figure out that Steve is being bullied? She finds a note from 

Gus and she sees Gus trip Steve in the hall. 

7. What is ―The Plan‖ all about? What strategies does Steve learn for how to deal 

with bullies? Avoid the bully, ignore the bully, stay with friends, be strong, look 

up not down, use power words, make short statements instead of questions, call 

the bully by his name, be loud if being threatened, seek help if need be. 

8. What can you do to protect yourself from bullying? Use your WITS. 
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Notes: 

POST-READING ACTIVITIES 

 Brainstorm how to use ―The Plan‖ to make your classroom a better place.  

 Use the Bully Circle poster (see page 197 of this guide) to talk about the roles 
the other children in the class play in bullying Steve. The other children are 

bystanders. What could they have done to become Steve‘s defenders instead? 

 Draw a cartoon sequence to describe the story and the solution. Put what the 

characters are thinking and saying in thought and speech bubbles.  

 In small groups, have students act out the various strategies outlined in ―The 

Plan‖ Note: Assign groups of students randomly to prevent friendship cliques 

from acting out what they usually do. Discuss which strategies the students think 

they could use and ask them to describe why they‘re effective.  

 Have students demonstrate the body language used by Steve before and after he 
learns about ―The Plan.‖ Before: head down, shoulders slumped, soft voice. After: 

head up, standing tall, loud, clear voice. 

 Ask the students to write their own story that involves bullying and to create a 

plan of how to deal with bullying. 
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Notes: 

BOOTSIE BARKER BITES 
By Barbara Bottner 

A little girl dreads when her mother‘s friend comes to visit because she 
always brings her daughter Bootsie Barker. Although Bootsie looks 

sweet in her filly pink dress, as soon as the adults are out of the room 

she only wants to play games in which she bites. One day, the little 

girl comes up with a better game.  

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. What do you think this book is about? 

2. Have you ever played with someone who wanted to be the boss? How did that 
make you feel? 

3. Why do you think Bootsie Barker bites? 

POST-READING QUESTIONS 

1. When does Bootsie Barker like to bite? When they are playing alone. 

2. Why did Bootsie Barker choose to be bossy? 

3. How did the other child feel? 

4. When did the protagonist get help? When she told her mother what she 

specifically didn‟t like about Bootsie Barker‟s behaviour. 

5. When did Bootsie‘s behaviour change? When the protagonist stood up to Bootsie. 

6. What can friends do to help each other when someone is being bossy? 

POST-READING ACTIVITIES 

 Have students draw a picture of a time when they experienced dealing with a 

bossy friend. If students choose not to share a personal experience, suggest they 
draw the conflict from the story. 

 Have students act out the part of the story where the friend faces Bootsie and 

says, ―I am not a worm, I am a paleontologist.‖ Allow students to fill in a word 

other than ―paleontologist‖ that would be a constructive response. 
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THE BRAND NEW KID 
By Katie Couric 

Lazlo S. Gasky is a new Grade 2 student in Brookhaven School. He 

looks different and has an accent so the other second graders think 
he is weird and tease him. After one of the children gets to know him 

better, things change for Lazlo.  

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. Can you describe an experience in which you were the brand new person to join a 

group? 

2. What does it feel like to be the newest member of a group? 

3. The name of the boy on the cover of the book is Lazlo. Take a close look at his 

face. What do you think he is feeling?  

POST-READING QUESTIONS 

1. Why do the children think Lazlo is ―weird‖? What does it mean to be weird? Why 
might people who are different seem weird when you first meet them? 

2. Why were the children ―shooting looks,‖ throwing items and tripping Lazlo? 

3. Review the pages where children are teasing Lazlo. Can you identify the 

bystanders illustrated on those pages? What is a bystander? What happened 
when the other children just watched Lazlo getting teased? The teasing 

increased. 

4. What caused Ellie to reach out to Lazlo and spend time with him? What happened 

when Ellie stood up for Lazlo? 

5. What can we do to help brand new kids who join our class or group? 

6. How do we know what people are feeling by looking at them? Why does Lazlo 

look down at his shoes or at the table? What emotion is expressed when 

someone fidgets? 

7. When Miss. Kincaid‘s voice is ―shrill and tight‖ what emotion is she expressing? 
There are many words that describe emotion in this book (e.g. delight, lonely, 

forlorn, stunned, full of doubt). Discuss the emotions as they are expressed on 

some of the pages in this book. 

8. What does ―sick in the head‖ mean? Why do the children ask Ellie if she is sick in 
the head?  

9. What emotion is Mrs. Gasky expressing when she has tears in her eyes? 
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Notes: 

POST-READING ACTIVITIES 

 Organize students in pairs and distribute a Venn Diagram handout (see page 34) 

to each pair. Ask students to describe their similarities and differences using the 
Venn diagram based on the statements below: 

- My favourite colour is ___________ 

- I like meeting new people 

- I do not like meeting new people 
- I like trying new activities 

- I am sometimes nervous when I try new activities 

- I like being the brand new kid 

- I do not like being the brand new kid 

 Distribute a Family Tree handout (see page 35) to each student. Ask students to 
fill in the names on their family tree and then take the tree home so their parents 

can write in what provinces/territories or countries the children‘s grandparents 

and great-grandparents came from. Find the countries that students‘ relatives 

are from on a map of the world. 

 Invite students or their parents to bring in a cultural symbol and tell the class 

about it. 

 Invite students to bring in and tell about their favorite ethnic foods.  
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CHRYSANTHEMUM 
By Kevin Henkes 

Chrysanthemum loves her unique name until she goes to school and 

discovers that not everyone thinks her name is as wonderful as she 
does. Chrysanthemum learns how difficult and rewarding it can be 

to be different.  

WITS Connection: Walk away, Ignore, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. Find a photo of a chrysanthemum or, if possible, a real chrysanthemum to show 

to students. Ask them to describe the flower‘s features. 

2. Do you know a person or animal that also has a name of a flower? 

3. Who do you think the main character is? 

4. What do you think the problem is in the story? 

5. On the pages where the name ‗Chrysanthemum‘ appears, ask students to say her 

name aloud to promote engagement with the story. 

6. If you‘ve read other Kevin Henkes books with your students, such as Owen (see 

page 54) or A Weekend with Wendell (see page 58), ask them if they recognize 

the author‘s name. What else has he written? What were the stories about? Are 

the characters similar? What WITS strategies are in his books? 

POST-READING QUESTIONS 

1. How did Chrysanthemum feel about her name before she started school? She 

loved her name. 

2. Why did her feelings change when she started school? She was teased about her 

name. 

3. What effect did the teasing have on Chrysanthemum? She felt bad about herself 

and her name. 

4. What happened in the story to change Chrysanthemum‘s sadness? She used her 

WITS. She walked away, ignored the behaviour and shared her feelings with her 
family. 

5. How could Chrysanthemum have reacted in a different way? Would it have made 

a difference? 

6. What did we learn about other people‘s differences in this story? 

7. What would you say to Chrysanthemum if you could? 
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Notes: 

POST-READING ACTIVITIES 

 Visit www.teachingheart.net/kevinideasc.html to view a large collection of 

activities to use with this book.  

 Have students study the meaning and origins of their names and talk with their 

parents to find out why they chose them. 

 Fill a table with decorations such as sequins, feathers, ribbons and pieces of 

wrapping paper. Distribute construction paper to students and ask them to write 
their first name on the paper and then decorate it as they wish. Discuss how 

nobody likely decorated their name in the same way just like nobody in the class 

is identical. 

 If you‘ve read other Kevin Henkes books with your students, such as Owen (see 

page 54) or A Weekend with Wendell (see page 58), review the characteristics of 
Henkes‘ writing. He uses repetition, personified mice as characters and humour in 

language and illustrations. He writes about feelings, anxieties and relationships. 

 Ask students to write a story using Henkes‘ writing style that includes characters 

using a WITS strategy.  

 

http://www.teachingheart.net/kevinideasc.html
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Notes: 

ENEMY PIE 
By Derek Munson 

A little boy is hurt when a neighbour strikes him out in a baseball 

game and then has a party to celebrate. When he tells his father 
about it, his father makes an enemy pie that is guaranteed to get rid 

of enemies – but only if the boy spends a full day with his enemy 

first. The boy discovers that his neighbour is not so bad after all.  

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Give students strips of paper and ask them to write what they would put in an 
enemy pie. Have students read the strips aloud and then put them in a pie plate.  

PRE-READING QUESTIONS 

1. What does enemy mean? Give an example of a situation that involves an enemy. 

2. Look closely at the cover of the book. What is the opposite of my ―best enemy‖?  

POST-READING QUESTIONS 

1. How did the main character use his WITS to deal with Jeremy? He talked it out 

and sought help from his father. 

2. How was the main character changing as he spent his day with his neighbour, 

Jeremy? He started seeing that Jeremy wasn‟t really an enemy. 

3. What did he discover about his enemy? He discovered that his enemy enjoyed 
the same activities he did and that he was fun to be around. 

4. What message or lesson is there for us? Before we make a judgment about 

someone we should get to know them first. 

5. What can happen when you give people a chance or ‗the benefit of the doubt‘? 

POST-READING ACTIVITIES 

 Empty the pie plate students filled before reading the story. Give students new 

strips of paper and ask them to write what they would put in an enemy pie now. 

 Write these words on the board: Before, Talk it Out, Seek Help and After. Have 

students describe the protagonist‘s feelings at the beginning of the story and 
write their ideas under ―Before.‖ Under ―Talk It Out‖ and ―Seek Help‖ describe 

how he shared his feelings. Under ―After‖ describe how his feelings changed.  
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Notes: 

HEN LAKE 
By Mary Jane Auch 

Poulette is a dancer who challenges the pompous peacock Percival to a 

talent show. Poulette organizes the chickens in a production of Hen 
Lake. She encourages her fellow hens to develop self-respect and helps 

them celebrate their unique attributes.  

WITS Connection: Talk it out 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. Based on what you see on the cover what do you think the story is all about? 

2. Why are the hens dressed this way? 

3. How is Hen Lake similar to another famous ballet? 

4. What do we know about ballet?  

POST-READING QUESTIONS 

1. Why were the hens frustrated with Percival? He bragged about how much better 

he was. 

2. Why do you think Percival bragged about himself to the hens? He may have felt 

uncomfortable in a new setting. He may have wanted to be liked. 

3. What would you do if someone bragged about themselves or teased you? 

4. How did the hens talk it out to work through their feelings? Poulette showed 

them how to discover new things about themselves. 

5. How did Percival and the hens work together? They put on a show. 

6. Who ‗won‘ in the end? They all did. 

POST-READING ACTIVITIES 

 Find out more about author Mary Jane Auch on her website at 
www.mjauch.com/mj  

 Ask students to draw and colour their favourite part of the story. 

 Listen to Swan Lake and have students improvise a dance individually or with a 

partner. 

http://www.mjauch.com/mj
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 HERB, THE VEGETARIAN DRAGON 
By Jules Bass 

Herb is the only vegetarian dragon in a land full of carnivores. He 

tends his garden while others of his species munch on the inhabitants 
of a nearby castle. Herb shows his fellow dragons and the people of 

the castle how they can live together in harmony.  

WITS Connection: Ignore, Talk it out 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. What kinds of words do we associate with dragons? 

2. Hold up the book and ask someone to read the name of the title. What is a 

vegetarian? Is Herb a suitable name for a dragon? What do dragons usually eat? 

3. What might be a problem in the story? Based on what you see on the cover what 

do you think the story is all about? 

POST-READING QUESTIONS 

1. How was Herb different from the other dragons? He lived peacefully, alone, 

tended a garden, ate vegetables and did not eat the people of the castle. 

2. Why did the knights hold a meeting? They wanted to stop the dragons from 

eating their people. 

3. Why did Meathook ask Herb to eat wild boar meat before he would free him? He 

wanted Herb to be like them before he would help him. 

4. How did Nicole prove that Herb was different? She climbed up on his scales and 

head to prove that he wasn‟t dangerous. 

5. Why did Meathook and the other dragons struggle with the choice not to eat the 

people of the castle? The dragons thought it may be a trick to „de-dragon‟ them. 

6. If you‘ve read the book Hooway for Wodney Wat (see page 41) with your 

students, compare Herb to Wodney. How was their problem similar? How did 

they handle their problem? How did both characters change?  

7. A line in the story states, ―You can‘t be different in the dragon world and 
survive.‖ Do you agree? Can people change? 

POST-READING ACTIVITIES 

 Visit www.dragonherb.com/ to view a large collection of activities you can use 

with this book. 

 Organize students in pairs and assign one to be the sculptor and the other to be 
the clay. Have the sculptors sculpt the clay into the shape of a dragon. The clay 

should do what the sculptor says or demonstrates. Ask students to describe what 

they have created, noting similarities and differences from other dragons, and 

then switch roles. 

http://www.dragonherb.com/
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HOOWAY FOR WODNEY WAT 
By Helen Lester 

Rodney Rat has trouble pronouncing his words and is teased about 

being ―Wodney Wat‖ at school. When a new student who likes to 
bully comes to school, much to his own surprise, it is ―Wodney‖ who 

saves the day.  

WITS Connection: Ignore 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. Hold up the book and ask if someone can read the title. Look at the title very 

closely. Is something odd about it? What do you think the real title might be? 

2. Can you tell from looking at the cover who the main character might be? 

3. Is this a fiction or non-fiction book? 

4. Does the character have a problem? If yes, what do you think it is? 

5. What is a rodent? 

POST-READING QUESTIONS 

1. How did his classmates act toward Wodney? How did their actions make him feel? 

They teased Rodney and asked him to say words he couldn‟t pronounce correctly. 

2. Could they have acted differently? How did Wodney react? He ignored them. 

3. Do you like Camilla? Why/Why not? 

4. What is a bully? 

5. Why are the rodents giggling at Camilla? She is misinterpreting Rodney‟s 

instructions during the game.  

6. How did Wodney become the hero? What actions did he take? Rodney was just 

himself and he became more confident. 

7. How did the characters change? They realized how it is positive to be different. 

8. It‘s important to make good choices and respect differences. What did you learn 

about choices and respect in this story? 

9. What literary techniques were used in this story? Personification ( “fur prickled in 
fear”) and alliteration ( ”Hairy Hamster,” “Minifeet Mouse,” Wodney Wat”). 

POST-READING ACTIVITIES 
 Find a photo of a capybara and show it to students. Explain that Camilla is a 

capybara and discuss the rodent‘s unique characteristics. It is a large aquatic 

South American rodent with webbed feet and no tail that is related to the guinea 
pig. It is the largest rodent in existence at about one metre long. 

 If you‘ve read Herb, the Vegetarian Dragon (see page 40) with your students, try 

the following activities: 



 

42 | Using Your WITS to Prevent Peer Victimization 

 

Notes: 

- Use the Venn Diagram handout (see page 43) to assess students‘ 

understanding of the characters in the two books. Students should describe 

how the characters in each story are different and how they are the same. 
Model a couple of descriptions to show students how to use the diagram. 

Examples are included in the illustration below:  

- Use the Problem Solving #1 handout (see page 44) to compare the problems 

faced by the characters in both stories and the choices they made to solve 
them. Use a separate sheet for each story. 

 Discuss what problem solving means. Making decisions that can help us to fix 

problems is called „problem solving.‟ Sometimes you can make decisions on your own 

and sometimes you need help from other people. There are also times when you 
need others to make decisions for you. Organize students in pairs and ask them to 

talk about some BIG decisions they might make, keeping in mind these questions:  

- Was your decision fair? 

- How do you show you care for yourself and others? 

- What are the rights of the other person? 
- Do you have a responsibility? 

- Does your decision respect you? Others? Things around you?  

Model the steps for making decisions on the Problem Solving #2 handout (see page 

45) and then distribute the handout to students to complete on their own. 
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KING OF THE PLAYGROUND 
By Phyllis Reynolds Naylor 

Every time Kevin goes to the playground, he encounters Sammy – a 

little boy who thinks he‘s King of the Playground and won‘t let Kevin 
play. Sammy even threatens Kevin with impossible scenarios, saying 

he‘ll tie him up, bury him or nail up his house. When Kevin goes to his 

Dad for help, they play a game and come up with ideas for how Kevin 

can stand up for himself using words and humour.  

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. Take a look at the cover of the book. What do you think the story is about? 

2. What does it mean to be a King or a Queen? 

3. How do you think the boy with the hand in his mouth is feeling? 

4. How do you think the boy with his hand raised is feeling? What do you think he is 

saying to the other boy? 

POST-READING QUESTIONS 

1. Why is Kevin afraid to go to the park? What does he do? He seeks help from his Dad. 

2. What do you think of the idea of kicking dirt back in the hole when Sammy is 

digging a hole to put Kevin in? Someone could get hurt. What is another idea that 

Sammy could do to stand up for himself? 

3. Why do Kevin and his Dad start laughing when Kevin reveals that Sammy 
threatened to come over to their house and nail all the doors and windows shut?  

4. How does Kevin learn to stand up for himself? He uses his imagination to think of 

absurd solutions to the absurd threats and he makes a game of this with Sammy. 

Note: Boys, in particular, use banter and “one-upmanship” to defuse 
interpersonal conflicts. The idea is that eventually the banter becomes so silly or 

absurd that everyone laughs.  

5. How can you stand up for yourself without touching a person? Talking it out, 

using humour, not backing down, making friends, playing together.  

POST-READING ACTIVITIES 

 Ask your students what they like to do on the playground and then have them 

each draw a picture of themselves doing their favourite activity with a friend. 

 Start a round of ―what if.‖ Have your students think up common playground 

conflicts and solutions to them that use humour, seeking support of others, etc. 
What if I say, “You can‟t play soccer with me?” (I will find some other people to 

play with and ask you to play with us). 

 Use the book‘s pictures to show how to draw a slide with a ruler. Explain angles 

and how they work. Visit the playground to look at the angles on the equipment. 
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LITTLE BILL: THE MEANEST THING TO SAY 
By Bill Cosby 

Michael, a new boy at school, proposes a game called ―Playing the 

Dozens.‖ Kids have 12 chances to say mean things to another kid and the 
one who says the meanest thing wins. Little Bill is angry about the mean 

things that Michael said to him but wants to win and get him back. He 

tells his parents about the game, and his Dad helps him out with a little 

word that can always be used to respond to bragging and bullying: ―So?‖  

WITS Connection: Ignore, Talk it out 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. What do you think this book is about? 

2. Have you ever met a new student? What kinds of things did you do to welcome 
him/her? 

3. How would it feel to be a new student? 

4. Have you ever said something mean to someone? How did it feel? 

POST-READING QUESTIONS 

1. How do you think Michael felt to be the new kid in the school? 

2. Do you think ―Playing the Dozens‖ is a good game to play? Why or why not? 

3. What did Little Bill do when he met Michael the next day? Do you think this was a 

good strategy? 

4. Why does it make the other children laugh when Bill says ―So‖ after Michael‘s 
teasing remark? Note: Boys, in particular, use banter and “one-upmanship” 

effectively to defuse interpersonal conflicts. The idea is that eventually the banter 

becomes so silly or absurd that everyone laughs. 

5. Was it difficult for Little Bill to make his decision to go against the group? 

6. Was Little Bill able to avoid peer pressure? 

7. Have you ever been in a similar situation where you felt pressured and 

uncomfortable? How did you handle it? What happened in the end? 

8. Brainstorm other solutions to being teased or picked on. Humour, using your 
WITS to walk away and ignore the teasing, inviting the mean person to join in 

the play, being a friend.  

POST-READING ACTIVITIES 

 Distribute a copy of the Drawing and Writing Activity handout (see page 50) to all 

students and have them reflect on how they feel when someone is mean to them. 

 Conduct the Stop, Explore, Go activity with your students over four days. Prepare 

by using poster board to create a large traffic signal sign with three coloured 

circles. In the top red circle, write “Stop!” In the middle yellow circle, write 

“Explore.” In the bottom green circle, write “Go!” 
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Day 1 

1. Tell students that this week they will learn and practice an important 

decision-making strategy called ―Stop, Explore, Go!‖ that will help them when 
they have to make difficult choices like Little Bill did in the story. Introduce 

the traffic signal and teach the meanings for each symbol:  

- Stop! - Stop and think about it.  

- Explore - Look at all the possible choices and choose the best one.  
- Go! - Do what you chose to do. This may not be easy. You may need help 

from someone. 

2. Help students explore the ways Little Bill used ―Stop!‖ in the story. Remind 

them that Michael‟s game sounded like a lot of fun at first, but Little Bill 

stopped to realize that saying mean things makes other people feel mad. Ask 
students to share about when they have stopped to think about a situation in 

the past. 

3. Help students consider ways Little Bill explored possible choices when he 

considered playing Michael‘s name-calling game. Little Bill realizes early in the 
game that he feels quite uncomfortable with this game and wonders if he can 

find a way to play but still be nice. What does Little Bill do when he gets 

home? Who helps Little Bill come up with a solution to his problem? 

4. Help students understand how Little Bill put his plan into action. What 
strategy did Little Bill and his dad decide would be the best? Does Little Bill‘s 

strategy work? Was the result positive or negative? Ask students to share 

about a time when they had a few options to choose from and how they made 

their decision. 

Day 2 

1. Begin by reminding students that Little Bill had a few choices to make in the 

story. Tell them that today they will learn how to explore the positive and 

negative consequences that come with making a decision. 

2. Draw a chart on the board with two columns. Label the first ―Positive‖ and 
mark it with a happy face. Label the second ―Negative‖ and mark it with a sad 

face. Write ―Little Bill orders Michael to stop playing the game‖ above the 

chart. Ask students what might happen if Little Bill chose this action. What 

good things might happen? What bad things might happen? Record student 
responses under the appropriate column. Explain that the result of a choice is 

called a consequence. Talk about the difference between a positive and 

negative consequence. 

3. Help students explore other options Little Bill could have chosen by repeating 

the procedure. Guide the discussion about consequences with questions such 
as: What might have been a negative consequence of continuing to 

participate in ―Playing the Dozens?‖ 

4. Ask students to compare the positive and negative consequences for each 

option. Explain that a good option is safe, healthy, considerate of others and 
obeys rules or laws. Talk about how Little Bill‘s choice was the best decision 

he could make in his situation. 
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Notes: 

Days 3-4 

1. Brainstorm with students three realistic circumstances, similar to Little Bill‘s, 

that might involve peer pressure. For example, a new student joins the class, 
but your friends discourage you from inviting him to sit with your group 

during lunch. Record three scenarios and their options on the board.  

2. Organize students in pairs and distribute the Positive and Negative 

Consequences handout (see page 51). Instruct students to choose an option 
from the list, copy it on the line on the handout and then help each other 

brainstorm positive and negative consequences for that option and record 

them on their sheet. Tell them to decide as a team how the scenario will be 

solved because they will be role playing this scene with each other and 

possibly the class. 

3. Once students have completed their sheet and made their decision, instruct 

them to make up a skit about the situation, demonstrating the Stop! Explore 

Go! process, the options, the consequences, who they went to for help and 

how a good decision was made. Allow time for them to create the skit. If you 
have access to puppets, provide them as props. 

4. Ask students act out their skit with each other. Partners who wish to perform 

for the class can do so. 
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Little Bill: Drawing and Writing Activity Handout  
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Little Bill: Positive and Negative Consequences Handout  
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MOOKEY THE MONKEY GETS OVER BEING 
TEASED 
By Heather Lonczak 

Mookey is not a typical monkey because he is hairless. One day, while 

walking home, Mookey learns some valuable strategies from wise 

adults who help him to deal with classmates who tease him.  

WITS Connection: Walk away, Talk it out, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. Has anyone ever seen a monkey before? What did it look like? 

2. Look at the cover of the book. What is different about Mookey? 

3. Read the beginning of the book. Why do you think Mookey‘s classmates tease 
him? 

POST-READING QUESTIONS 

1. Does Mookey‘s family see Mookey as different or strange because he is hairless? 

Why do you think that is? 

2. Have you ever been teased before? How did it feel? 

3. Why do children tease each other? Sometimes children are trying to be funny. 

Sometimes they are being mean. Sometimes they are uncomfortable when 

someone is different and they don‟t know how to include them. 

4. What does Mookey do to try and stop the teasing? He tries to grow hair. He 
wears a monkey costume. He glues fur clippings on himself. He buys a hair 

growing potion. 

5. Mookey gets some good advice from his jungle adult friends about what to do the 

next time he gets teased at school. Do you remember what they tell him? Use 

humour. Look for what is positive about being hairless. Take some deep breaths 
and walk away. Spend time with those who care about you. 

6. What was Mookey good at doing because of his exceptional appearance? He was 

good at swimming. 

7. The next day when Mookey returns to school the author says that he felt like he 
was ―wearing a suit of armour.‖ What do you think is meant by that?  

POST-READING ACTIVITIES 

 Name all of the various animals mentioned or drawn in the book. Monkey, 

mongoose, tiger, warthog, crocodile, polar bear, snake, baboon, porcupine, owl, 

hyena, giraffe, wolfhound, gazelle, zebra, antelope, orangutan, armadillo and 
elephant. 

 Have students brainstorm advice they would give Mookey and record their 

responses on the board. 
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Notes: 

 Have students draw their favourite animal. Students can then draw and fill in 

speech bubbles to describe the advice their favourite animal would offer Mookey. 

 Have students draw a picture of their favourite coping technique from the story 
for dealing with being teased. 

 Ask students to act out skits in small groups that demonstrate positive responses 

to being teased. Assign groups of students randomly to prevent friendship cliques 

from acting out what they usually do. Possible examples of positive responses 
include:  

- Ignore the teasing (e.g. be yourself and don‟t worry about what others think, 

think positive, take a deep breath, walk away) 

- Talk it out (e.g. use humour, tell the person to stop) 
- Seek help (e.g. stick with your friends, ask an adult for help). 
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OWEN 
By Kevin Henkes 

Owen‘s fuzzy yellow blanket is his favourite possession. Everywhere 

Owen goes, his blanket goes with him. When Owen‘s parents try to get 
him to give up his blanket before he starts school, their efforts initially 

fail. Eventually, however, they come up with a solution that makes 

everyone happy.  

WITS Connection: Talk it out 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Invite students to bring a special or treasured item to school for show and tell or 
ask them to draw pictures of their special items. Discuss why these items are 

important to students to help build background knowledge for the story. 

PRE-READING QUESTIONS 

1. If you‘ve read other Kevin Henkes books with your students, such as 

Chrysanthemum (see page 36) or A Weekend with Wendell (see page 58), ask 
them if they recognize the author‘s name. What else has he written? What were 

the stories about? Are the characters similar? What WITS strategies are in his 

books? 

2. Kevin Henkes books are about animals who act like people. What is the literary 
term for this? Personification. 

POST-READING QUESTIONS 

1. Who is the blanket fairy? What other kind of fairy is said to visit boys and girls? 

2. Why did Mrs. Tweezer think the blanket should go? Why did the author choose 

that name for her? 

3. Why did Owen need the blanket? What did the blanket represent? Security.  

4. Why did Owen‘s parents think it was important for him to give up his blanket? 

5. What was his Mom‘s idea? 

6. How did Owen‘s parents value his feelings? What would have happened if they 
took the blanket away? 

POST-READING ACTIVITIES 

 Find out more about the author on his website at www.kevinhenkes.com/. 

 If you‘ve read other Kevin Henkes books with your students, review the 

characteristics of his writing. He uses repetition, personified mice as characters 
and humour in language and illustrations. He writes about feelings, anxieties and 

relationships. 

 Ask students to write a story using Henkes‘ writing style that includes characters 

using a WITS strategy.  

http://www.kevinhenkes.com/
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THE PATCHED HEART: A GIFT OF 
FRIENDSHIP AND CARING 
By H.E. Stewart 

Patch is a brave and energetic puppy, until one day he becomes sick 

and is in pain. He is afraid when paramedics take him to the hospital, 

but his faithful friends and a whole community of compassionate 
caregivers help him to recover.  

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. What do you think this book is about?  

2. Why do you think it is called The Patched Heart? What are patches used for? 

POST-READING QUESTIONS 

1. The puppy begins to feel better when his friend arrives to be with him. 
Sometimes just showing up helps someone feel better. Why is this? What do 

Patch‘s friends do to help him feel better? They visit, bring flowers, make cards, 

read books, and make music. 

2. How does Patch help himself feel better? He imagines being home in his garden 

and he imagines his friend chasing away the pain. How do you make yourself feel 
better? 

3. In his dream Patch sees a special friend coming over to watch him. Can you 

imagine a friend or someone you love being with you even when that person is 

not actually there? How do you do that? 

4. Everyone is affected in some way when a friend is hurt or unhappy. Why do the 

faces of the crab and the doll change as the story progresses? Why does Mossie, 

the Beardie (Bearded Collie), look so sad? 

5. What makes children feel hurt or unhappy? How can you use your WITS to help? 

6. What do the Newfies, Border Collies, elephants, sheep and Beardies represent in 

the story? Newfies are rescue dogs and strong swimmers. Border Collies are 

experts at shepherding and managing others. Elephants are compassionate. 

Sheep are soft and comforting. Beardies are excellent therapy dogs.  

7. Why are the cover and end pages illustrated with patchwork quilts? What do 
quilts make us think of? Find other examples of patchwork throughout the story. 

8. Why was the puppy called Patch? How is his name linked to the illustrations? 

POST-READING ACTIVITIES 

 Make a quilt with paper or fabric. Each child can contribute one square. Ideas for 
squares include things to do to make someone feel better, pictures of ways to 

help others or favourite pictures from The Patched Heart. 

 Create an author-study project by reading other books by H.E. Stewart.  
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THE RECESS QUEEN 
By Alexis O‟Neill 

Mean Jean is the Recess Queen and she rules the playground with an 

iron fist. No one dares to question her power until a new girl named 
Katie Sue comes to school. Not only is Katie Sue not intimidated by 

Mean Jean, she actually asks Mean Jean to jump rope with her. When 

the two girls become friends, the playground is once again safe for all.   

WITS Connection: Ignore, Seek help 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. From the cover of the book, what inferences or predictions can you make about 

the main character? 

2. What do we know about queens? 

3. How would you expect a recess queen to behave? 

POST-READING QUESTIONS 

1. Why did the recess queen act the way she did? What can cause people to act in 

certain ways? The recess queen was lonely, and she didn‟t have any friends. 
Sometimes people act differently when they are hurting or when they are not 

comfortable in certain situations. 

2. Do people sometimes act one way when they feel another? Yes, especially when 

they wish to cover up their feelings. 

3. Why did the other children allow Mean Jean to act the way she did? They were 
fearful. 

4. What do you notice about the size of Mean Jean compared to everyone else in 

the story? Why did the illustrator make Mean Jean so large? Sometimes people 

and circumstances appear larger than they really are. 

5. What happens to the size of Mean Jean near the end of the story? She appears 

smaller. 

6. How many sounds can you identify in the story? Buzz, bang, hiss, slammer, 

hammer, howl, growl. 

7. How was Katie Sue‘s behaviour different from the others? She was not fearful of 

the recess queen and had a strategy to deal with behaviours she did not like. 

8. What did the skipping rope symbolize? An invitation to make a friend by 

participating in a fun activity. 

9. What is social responsibility? What are some examples of how we can act socially 
responsible? 

POST-READING ACTIVITIES 

 Divide the class into three groups. One group will write a list of words that 

describe how it feels to be around someone like Mean Jean. The second group will 
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write a list of words that describe how Mean Jean might feel when she is being 

mean. The third group writes a list of words describing how Katie Sue felt on the 

playground. Ask the groups to read their lists aloud. Are there any words that are 
in more than one list? How does this happen? 

 This story has a happy ending, but not all children will react the way Mean Jean 

did toward Katie Sue. Ask students to discuss other ways to handle someone like 

Mean Jean. Do they think an adult can help? 

 Have the children write stories about a situation that either happened to them or 

to someone they know involving a person like Mean Jean. Note: Students should 

not use the real name of any person. Ask the children to draw four to ten pictures 

illustrating the events in their stories. Write captions under each picture and then 
staple them together in the order they occurred to make a book. 
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A WEEKEND WITH WENDELL 
By Kevin Henkes 

Sophie and her parents count the hours until Wendell's weekend visit 

is over. Not only does he wreck Sophie's toys and dominate their 
games, but he also messes up the house and is generally a 

troublemaker. However, once Sophie manages to turn the tables, she 

decides Wendell may not be so bad after all.     

WITS Connection: Talk it out 

 

Questions and Activities 

PRE-READING QUESTIONS 

1. If you‘ve read other Kevin Henkes books with your students, such as 

Chrysanthemum (see page 36) or Owen (see page 54), ask them if they 

recognize the author on the book‘s cover. What else has he written? What were 
the stories about? Are the characters similar? What WITS strategies did you 

discover in the books? 

2. Kevin Henkes books are about animals who act like people. What is the literary 

term for this? Personification. 

3. What problem do you think Wendell may face in the story? 

POST-READING QUESTIONS 

1. On the first page of the book, Wendell says ―Oh boy.‖ What feeling do you think 

he is experiencing? Sophie does not speak, but can you read her body language 

to guess what she is feeling? Remind students to read pictures for information. 

2. What words would you use to describe Wendell?  

3. How does Sophie respond to her own feelings? She uses her WITS and ignores 

her feelings. 

4. Did Sophie change? What impact did that have on Wendell‘s feelings? He realized 
what bullying felt like. 

5. What was the end result? They shared and became friends. 

6. Did you ever play with someone like Wendell? How did you handle problems that 

arose? 

7. What should Sophie do to prepare for Wendell‘s next visit? 

8. What kinds of things do you think Wendell can learn from Sophie? 

POST-READING ACTIVITIES 

 Have children dramatize a day at the bakery show in the classroom. Work with 

students to paint a bakery backdrop on a large white sheet. Have children in the 
class take on the roles of the baker, customer and pastries in the bakery 

showcase, including sweet rolls, doughnuts, cookies, and cakes. You might 

suggest students represent sweet buns by curling up on the floor or crullers by 

stretching their bodies. Provide baskets that can be used as shopping baskets, 
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play money, a cash register and any other props that could be used in the 

dramatization. 

 Ask students to create invitations for a make-believe overnight adventure. 
Encourage children to make their invitations exciting and interesting and allow 

them to share their invitations with one another. 

 As a class, complete a character map of Wendell describing his characteristics 

and supporting them with examples from the book. See example below:  

 If you‘ve read other Kevin Henkes books with your students, review the 
characteristics of Henkes‘ writing. He uses repetition, personified mice as 

characters and humour in language and illustrations. He writes about feelings, 

anxieties and relationships. 

 Ask students to write a story using Henkes‘ writing style that includes characters 

using a WITS strategy.  
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YOON AND THE JADE BRACELET 
By Helen Recorvits 

Yoon is celebrating her birthday and wishes for a skipping rope. 

Instead, however, she receives a jade bracelet that once 
belonged to her grandmother. The next day at school, a girl 

offers to teach Yoon how to jump rope but in return she wants 

to borrow Yoon‘s jade bracelet. When Yoon tries to get her 

bracelet back, the girl swears it belongs to her. Yoon learns to 

―Seek help‖ when she cannot get the girl to return her bracelet. 

WITS Connection: Seek help 

Questions and Activities 

PRE-READING ACTIVITIES 

 Show a photograph of a jade stone to the students. Discuss its value among 

cultures in the world. Jade jewelry is an important tradition in Asian culture. It is 

thought to have properties that can improve health, fortune and general well-

being and even ward off evil spirits. Jade in Korea is also believed to signify the 
Korean personality of politeness and determination. The Korean royal family uses 

jade as a symbol of authority and fortune. 

 Discuss the importance of a child‘s first birthday party in Korea. A key part of the 

celebration is the Toljabee ceremony where the child is seated before a table on 

which various foods (rice, rice cakes, jujube, etc.) and objects (calligraphy set, 
pencil, knife, book, money, thread, needle, scissors, ruler, bow and arrow) have 

been placed. He/she is then encouraged to pick one or two of these. According to 

tradition, the first or second choice foretells the infant's future. 

PRE-READING QUESTIONS 

1. There are many images on the cover of the book. What are they?   

2. The eyes of the young girl are watching one image. Why do you suppose she is 

watching this image? 

3. Can you think of an important item you lent to someone that was not returned? 

What did this experience feel like? 

POST-READING QUESTIONS 

1. Why does Yoon want a skipping rope? So that she can play with the other girls at 

school.  

2. Was Yoon having fun with her new older friend? Why not? No. She was not 
allowing Yoon to skip. 

3. Should friends demand that you give them something in exchange for friendship? 

4. When Yoon‘s mother asked about the bracelet why didn‘t Yoon tell the truth? 

Yoon was worried and afraid. What do you think she should have said to her 

mother?   
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5. What happened when Yoon explained the incident about the bracelet to her 

teacher? The teacher asked questions about the bracelet and was able to find its 

rightful owner. 

6. How was Yoon able to prove the bracelet was hers? The older girl was unable to 

describe the significance of the bracelet or interpret the symbols inscribed on the 

inside. Yoon described the meaning of the bracelet and interpreted the 

inscription.  

7. What did Yoon learn about true friendship? Friendship should not demand your 

belongings and should be fun for everyone.  

 POST-READING ACTIVITIES 

 The jade bracelet was an important cultural artifact of this family and helped 

Yoon appreciate her background and ancestry. Ask students to bring to class an 
artifact that tells a story about their cultural background. Make sure to explain 

the difference between personally significant and culturally significant. This 

artifact should speak to their family, their town, their beliefs, traditions, etc. 

Some examples might be a doll from the country their parents came from, a 
postcard from a grandparent, a baby shoe, a book, a recipe or a food item.  

 Make a friendship wreath. Discuss the qualities of friendship with the class. Ask 

the students to finish the sentence, ―I like friends who…‖ and record their 

answers for everyone to see. Ask children to pair up and trace each other‘s hand 
on a piece of construction paper. Cut out the handprints. Ask students to print 

their name on the handprint and draw a picture or print a sentence about 

friendship. Glue the handprints together in a circle to make a wreath.  

 Make a collage. Have children look for examples of friendship behaviours in 
magazines or draw their own images. Use the pictures to create a classroom 

collage that explains ―How to Be a Good Friend.‖ Students could also contribute 

slogans or mottos about friendships.   

 Distribute the Bracelet handout (see page 62) and have students re-tell the 

story‘s lesson by illustrating a scene from the story on the handout. They may 
write a caption for their picture on the lines provided.  
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Yoon and the Jade Bracelet: Bracelet Handout 
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WITS LEADS PROGRAM BOOK LIST AND LESSON 

PLANS 
Below is the list of children‘s books recommended for use in the WITS LEADS 

Program with children in Grades 4 to 6. These books can be used in two 

ways: 

 Independently – Use the lesson plans in any order as stand-alone 

lesson plans. Go to the page number in the far right column to find the 

book‘s associated lesson plan. Each includes a summary of the book, 

pre- and/or post-reading discussion questions and suggested 

activities. For a list of provincial and territorial learning outcomes 

satisfied by these lesson plans, see page 188. 

 As part of the WITS LEADS Training Program – You can also work 

through the WITS LEADS book list by teaching the WITS LEADS 

Training Program. The program consists of five training sessions that 

teach children in Grades 4 to 6 problem solving strategies in order to 

become WITS Leaders. The training sessions include important 

information and definitions for teachers as well as classroom activities 

and use lesson plans for the books listed below to support their 

messages. Proceed to page 65 for the WITS LEADS Training Sessions. 

 

 

  

 Title Author Illustrator Publisher Page 

 

BLUBBER 
Judy 

Blume 
-- 

Simon & 

Schuster 
91 

 

BY GOLLY, 
MOLLY, 

YOU’RE RIGHT 

Bobby 

Hawley 
-- 

Publish 

America 
101 

 

THE ENGLISH 

ROSES 
Madonna 

Jeffrey 

Fulvimari 
Callaway 69 
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 Title Author Illustrator Publisher Page 

 

THE GIRLS 
Amy 
Goldman 

Koss 

-- Puffin 88 

 

JAKE DRAKE, 
BULLY 

BUSTER 

Andrew 

Clements 

Amanda 

Harvey 

Simon & 

Schuster 
85 

 

MR. 
PEABODY’S 

APPLES 

Madonna Lorne Long Callaway 74 

 

MY WORST 
BEST 

SLEEPOVER 

PARTY 

Anna 
Morgan & 

Rachael 

Turkienicz 

Heather 
Castles 

Second 
Story Press 

99 
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ABOUT THE WITS LEADS PROGRAM 
The WITS LEADS Program builds on the success of the WITS Primary Program by providing 

students in Grades 4 to 6 developmentally appropriate learning activities to extend and 

apply their understanding of peaceful peer conflict resolution strategies. The WITS LEADS 

Program encourages children to identify and solve peer conflict situations using five problem 

solving steps: 

1. Look and listen 

2. Explore points of view 
3. Act 

4. Did it work? 

5. Seek help  

Students in the WITS LEADS Program are recognized as WITS Leaders – older students who 
act as role models for younger students and who children in junior grades can turn to for 

help in conflict situations. 

ABOUT THE TRAINING SESSIONS 
The WITS LEADS Program is implemented through five training sessions – one for each 

problem solving step. The sessions are presented in a standardized format, first identifying 

the session‘s objectives and required materials, followed by a review of the LEADS 

strategies explored in earlier training sessions. The session‘s featured LEADS strategy is 

then introduced and a variety of classroom activities to further explore it are suggested. 

Most of the sessions also feature lesson plans based on easily accessible multimedia and 

widely available children‘s books.  

Optimally, the sessions should be completed sequentially; however, the WITS LEADS 

Program is meant to be flexible so the lesson plans included in the training sessions may 

also be used independently and in any order.  

Throughout the training sessions, you will encounter the icons below. Read their 

descriptions to learn more about what they signify and then use them to enhance your 

understanding and implementation of the WITS LEADS Training Sessions. 

 
WHAT KIDS SAY: Actual responses provided by students in the WITS LEADS Program about WITS LEADS 
strategies and resources.  

 
IMPORTANT IDEAS: Information and definitions for teachers that provide context for WITS LEADS strategies 
and activities. 

WITS LEADS Training Sessions WITS LEADS Training Sessions Intro 
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Objectives 

1. To develop an understanding of what can be learned about others‘ feelings, intentions, 

and inner thoughts by carefully observing their behaviours and nonverbal expressions, 
and by listening to others 

2. To learn basic looking and listening skills 

Introduction  

Welcome to the first WITS LEADS Training Session. During these training sessions, you will 

discuss five steps to help children solve peer conflicts peacefully. To begin, print off a copy 

of the WITS LEADS poster (see page 196) and review the acronym with your students: Look 

and listen, Explore points of view, Act, Did it work? and Seek help.  

This session will explore the first part of the LEADS acronym: Look and listen. You will use 

the questions and activities below to explore this problem solving skill. 

Activities 

1. COMPARING EVERYDAY SEEING TO REALLY LOOKING 

Exercise 

 Group children in teams of three or four. 

 Pick one child volunteer to stand at the front of the room for one minute while 

the others observe him or her. 

 Ask the child volunteer to leave the room and then give the students two 

minutes to write down as many observations about the child as they can. 
Examples include: 

- What colour is the child‟s hair?  

- What kind of clothing is the child wearing? 

- What colour are his or her eyes? 

- Was the child wearing any accessories? (bracelet, necklace, watch, etc.) 
- What kind of shoes did the child have on? 

- How was the child feeling? (angry, scared, happy, excited, etc.)  

 
WHAT KIDS SAY: Why is looking important? 

 
 “We can see how they’re feeling.” 
 “To actually hear them.” 
 “Eye contact and paying attention.” 
 “To concentrate on what they are saying.” 
 “When looking, we know how serious they are in telling us information.” 

WITS LEADS Training Sessions 

 

Look and Listen 1 



 

A Resource Guide to the WITS Primary & WITS LEADS Programs | 67 

 

2. LISTENING MEANS REMEMBERING WHAT YOU HEAR 

Discussion 

Talk with students about how we listen, discussing the advantages of facing the 
speaker and maintaining eye contact and explaining the difference between 

listening and hearing words. Hearing involves only hearing words someone has 

spoken while listening involves understanding and remembering the meaning of 

what was said. 

Exercise 

 Organize students in pairs. Each student should be paired with a classmate he 

or she doesn‘t know very well.  

 One partner will listen as the other student shares three pieces of information 

he or she would like other people in the class to know (e.g. hidden talents, 
favourite music group, favourite sport). 

 Ask the listening partners to introduce their partners to the class, seeing how 

many of the three things they can remember to tell everyone. 

 Have students switch roles and repeat the activity.  

3. REFLECTIVE LISTENING EXERCISE 

Exercise 

 Organize students in partners and have them sit opposite to one another at 

arm‘s length.  

 One partner will listen as the other describes a conflict between two people 

their age. The listener will keep his or her arms folded and will not look or pay 
attention to their partner. 

 After one minute, stop students and have the listeners repeat back to their 

partners what they heard. 

 Begin the exercise again but ask the listeners to have an open posture, 
maintain eye contact, use occasional ―Mm-hmms‖ and nod their heads. 

 After one minute, stop the students and have the listener repeat what they 

had heard. 

 Reverse the roles and repeat the same process 

Discussion 

Discuss with students about which way of listening was more effective. Use the 

following questions as prompts: 

- How did you feel when the listener wasn‘t paying attention to what you were 

saying? What were your inner thoughts? 
- Was it helpful to have the listener look at the speaker while they were talking 

or nod their head? Why or why not? 

 
WHAT KIDS SAY: Why is listening important? 

  “If we don’t listen first, we don’t know what’s going on.” 
 “By listening carefully, you will understand the problem better and how to fix it.” 
 “We need to understand both sides of the story to avoid misquoting people.” 
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Objectives 

1. To understand others‘ points of view 

2. To see how words, thoughts and feelings can vary for different people 

3. To look and listen to words, thoughts and feelings 

4. To learn to understand indirect or relational aggression 

Materials 

 The English Roses by Madonna 

 Mr. Peabody‟s Apples by Madonna 

Introduction 

REVIEW 

To begin, show students the WITS LEADS poster (see page 196) and review the acronym: 

Look and listen, Explore points of view, Act, Did it work? and Seek help. Ask students to 

explain what they learned about the first part of the acronym, Look and listen, in the last 

training session.  

EXPLORE POINTS OF VIEW 

This session will explore the second part of the LEADS acronym: Explore points of view. You 

will read aloud two books with your class and use their associated lesson plans to explore 

this problem solving skill. See page 69 for The English Roses lesson plan and page 74 for 

the Mr. Peabody‟s Apples lesson plan. 

 
IMPORTANT IDEAS: What new skills have children in Grades 4 to 6 developed that help them understand 
others’ points of view?  

The increasing complexity and sophistication of children’s conflict negotiation strategies reflect their 
increasing competence in: 

1. Differentiating and coordinating the social perspectives and interests of themselves and others 
2. Generating multiple alternative strategies for responding to conflicts 
3. Anticipating potential immediate and longer term outcomes of solutions 

These developmental advances can orient children toward pursuing social goals that preserve peer relations 
and prevent conflicts from escalating in the long term. Variations in children’s emotion processes (including 
the ability to regulate their own emotions, share others’ emotions and understand that one person may 
experience multiple emotions at a time) may also affect children’s self-awareness, interpersonal 
understanding and bullying behaviours. Whereas younger children expect that bullies feel only happiness at 
achieving a social goal, older children can understand more complex points of view (e.g. that bullies may also 
feel sadness or guilt for having harmed the victim). 

 

WITS LEADS Training Sessions Explore Points of View 2 
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THE ENGLISH ROSES 
By Madonna 

The English Roses are a group of girls who do everything together, 

including snubbing Binah – a neighbourhood girl they envy because 

she appears to live a charmed life. As the girls soon find out, however, 

appearances can be deceiving. A fairy godmother offers them the 
opportunity to see inside Binah‘s home where they discover her life is 

much harder than they ever expected.   

WITS LEADS Connection: Explore points of view 

Questions  

PRE-READING QUESTIONS 

1. The author of this book is Madonna. Who is Madonna? Has anyone heard of or 

read any other books by this writer? 

2. Take a look at the cover of the book. What is the setting? What are the nonverbal 

messages we can "see" by looking at the cover? 

3. Who do you think the English Roses are? 

POST-READING QUESTIONS 

Understanding Others' Feelings 

1. What does the expression "glued together at the hip" mean? Are they actually 

glued together? No, this is a metaphor for inseparable. 

2. What does it mean to feel jealous? 

3. What might cause the English Roses to be jealous? They may worry about others 

liking them and feel insecure or dissatisfied with their own appearances. 

4. What kind of behaviours might feeling jealous generate? Exclusion, isolation, 

shunning, covert aggression, bullying. 

Literary Devices 

1. On page 12, it says: "Her skin was like milk and honey." What qualities of milk 
and honey are compared to her skin? Colour. What figure of speech is this 

statement? Simile. 

2. What does "green with envy" mean? Do other colours symbolize feelings? What 

are some examples? Black=rage, red=love, blue=depression, yellow=happiness. 

3. On page 14, it says: "Now stop interrupting me." Who is the writer talking to? 
The audience. 

 
IMPORTANT IDEAS: What is relational aggression?  

Relational aggression involves the manipulation of relationships through hurtful measures such as rumour 
spreading, intentional social exclusion and the threat of withdrawing one’s friendship if the friend does not 
comply with the instigator’s demands. [Crick, N.R., & Bigbee, M.A. (1998). Relational and overt forms of 
peer victimization: A multiinformant approach. Journal of Consulting and Clinical Psychology, 66, 337-347.] 
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Explaining Types of Bullying 

1. On page 17, it says the English Roses ―wanted to be friendly but they could not 

bring themselves to be nice." What was stopping them from being friendly and 
causing them to isolate Binah? Thoughts of themselves, one point of view, no 

understanding of her feelings. How is it possible to feel more than one way about 

one thing? By seeing it from multiple perspectives. 

2. On page 17, it says: "Let's push her into the lake." Are the English Roses bullying 
Binah through this pretending action? Why or why not? Yes, ignoring, isolation, 

relational aggression, covert bullying. 

3. How do the actions of the English Roses make Binah feel? Lonely. 

Understanding Relational Victimization 

1. What reasons do the English Roses give for excluding and isolating Binah? They 
said she thought of herself as "God's gift” and “stuck up." 

2. Why do you think the English Roses excluded Binah? The girls may have been 

unhappy about themselves. 

3. To effectively solve problems, we must gather all the information and evaluate it. 
How skilled were the English Roses at doing this? What evidence have they 

gathered to support their claims? Not much: judged by looks instead.  

4. If you were Binah, what would you say to the English Roses‘ accusations of being 

stuck up and full of yourself?  

Conclusions 

1. The English Roses looked at Binah from a certain perspective before the visit 

from the fairy godmother and then changed their view afterwards; yet, Binah's 

circumstances and character remained the same. How might the girls have 

changed their view of Binah without the visit? They could have talked to Binah 
before judging her on her appearance and what others said about her. 

2. What was the symbolism of the English Roses dreaming the same dream? 

Perhaps their consciences were reminding them they should not judge others so 

quickly and without all the information. They were envious until they had all the 

information and realized their envy was unfounded. 

3. How did the solution make everyone feel? What lessons did the girls learn? 

Activities 

1. WORDS, FEELINGS AND THOUGHTS FROZEN TABLEAU 

Discussion 

Before reading the book, explain to students that you are going to do an activity 

to help them understand the characters‘ thoughts. Remind them that the 

characters‘ internal thoughts or feelings may match what they say or could be 
different from or even opposite of what they say publicly. 

Exercise 

 Show the cover of The English Roses and point out the four girls standing 

under an umbrella together while Binah stands under an umbrella by herself. 
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 Select five students to role play the illustration keeping in mind what the 

characters are saying but also what their feelings and thoughts are.   

 Say ―ACTION‖ to bring the tableau to life, with students playing the scene 
based on what they think it is about.  

 Say ―FREEZE‖ to stop the action and select a student in the tableau to share 

what his or her character is thinking and feeling.  

 Repeat the exercise with different groups. 

2. WHAT ARE INNER THOUGHTS?  

Discussion 

Explain that inner thoughts are things we say to ourselves as we go about our 

daily activities. They can be encouraging or discouraging, kind or mean, funny or 

not. Ask students to consider the following questions: 
- What is the difference between saying something and thinking something? 

- Can you say something and think something else? 

Exercise 

 Distribute the Speech and Thought Bubble handout (see page 72) to 

students. 

 Have students write down an example of when they might say something 

different from what they are thinking.  

3. MAKE YOUR OWN COMIC STRIP 

Discussion 

Explain that narrative stories often use illustrations to show characters‘ thoughts 
and feelings so it is important to look at the pictures as well as the words. 

Exercise 

 Distribute the Comic Strip handout (see page 73) to students. 

 Share the example below to demonstrate how speech bubbles can tell us one 
story while thought bubbles show us different information.  

 Have students create a comic strip that tells a story using speech and thought 

bubbles.  
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MR. PEABODY’S APPLES 
By Madonna 

One Saturday, Mr. Peabody, a beloved teacher and baseball coach, 

finds himself alone on the ball field. He wonders where everybody is 

until the bat boy, Billy Little, shows up. Billy tells him that another 

student, Tommy Tittlebottom, saw Mr. Peabody taking apples from the 
market and spread a rumour he was a thief. Mr. Peabody then shows 

Tommy that what matters is the truth — not how things appear –and 

that we must choose our words carefully to avoid hurting others.  

WITS LEADS Connection: Explore points of view 

Questions  

PRE-READING QUESTIONS 

1. Take a look at the cover of the book. What do you notice about it? What is the 
setting? Who is involved? 

2. What do you think Mr. Peabody‟s Apples is about? 

3. What does it mean to say that words have power? What kind of power do they 

have? Good, bad, depends on how they are used. 

4. Have each student say one thing they like about the student to their right. 
Discuss how these positive powerful words made students feel. 

POST-READING QUESTIONS 

Literary Devices 

1. What adjectives would you use to describe Mr. Peabody‘s character? Begin by 

giving an example on the board, such as generous, inclusive, kind, friendly, 
encouraging, dedicated, considerate or well-liked. 

2. The feather pillow is a metaphor. What does the pillow represent? Mr. Peabody‟s 

integrity, truth, reputation, etc. What about the feathers? People, gossip, etc. 

3. What do you think the illustration on the last page symbolizes? There are a few 
feathers still out which means that most, but not all, people in Happville know 

Mr. Peabody is not a thief. Although the pillow is together, the stitching shows it 

is still damaged just as the power of words damaged Mr. Peabody‟s reputation. 

Perspective Taking 

1. How did the perspectives of the children and Mr. Peabody differ in the situation?   

2. On page 28, what did Tommy understand? He had to tell people he was wrong 

and Mr. Peabody was not a thief.  

Problem Solving 

1. Problem solving was weak in this story. Where did it need improvement? 

2. Identify a bystander who took action in the story. What were the actions of the 

bystander? 
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Comparing The English Roses (see page 69) and Mr. Peabody‘s Apples 

1. On page 20, it says: ―It doesn‘t matter what it looked like. What matters is the 

truth.‖ How can you apply this statement to The English Roses? In Mr. Peabody‘s 
Apples, an action was judged. In The English Roses, a person was judged. In 

both cases, the judgment was made without knowing all the information. Looking 

at a situation from a different point of view can change it drastically.   

2. What were the differences between people‘s perceptions and the truth in The 
English Roses and Mr. Peabody‟s Apples? In The English Roses, Binah was 

perceived as living a charmed life. In truth, Binah had no mother and worked 

hard. In Mr. Peabody‘s Apples, when someone thought he didn‟t pay for an apple, 

they jumped to the conclusion that he stole the apple. In truth, Mr. Peabody had 

paid for the apple. In both cases, problems occurred due to a lack of information. 

3. How are both stories similar? Not enough information was known to make a 

judgment and so characters were misinterpreted. When the situation was looked 

at from a different perspective, feelings and thoughts about the characters 

changed. Both books also show forms of bullying. The English Roses showed 
relational bullying with the isolation of Binah while Mr. Peabody‘s Apples showed 

verbal bullying with the spoiling of Mr. Peabody‟s reputation. 

Activities 

1. WORDS, FEELINGS AND THOUGHTS FROZEN TABLEAU 

Discussion 

Before reading page 12 of the book, stop and 

explain that you are going to do an activity to 
help students get inside the characters‘ 

thoughts by recreating the illustration through 

role play. Remind them that the characters‘ 

internal thoughts or feelings may match what 

they say or could be different from or even 
opposite of what they say publicly. 

Exercise 

 Show students the illustration on page 12 of 

the book where Mr. Peabody is seen taking 
an apple without paying for it (see right). 

 Select four students to play the roles of 

Tommy, his two friends and Mr. Peabody, 

keeping in mind what the characters are 

saying but also what their feelings and thoughts are.   

 Say ―ACTION‖ to bring the tableau to life with students playing the scene 

based on what they think it is about.  

 Say ―FREEZE‖ to stop the action and select a student in the tableau to share 

what his or her character is thinking and feeling.  

 Repeat the exercise with different groups. 
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2. PREDICTING WHAT WILL HAPPEN 

Exercise 

 Stop reading after page 13 of the book when the rumour about Mr. Peabody 
gets out and give students a piece of paper and five minutes to write down 

how they think the story will end. What are Mr. Peabody, Tommy and Billy 

going to do?   

 Finish reading the story before asking students to share their responses. 

3. POWER OF WORDS 

Exercise 

 Divide students in groups of three and give them five minute to role play a 

scenario that demonstrates the ―power of words‖ to make people feel good 

about themselves.   

Discussion 

After the role playing exercise discuss the positive and negative power of words. 

Remind students that a very common form of bullying is relational aggression.  

 

 
WHAT KIDS SAY: What did you like about the story Mr. Peabody’s Apples? 

  “It told us what some kids do by accident. They think others do things that are opposite.” 
 “If you see someone do something, don’t judge or prejudge their first move. You’re not always right!”  
 “When you do something wrong, you have to pay the price.” 
 “Not everything is as it seems or looks.” 
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WITS LEADS Training Sessions 

Objectives 

1. To identify conflicts that involve direct aggression (hitting, pushing, threatening) or 

relational aggression (excluding people, ignoring, spreading rumours, teasing) by 
looking and listening 

2. To brainstorm and act out solutions to identified conflicts 

Materials 

 The Recess Queen by Alexis O‘Neill 

 The Bully Dance produced by the National Film Board of Canada (available at 

www.nfb.ca/film/bully_dance/)  

Introduction 

REVIEW 

To begin, show students the WITS LEADS poster (see page 196) and review the acronym: 

Look and listen, Explore points of view, Act, Did it work? and Seek help. Ask students to 

explain what they learned about the first two parts of the acronym, Look and listen and 

Explore points of view, in the last two training sessions.  

To reinforce the review, read aloud the book The Recess Queen and go through the lesson 

plan (see page 56) with your students. In addition to the questions and activities included 

there, discuss the following with your students: 

 How do the children expect Mean Jean to behave? What is her reputation? They 

expect she might hurt them. She is known as an aggressive bully. 

 How do these expectations change over time? Why? She played with Katie Sue and 
the children treated her differently. She started to feel welcome. 

ACT 

This session will explore the third part of the LEADS acronym: Act. Begin exploring this 

problem solving skill by completing the activities suggested on the following page. Next, you 

 
IMPORTANT IDEAS: Why do inner worlds matter? 

Assuming that socially competent behaviours are incompatible with disruptive behaviours in younger 
children may be problematic. The awareness of multiple and different perspectives and emotional 
responses to the same events can be used to advance interpersonal understanding and empathy, but can 
also provide the needed understanding to manipulate others’ emotions. Socially dominant and popular 
children can and do use relational aggression effectively to maintain their status.  

Children are aware of each other’s reputations for aggression, leadership, helping behaviours, etc. and 
expect their peers to act in ways that are consistent with these reputations. It may be hard for children 
who are trying to change their behaviours to be recognized for these changes. 

WITS LEADS Training Sessions Act 3 

http://www.nfb.ca/film/bully_dance/


 

78 | Using Your WITS to Prevent Peer Victimization 

 

will view a short film called The Bully Dance with your class, using questions and activities in 

its associated lesson plan to further explore the video. 

Activities 

1. PREVIEWING THE SCENARIO 

Exercise  

 Describe the following scenario to the students:  

- Student A is playing with a ball against the school wall.  
- Two other students, B and C, are watching.  

- Student D brushes up against A as if by accident.  

- A slumps down, not sure what to do.  

- B looks away while C laughs.  
- D shoves A and grabs the ball.  

- B walks away, but C joins the bully to taunt A.  

 Choose four students to role play the scenario and ask students to observe 

the roles played by each actor. 

Discussion  

Discuss the scenario with students. Use the following questions as prompts: 

- What do you think Student A was thinking and feeling? What about Student 

B? Student C? Student D? 

- What does it mean to be a bully? To be bullied? To be a bystander? Who 
played these roles in the scenario? 

- Could the characters have chosen different actions? Give an example. 

- What are examples of bullying behaviour? List ideas on the board and 

categorize these examples into three groups: Verbal bullying, physical 
bullying and relational bullying.  

2. BULLYING SURVEY 

Exercise  

 Distribute the Bullying Survey handout (see page 79) to students. 

 Ask them to discuss the questions with their parents or guardians and fill in 

the answers. 

Discussion  

Discuss the survey in class the next day, going over the answers with students: 

1. False. Girls bully almost as much as boys on the playground.  

2. True. Bullies like to show off. Bullying happens in the classroom, in the 
hallways and on the playground. 

3. True. Children who are continually left out of a group feel bullied. 

4. True. Sometimes getting help from a teacher or a parent is the only thing that 

will stop the bullying. A bully has too much power. He or she needs someone 
who is really in power to intervene. 

5. True. Kids who bully can learn to have positive relationships and be more 

sensitive to others‟ feelings. 

6. False. Anyone can be bullied. 

7. True. In a survey, 90 per cent of children said they find it unpleasant to watch 
bullying.  
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THE BULLY DANCE 
Produced by the National Film Board of Canada 

A community is disrupted when a bully victimizes a smaller member of the 

group. Eventually, the whole community becomes involved in dealing with 

the bully, who is himself a victim in his own house. This short animated film 

examines the roles of peer pressure, accountability and power struggles in 
bullying. 

WITS LEADS Connection: Act 

 

Questions  

PRE-VIEWING QUESTIONS 

1. Based on the title, what do you think this video is about? 

2. In this animated video, the characters are personified animals. What does that 

mean? Animals who act like people.  

3. The video has no dialogue. What is dialogue? Conversations. How will you know 

what is happening without it? By reading body language to learn about the 

characters and their feelings. By observing what they do and what that reveals 

about them. 

POST-VIEWING DISCUSSION QUESTIONS 

1. What problem was faced in the video? One of the characters was targeted by a 

bully and his friends. He was injured before the problem was solved. 

2. What did the bystanders do when they saw the character being bullied? Some 

joined in and laughed at the character. Others ran away when the bully 
intimidated them, leaving the character alone to be beat up. 

3. What did the adults do? When the character was being excluded from the circle, 

they eventually made the others let him in. One of the bully‟s parents appeared 

to be abusive to him (i.e. parent curled his fist when confronted). 

4. What is a role model? What is a ―good‖ role model? 

5. Refer to the list of bullying behaviours the class created before the viewing (see 

the Previewing the Scenario activity on page 78). Which of these did you observe 

in the video?  

6. How did the bully take responsibility for his actions and make amends to the 
character he bullied – or did he? Who might be the next target? What other 

solutions might there be? 

7. Do you think the title Bully Dance is appropriate for this film? Why or why not? 

8. What are bystanders? Introduce the Bully Circle poster (see page 197) and show 
students how bystanders can ignore, join or help those being bullied. 

WATCH THE BULLY DANCE A SECOND TIME, ASKING STUDENTS TO FOCUS 

ON THE ROLE BYSTANDERS PLAY IN THE VIDEO. 
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SECOND POST-VIEWING DISCUSSION QUESTIONS 

 Who were the bystanders? Teachers, parents and students.  

 Why do you think the bystanders did not help? They were afraid of getting hurt, 
afraid of being the new target, afraid they‟d make it worse, did not know what to 

do, etc. 

Activities 

1. ROLE PLAY 

Discussion 

Talk with students about the important role bystanders can play and how 

students can use WITS and LEADS strategies to recognize, refuse to accept and 

report bullying. Discuss the importance of being assertive or calling for help. 

Exercise  

 Stop the video at the lunchroom scene (3:33) and have the students play the 

roles of the bystanders but change their actions in order to stop the bullying.  

 Repeat for the gym scene where the character is hit from behind (5:22) and 
the playground scene where he is beat up (6:02). 

2. LETTER WRITING 

Exercise  

 Introduce or review with your students how to format a personal letter. 

 Assign students to write a letter to the bully in The Bully Dance, advising him 
to take responsibility for his actions and make amends to his victim.  

3. THE PERFECT PLAYGROUND 

Exercise  

 Have children close their eyes and imagine the perfect playground filled with 

kids of all ages. Everyone is happy and doing different activities. 

 Ask children to imagine taking a look around the perfect playground and then 

make a list of what they don‘t see. 

 Ask children to share their answers with the class. 

Discussion 

Ask students to identify typical conflicts that happen on the playground and how 
these problems get handled. Discuss other ways of handling them and what 

would happen if these solutions were put into action instead. 

 
WHAT KIDS SAY: What do you see when you imagine the perfect playground? 

  “No unhappy kids.” 
 “No one fighting.” 
 “No bullying.” 
 “No bickering.” 

 

 “No crying.”  
 “No one is hurt.” 
 “No one is left out for being 

different.” 
 

 “No one using violence to solve 
problems.” 

 “No bad language.” 
 “No ignoring people.” 
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4. WHAT IS RELATIONAL BULLYING? 

Exercise  

 Organize students in groups of three or four. 

 Have each group create a 20-second skit about bullying someone without 

hitting or touching. For example, teasing someone about their clothes, 

ignoring/leaving someone out, spreading rumours about someone. 

 Ask groups to share their skits with the class. 

5. EXPLORING REAL LIFE CHOICES 

Discussion 

Brainstorm with students examples of real conflict situations that happen on the 

playground and examples of solutions to the problem. For example, someone is 

playing tetherball and won‟t give anyone else a turn. 

Exercise  

 Select one of the conflicts to role play. 

 Ask a student to pretend that he or she is the WITS Leader on the playground 

and act out how he or she would handle the conflict. For example, suggest 

students line up and take turns. 

 Ask a different student to role play the same conflict and offer a new solution. 

For example, get the playground supervisor to help. 
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Objectives  

1. To identify the short- and long-term consequences of actions chosen to deal with a 

conflict  

2. To identify those factors that suggest a solution has worked 

3. To demonstrate social responsibility by solving problems and resolving conflicts in 

peaceful ways 

4. To learn to exercise democratic rights and responsibilities 

5. To recognize different types of bullying and the roles of bystanders in refusing and 

reporting it 

6. To learn effective leadership skills 

Materials 

 Jake Drake, Bully Buster by Andrew Clements 

 The Girls by Amy Goldman Koss 

 Blubber by Judy Blume 

Introduction 

REVIEW 

To begin, show students the WITS LEADS poster (see page 196) and review the acronym: 

Look and listen, Explore points of view, Act, Did it work? and Seek help. Ask students to 

explain what they learned about the first three parts of the acronym, Look and listen, 

Explore points of view and Act, in the last three training sessions.  

DID IT WORK? 

This session will explore the fourth part of the LEADS acronym: Did it work? Begin exploring 

this problem solving skill by completing the activity suggested below. Next, conduct small 

group novel studies in your class with one or more of three books, using their associated 

 
IMPORTANT IDEAS: How to effectively conduct a novel study as part of the WITS LEADS training 

 Focus on examining points of view and expectations of bullies and victims in the novels.  
 Discuss what the characters do in response to bullying. When do their actions work? When don’t 

they? How can you tell? Encourage students to provide evidence from the story to support their 
responses. 

 Conduct literary discussions in small groups to give students greater opportunities to participate. Try 
dividing your class into three groups. Have each group discuss the questions in the book’s lesson 
plans and then have the groups share the results of their discussions with the class. 

WITS LEADS Training Sessions Did it Work? 4 
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lesson plans to explore them further. See page 85 for the Jake Drake, Bully Buster lesson 

plan, page 88 for The Girls lesson plan and page 91 for the Blubber lesson plan. 

Activities 

1. SOLVING REAL CONFLICTS 

Exercise  

 For each of the conflict situations below (or using alternate conflicts 

suggested by the class), brainstorm what WITS Leaders could do to help: 
- One group of students wants to play tag on the playground equipment, 

but another group just wants to sit on the monkey bars and chat. Possible 

solution: Split the playing times (one recess time is reserved for tag; 

another is reserved for just playing on the equipment).  
- Some students are playing a private game and have a fort/clubhouse on 

the field. Another student is standing alone, looking really sad and tells 

you that the other children won‘t play with him or her. Possible solutions: 

Help the student find something else to do. Start a group game and invite 

the student to play in the group game. If the group in the fort always 
hurts people‟s feelings, ask the playground supervisor or your teacher for 

help.          

Discussion 

Discuss the consequences and justifications for each suggested solution. Use the 
following questions to guide your discussion with students:  

- What would happen if you did that action?  

- Why would that be a good thing to do? 

- What clues would tell you that your solution worked? The conflict stops and 
doesn‟t keep happening, children feel happy, the playing or game continues, 

children think the solution is fair for everyone, the playground feels like a safe 

place. 

- How can you tell if your solution didn‘t work? The conflict happens again, 

children feel afraid or angry, someone gets hurt or has their feelings hurt, 
someone gets into trouble, the playing or game stops. 
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JAKE DRAKE, BULLY BUSTER 
By Andrew Clements 

This story describes how Jake changed from being a 'bully magnet' to a 

'bully buster.' When Jake is in second grade he meets a boy called Link 

Baxter who exhibits bullying behaviours. Jake is struggling to avoid being 

Link‘s target until one day the teacher assigns Jake and Link to work 
together on a class project. Through this experience Jake learns 

strategies to stop bullying when it happens. 

WITS LEADS Connection: Did it work? 

Questions  

POST-READING QUESTIONS 

Conflict and Feelings 

1. What is the conflict in the story? Jake has been bullied in all his years of school 

and is still bullied by Link Baxter.  

2. How does Jake feel? He experiences different feelings such as anger, meanness, 

and embarrassment. He is hurt, not having fun and powerless. At times he feels 

confident because he can think. He is also scared, intimidated, and threatened.  

3. Jake used a variety of strategies to deal with his bully problems. What were they? 
Ignored; laughed it off; made fun of himself; confronted Link; shared knowledge 

with his sister; fought back; stood up for himself; did not bully; used his head; 

realized he had power and became assertive in his actions and words.  

4. What worked and what didn‘t work? What else could he have done?  

5. In the book, it says: ―If there is no one to bully, a bully isn‘t a bully, right?‖ What 

does this quote mean?  

Expectations 

1. What expectations did Jake have for Link? Why does he think Link will bully him?  

Identifying Solutions 

1. What was Jake‘s final solution to his problem? He stood up for himself in refusing 

to do all the work for the project. He got the courage to face Link just as he got 
courage to look under the bed when he was afraid of monsters. When the 

occasion arose for him to have power over Link he did not use it. He chose to 

help Link by reading the report. He also realized that Link was covering up some 

of his weaknesses by acting like a bully.  

2. How did this solution make Jake and Link feel? Jake felt empowered and Link felt 
thankful. There was no longer an imbalance of power. Both were able to see good 

qualities in the other. 

3. How did Jake know he had solved the problem? Although he and Link were not 

friends, Link no longer bullied him and neither did anyone else because Jake 
learned to have the confidence to stand up for himself. He was no longer bullied 

by anyone because he understood he could control how he responded.  

4. What else could Jake have done to solve the problem?  
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Activities 

1. WHAT WOULD YOU HAVE DONE? 

Exercise 

 Distribute the What Would You Have Done? handout (see page 87). 

 Ask students to complete it, thinking about what they would do if faced with 

the situations outlined there.  

2. BULLYING VOCABULARY 

Exercise 

 In their discussion groups, have students list and define all the words from 
the story that relate to bullying. Word lists could include:     

- bully magnet 

- bullies 

- target 

- bully 

- bullied 

- bump 

- pick 

- making fun 

 

 

 

- target 

- ignore 

- take things 

- push 

- hit 

- tattle tale 

- destroy 

- shove 
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THE GIRLS  
By Amy Goldman Koss 

A group of friends decides to ostracize Maya. Maya is shocked and has no 
clue what she could have done wrong. Neither do her friends because it‘s 

Candace, the self-assured leader, who decides who's in and who's not. 

The story is told from several perspectives, creating a picture of social 

status and peer pressure among young people who are struggling to 

discover who they are, where they belong and what is right. 

WITS LEADS Connection: Did it work? 

Questions 

POST-READING QUESTIONS 

Perspective Taking and Point of View 

1. Through the use of metaphors, each girl is compared to an animal. Are the 

attributes of these animals positive? Do you think the characters were 

comfortable with them? Use the descriptions below of the characters, their animal 

metaphors, their attributes (characteristics evident from descriptions in the 
novel) and implied attributes (characteristics evident from reading between and 

beyond the lines of the novel) to help guide the discussion:    

 

2. What prevented the girls from disagreeing? 

3. How important is it to belong to a group or clique even if it means you have to 

act differently than who you are? 

Character 

Name 

Animal 

Metaphor 

Character 

Attributes 

Implied  

Character Attributes 

Darcy Whippet Pointy little dog with 

rat‘s tail and ribs 

showing; skinny; fast 

Dishonest; mean; insecure; executioner; 

obedient like a dog; afraid and fierce; no 

conscience; makes excuses; blameless; 
irresponsible 

Renée Sloth or 

Tortoise 

Feminine; blonde; 

pale; slow; careful; 

watchful; not stupid 
or lazy 

Thoughtful; considerate; reflective; follower; has 

a conscience (onlooker); afraid; compassionate; 

leader; empathetic; responsible for actions; takes 
a long time but does the right thing 

Brianne Sparrow Common; boring; 
stupid; big beak 

Cheerleader; lacked courage; regretful; afraid; 
responsible; feeding chicks 

Maya Cockroach Pest to be squashed Embarrassed; courageous; responsible; a leader 

Candace Panther Powerful; graceful Bully; inconsiderate; insecure; fearful; queen; 
misunderstood; unhappy; irresponsible 

Nicole ? ? ? 



 

A Resource Guide to the WITS Primary & WITS LEADS Programs | 89 

 

4. Why do you think the author chose to use a first person narrative to tell the 

story? Emphasizes the characters‟ different perspectives and points of view.   

5. Can you think of a situation where you acted differently from the way you were 
feeling? Why did you choose to do this? 

Did It Work? 

1. What did the girls do in response to the bullying? 

2. Why didn‘t it work to stop the bullying? 

3. What else could they have done? 

4. There is a metaphor in the story comparing bullying to death on the gallows 

(hanging). Based on this metaphor, which character is the queen? The 

executioner? The cheerleader? The onlooker? The person dying? How do you feel 

about this comparison?   

Conclusions 

1. You always have a choice about your friendships. Candace chose people to be in 

her clique, but was she a friend to them? 

2. Which girls demonstrated friendship? How? 

3. What are the characteristics of a good friend? Some that could be included are: 

- Shows kindness and respect 

- Sticks up for others 

- Tells the truth in a kind way 

- Keeps promises 
- Puts effort into a friendship 

- Accepts friends for who they are and does not try to change them 

- Is supportive when friends need help 

Activities 

1. ATTRIBUTES AND EXPECTATIONS 

Discussion 

Sometimes characters in a story are animals. Often these animals are chosen 
because they represent certain human physical and emotional traits. For 

example, the fox is clever and sneaky. Brainstorm with students some other 

examples. The frog is ugly, the swan is beautiful. Also include negative 

connotations in the discussion, such as calling police ―pigs.‖ What attributes are 
implied here? What about ―people are sheep?‖ 

Exercise 

 Ask students to think about themselves and their own character, including 

physical and emotional traits.   

 Ask them to write down which animal would best reflect who they are, 
including the reasons why they selected that animal. 

 Have students share and discuss their responses with the class. 
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2. CHARACTER SKETCH 

Discussion 

In the novel, six perspectives or points of view are presented. Each chapter is 
narrated by a different character using the literary technique of first person 

narrative. Discuss with students different ways we can learn about the characters 

both by reading what is written and reading between and beyond the lines.   

Exercise 

 Ask students to develop a character sketch of each girl based on their 
thoughts, actions, what others say about them and any other information 

they are able to gather from reading what is written and reading between and 

beyond the lines.  

 Include the animal metaphor for each girl and its implication.  

3. THE BULLY CIRCLE 

Exercise 

 Distribute a copy of the Bully Circle poster (see page 197) and a blue and red 

pencil crayon to each discussion group.  

 Ask students to use the blue pencil crayon to fill in the characters‘ names 
beside the roles they played at the beginning of the story. 

 If students feel the characters changed their roles at the conclusion of the 

story, use the red pencil crayon to fill in the characters‘ names beside their 

new role.   

 Students should also support the change of role using evidence from the 
story. 
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BLUBBER 
By Judy Blume 

Wendy is an intelligent and popular girl, but she leads her classmates in 

bullying Linda. The story describes the behaviour of preteen group 

dynamics and observes the ease with which bullying shifts targets, 

especially late in the story when another girl becomes the focus of 
harassment after standing up for Linda.  

WITS LEADS Connection: Did it work? 

Questions 

PRE-READING QUESTIONS 

1. What do you think ―Blubber‖ refers to? 

2. What do you think the character in the story will be bullied about? 

POST-READING QUESTIONS 

Dialogue 

1. Dialogue is an important element of the story. What is it? What is its function? It 

can help readers discover how characters think and feel by what they say and 

what others say about them.  

2. Some of the characters in Blubber use curse words in their conversations. Why? 
Sometimes children use this kind of language so the author includes it to make 

the conversation realistic. That doesn‟t mean this language should be used.  

Problem Solving and Perspective Taking  

1. What is the problem in the story? Wendy, the leader of a clique, uses her power 

to bully others. Linda (Blubber) is the first target, followed later by Jill who is a 
member of the group. 

2. From whose point of view is the story told? Who is the ―I‖? “I” refers to Jill. “I” is 

a first person pronoun; therefore, the story is told in the first person narrative. 

3. What types of bullying do Wendy and the other children use? Both overt and 
covert bullying. They exclude her, humiliate her, control her words and 

behaviour, threaten her, trip her, put her in the cupboard and tease her. 

4. Why doesn‘t Linda get help? 

5. Tracy‘s mother says to ignore bullying and to laugh it off. Does that work? Why? 

Why not? 

6. Jill‘s thoughts and actions don‘t always match. Below are some examples from 

the story. Why do you think Jill‘s thoughts and actions are different? 

- In the book, it says Jill would never smash a carved pumpkin or steal loot 

from little kids; yet, she throws eggs at Mr. Machinist and puts toilet paper 
and silly string on Linda‘s house. These actions don‘t match her other 

thoughts. Why does she do it? She rationalizes that “they deserve it.”  

- In the book, Jill has to sit in the corner because she was smiling in class. She 

thinks: ―Damn that Blubber! It‘s all her fault. She‘s the one who made me 
smile with her disgusting smell.‖ Why is Jill blaming Blubber when it was her 
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own actions that caused her to be punished? She is embarrassed and feels 

bad that she is sitting in the corner so she blames Blubber to make herself 

feel better and rationalize her behaviour towards Blubber. This is called 
“generating alternative strategies.” 

Bystander Roles 

1. What role do Tracy, Jill and Caroline play in Linda‘s bullying? Supporters in 

bullying Linda in the bathroom and classroom at lunch. Why do they play this 
role?  

2. What role do the boys at lunch play in Linda‘s bullying? Passive observers. 

Sometimes they laugh. How do they contribute to the bullying? 

3. What role does Rochelle play in Linda‘s bullying? Doesn‟t usually pay attention to 

the rest of the girls but sometimes looks like she‟s enjoying the show. Why might 
it be fun for her to watch someone else being bullied? 

4. What role does Jill play when she becomes the target herself? She begins to 

speak up for Linda and for herself. Jill puts to action the feelings she had about 

Wendy: that she is a bully who needs to be confronted. She changes from a 
bystander who is a bully to a bystander who uses her WITS to LEAD. She acts on 

her feelings which helps her and others.  

5. What can bystanders do to stop bullying? 

6. Do you think Wendy will stop being a bully at the end of this book? 

Effective Leadership 

1. Who leads the group in bullying Linda? 

2. Why do people like Wendy? How does she control the other children? Why do 

they do what she says? Why are the children afraid of Wendy?  

3. Why does Jill think the following: ―I smiled not because the note was funny but 
because Wendy was watching me‖? Jill knew that Wendy had power as a leader 

and the head of many clubs. Jill wanted to belong to her group. 

4. Why did Jill say: ―Everyone knows you don‘t cross Wendy‖? Wendy called herself 

Queen Wendy because she ran the social network of the class, deciding who was 
in and who would be the subject of ridicule, whispers, ostracism and physical 

violence. The price of being in was to be actively involved in the bullying. 

5. Do the teachers know what Wendy is doing? Why does the principal believe 

Wendy‘s lie about Linda saying that she was forced to eat a chocolate ant? 
Because Wendy participates in class, is smart and is good at telling the teachers 

what they want to know. 

6. Why does Tracy stop doing what Wendy says? 

7. What are the characteristics of a good leader? Speaks out, suggests fun things to 

do, is fair in picking a group, works hard on group projects, is reliable and a “self-
starter,” etc. 

8. What are some different aspects of life where children can be leaders? Sports, 

service, friendship groups, etc. 

9. Who are the leaders in your class? In your school? What are you good at? 
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Activities 

1. DON‘T LAUGH AT ME 

Exercise 

 Read the poem below aloud to students: 

Don’t Laugh At Me 

Don‘t laugh at me, don‘t call me names. 
Don‘t take your pleasure from my pain. 

I'm a little boy with glasses,  

the one they call the geek. 

A little girl who never smiles, 
‘cause I've got braces on my teeth. 

And I know how it feels,  

to cry myself to sleep. 

I'm that kid on every playground,  

who's always chosen last. 
A former angry bully,  

trying to overcome my past. 

You don't have to be my friend,  

but is it too much to ask...? 

Don't laugh at me, don't call me names. 

Don't get your pleasure from my pain. 

I'm fat, I'm thin, I'm short, and I‘m tall... 

I'm deaf, I'm blind; hey, aren't we all? 

Adapted from lyrics written by Steve Seskin and Allen Shamblin 

Discussion 

Discuss the poem with students using the following questions: 

- Why would kids feel they have a right to disregard, scorn, or hate another kid 
simply because the child is different in some way from themselves?  

- Why would kids take pleasure in another‘s pain? They feel a need to put 

someone down in order to feel superior; they need to humiliate someone to 

feel strong. 
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Objectives 

1. To learn when to seek help from an adult and when to handle a problem independently  

2. To learn to use the WITS LEADS problem solving skills together 

3. To learn to identify and solve problems 

Materials 

 My Worst Best Sleepover Party by Anna Morgan and Rachel Turkienicz 
 By Golly, Molly, You‟re Right by Bobby Hawley 

Introduction 

REVIEW 

To begin, show students the WITS LEADS poster (see page 196) and review the acronym: 

Look and listen, Explore points of view, Act, Did it work? and Seek help. Ask students to 

explain what they learned about the first four parts of the acronym, Look and listen, Explore 

points of view, Act and Did it work?, in the last four training sessions.  

To reinforce the review, ask students to share briefly about a time when they had or 

observed an argument or conflict with another person. The conflict can be physical or 

relational (e.g. being blamed for something, getting your feelings hurt, misunderstandings, 

sibling conflicts, retaliation, and exclusion). Remind students not to reveal the names of 

those that were involved since the goal is to avoid blaming or embarrassing others.  

Ask the students to use their WITS LEADS skills to identify and solve the problems by 

posing the following questions.  

1. Look and Listen 

 What happened?  

 Where did the conflict occur? 
 How did you know what happened? Is your information based on rumours? 

Reputations? Seeing and hearing what happened? Being involved yourself? 

 Were there other people around? 

 What were the bystanders doing? 
 How were they feeling? 

    2. Explore Points of View and Act 

 What did you do?  

 What else could you have done? Does anyone else have any other ideas of what 

could have been done? 
 

WITS LEADS Training Sessions Seek Help 5 
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3. Act and Did it Work? 

 What might be the best thing to do? 

 Why was that the best thing to do?  
 What would likely happen if you did that?  

 Evaluate the consequences: Did it work? 

SEEK HELP 

This session will explore the final part of the LEADS acronym: Seek help. Begin exploring 

this problem solving skill by completing the activities suggested on the following pages. You 

will then conduct small group novel studies in your class with one or two books, using their 

associated lesson plans to further explore them. See page 99 for the My Worst Best 

Sleepover Party lesson plan and page 101 for the By Golly, Molly, You‟re Right lesson plan. 

Activities 

1. THE GUESSING GAME - WHY SEEK HELP? 

Exercise  

 Have students sit down with their hands behind their backs and choose a 

volunteer to step out of the room.  

 Place a small object in the hands of one of the students. Everyone will know 

who is holding the object except the volunteer.  

 Ask the volunteer to return to the room and stand at the front of the class. 

The volunteer can make three guesses of who they think is holding the 

object. It is important that the other students stay quiet.  

 After three guesses, stop the volunteer and explain that for the first part of 
the game, the students (bystanders) were not allowed to help. This time, 

however, the bystanders will be able to help by answering the volunteer‘s yes 

or no questions about the object‘s whereabouts. E.g. Is the student holding 

the object a girl? Does the student holding the object have glasses?   

 If the volunteer is still unable to guess correctly after asking five questions, 

he or she can ask someone in the class to help by suggesting a new question. 

After the volunteer has guessed who the student is, have him or her return to 

sit with the other students. 

Discussion 

Discuss the game with the students. Ask the volunteer the following questions: 

- Was it difficult to guess who was holding the object in the first part of the 

game? Why? 

- How was it different the second time when you were allowed to ask the other 
students questions?  

Involve the entire group in discussing the following questions: 

- What does it mean to ―seek help‖? 

- Who should we seek help from? E.g. teacher, friends, playground supervisor, 

principal, vice-principal and parents. 
- What usually happens when you ask for help? 

- Why is seeking help a good thing to do? Adults may be able to solve a 

problem and stop it from recurring. It could stop someone from getting hurt. 
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- Why might people not want to ask for help? They might think it won‟t make a 

difference and the teachers won‟t do anything anyway. They might worry 

about getting into trouble or that a bully will retaliate for getting them in 
trouble. 

- Is seeking help tattling? No. When you tattle, you have the intention of getting 

someone in trouble. When you seek help, you have the intention of helping 

someone in trouble.  

2. WHEN TO SEEK HELP 

Discussion 

Discuss with students when they should seek help when confronted with bullying. 

Share the following four questions and explain that if they answer yes to any of 

them, they should seek help from an adult: 
- Could you or someone else get hurt? 

- Does the situation make you feel afraid or uneasy? 

- Is this something you can‘t handle alone? 

- Did your attempts to deal with the situation not work? 

Exercise 

 Share the following conflict situations with students: 

- Tetherball Game: During recess, you see someone who is dominating the 

tetherball game. As a WITS Leader, you suggest to the students to take 

turns. The student who is dominating the game does not listen to your 
suggestion and becomes very angry. 

- Marbles: Some students are playing marbles on the pavement during 

recess. You notice that one student is upset that another student has 

taken one of his or her marbles. The student who is upset reacts by 
throwing a marble at the other student. 

- A Game of Tag: A group of students are playing tag during recess and you 

notice that some students are pushing other people around. As a WITS 

Leader, you ask the students to stop since others could get hurt, but the 

students do not listen.   
- Lunch Time: It is raining outside so you are having lunch inside the 

school. Two students start to have a physical fight in the lunchroom.   

 For each situation, ask students to answer the four discussion questions in the 

above section. 

 For each situation, ask students to discuss how they would solve the problem 

and if they think they need help. If students decide they need help, ask them 

to explain why and identify who they would go to for help.   

3. WHO TO SEEK HELP FROM 

Exercise 

 Ask students to share a situation where they sought help from a friend, an 

adult at school or their parents. 

 For each situation ask students to explain what happened, who was involved 

and why they decided to seek help. 

 Ask students to reflect on whether or not seeking help was the best thing to 

do and provide their reasoning.  
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Discussion 

Discuss with students how they decide who to go to for help, using the following 

questions: 
- What problems are friends best at solving? What about parents, brothers, 

sisters, teachers or playground supervisors? 

- Who are other people that help you? What do they help you with? Doctor with 

your health, dentist with your teeth, coach with your sports team, parents 
with your homework, etc.    

- Who helped characters solve their problems in The English Roses, Mr. 

Peabody‟s Apples and Jake Drake, Bully Buster?  

- Who are the people you help?        

4. WHAT IF YOU DON‘T GET THE HELP YOU NEED?  

Discussion 

Brainstorm ideas with students about what they can do if they seek help but 

don‘t get the help they need. Emphasize that it‘s important to keep asking 

different people for help until they get the help they need. 

Exercise 

 Distribute the Who Can Help Me? handout (see page 98) to students and ask 

them to fill it in with people they can seek help from, as per the example 

below.   

 

 

 

 

Name 
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MY WORST BEST SLEEPOVER PARTY 
By Anna Morgan and Rachael Turkienicz 

Rose is excited to have her friends over for a sleepover party to celebrate 

her birthday. All is going well until two popular girls, Hailey and Bailey, 

tell Rose to un-invite her best friend Stacey or they will not attend. Rose 

tries to resolve the problem herself and by talking with her mother. This 
story explores how to independently solve a problem and when to seek 

help.  

WITS LEADS Connection: Explore points of view, Seek help 

Questions  

POST-READING QUESTIONS 

1. Hailey and Bailey tell Rose that they won‘t come to her party if Stacey is invited. 

Do you think a real friend would make such a request? Why does this request put 
Rose in an awkward position? 

2. Looking at the Bully Circle poster (see page 197), what role does Bailey play? 

What about Hailey? What roles do the other girls play? What role does Stacey 

play? 

3. What could the other children in the class do to stand up for Rose? 

4. Rose has already invited Stacey. How might she be feeling when she thinks about 

asking her not to come? 

5. Why are Hailey and Bailey able to tell the other girls what to do? Why are they 

popular? 

6. Are Hailey and Bailey friends you would like to have? Why or why not? 

7. What kind of friend would you say Rose is? Loyal, kind, thoughtful, trustworthy, 

understanding, etc. 

8. Why does Rose not want to tell Stacey what really happened with Hailey and 
Bailey? Because it would hurt her feelings. 

9. After the meeting with Hailey, Bailey, Rose, her mother and Mrs. Sharpe, the 

other girls in the class begin ignoring Rose and Stacey. Why do they do this? 

Hailey and Bailey start a rumour that Rose lied to try to get them in trouble. 

10. How else do you think the situation could have been solved by the teacher? Do 

you think it would have been different if Mrs. Sharpe had spoken with Hailey and 

Bailey separately? 

11. On page 63, when Mrs. Sharpe tells Rose to resolve the problem by apologizing 

to Hailey and Bailey, Rose says she feels sick. Is she really sick or is there 
something else going on?  

12. Do you ever feel ―sick‖ when you‘re anxious or nervous about something? What 

else do you feel when you are anxious? Sweaty palms, fast heartbeat, headache, 

weak legs, etc. 

13. On page 82, what do you think about Rose not telling anyone that she likes 

picture books? Why would she do that? Have you ever kept quiet about 
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something you really liked because you were worried about what other people 

would think?  

14. On page 103, Rose‘s mom gives her the following advice: ―With any problem, you 
should ask yourself if you know how to try and solve it. If you do, then you 

should try, but if you feel you just can‘t figure it out or it‘s just not working, then 

you should come and speak to me so we can solve it together.‖ What do you 

think of this advice? Is it true? Who do you feel comfortable asking for help from? 
Why is that? 

15. On page 121, Rose offers the following advice to the reader: ―One thing I learned 

is you make your decisions on your own without anyone else being the boss and 

telling you who to be friends with.‖ When is it important to be your own boss? 
When others try to get you to do things you don‟t think are right. Do you ever 

feel like someone else is bossing you around? How do you deal with that? What 

could you do to be your own boss? 

Activities 

1. PLAN A CLASS PARTY  

Exercise 

 Plan a class party that will include everyone and celebrate people‘s strengths 

and talents, cultural diversity and inclusiveness.  

 Randomly assign students to small groups to plan an activity for the party. 

Random assignment gives students the opportunity to think and act outside 

of their usual friendship cliques. 

2. CREATE A CLASSROOM CODE OF CONDUCT  

Discussion 

Talk with students about the meaning of ―random acts of kindness.‖ Brainstorm 

some examples that could be used to make the classroom a better place. E.g., 

pick up garbage, help a classmate with a project, pick up something when 

someone drops it, share and say thank you. Ask students to discuss how they 
feel when someone is kind to them. 

Exercise 

 As a class, write a code of conduct for welcoming, safe, respectful behaviours 

for your classroom that includes some of the acts of kindness discussed 

earlier. 

 Have students make posters showing the most important of these behaviours. 

3. WRITE A LETTER 

Discussion 

Discuss with students which character from the story they would like to have as a 

friend and why. Ask them to list qualities that make somebody a good friend.  

Exercise 

 Have students write a letter to the character they chose, telling them why 

they would like to be their friend. 
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BY GOLLY, MOLLY, YOU’RE RIGHT 
By Bobby Hawley 

Molly is shy and changes schools often. She has been bullied for many 

years. The story begins with Molly going to her new school to start Grade 

5. Here, just like in past years, Molly finds herself being bullied by several 

girls. As the story proceeds, Molly realizes that she has a voice and 
begins to use it.   

WITS LEADS Connection: Seek help 

 

Questions  

POST-READING QUESTIONS 

1. Molly has several insights throughout the story. What does Molly mean by the 

following insights? Do you agree or disagree? Why? 

- Page 21: ―Bullies don‘t need reasons.‖ 

- Page 23: ―Likely, as kids get older, they also know how to be meaner.‖ 

2. How does Molly feel about going to school? Why? 

3. On page 25, Jessica is careful that no one else sees her show Molly an ugly 

picture she‘s drawn of Molly. Why would Jessica not want anyone but her close 

friends to witness this act? 

4. Looking at the Bully Circle poster (see page 197), what role does Jessica play? 

What about her friends, Mary and Emily? When the others watch Jessica bullying 

Molly, what role do they play? What role does Paul play?  

5. What could the other kids in the class do to stand up for Molly so she would feel 
safe and welcomed? 

6. What reasons does Molly have for not asking her parents for help? She thinks 

there is no solution to her problem and is too discouraged. 

7. Why did Molly run away? Was it a good solution to her problems at school? 

8. What strategy finally worked? Molly found her voice. She wrote a letter and 

spoke up and the other kids supported her.  

9. What about Jessica? How can she be welcomed back into the class and feel safe? 

She could apologize and do something positive for the class or school. She could 

make friends with Molly and promise to stop bullying. 

10. Molly sees several situations that bother her: the rude driver on page 30, the 

dismissive woman in the grocery store on page 31 and the man who parks in the 

restricted area on page 31. Have you ever witnessed or observed a situation 

involving kids or adults that bothered you? What happened? How could you deal 
with what happened? Talk about it with your parents, try to understand why the 

adult is frustrated or angry, talk about how others feel when we behave in an 

angry or entitled manner. 

11. The old man in the park describes Molly as ―his miracle‖. What does he mean by 
that?  

12. How would you define a miracle? Have you ever experienced one?  
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13. On page 35, Molly remembers watching American Idol and being saddened by 

what the judges said to a contestant. Do you think shows like American Idol 

spread the message that it is ok to insult and belittle others? Why or why not? 

14. On page 14, Paul says: ―Molly, I think you have become your own hero.‖ What do 

you think he means?  

15. What qualities does a hero possess? Who in your life is a hero? What makes that 

person a hero?  

16. Could you be a hero like Molly?  

Activities 

1. WRITE A LETTER 

Exercise 

 Have students write a letter to Jessica, Emily or Mary from Molly‘s perspective 

at the beginning of the story. 

 Next, have students write a letter to the same character from Molly‘s 

perspective at the end of the story. 

Discussion 

Talk with students about how Molly‘s demeanor or personality changes 

throughout the book. Discuss the reasons for these changes. 

2. ROLE PLAY 

Exercise 

 Have students choose a scene from the book and re-enact it in character. 

Possible scenes include:  

- Page 14: Molly meeting Jessica, Mary, and Emily  

- Page 20: Paul standing up to Jessica during group work 
- Page 32: Molly meeting the old man in the park 

- Page 39: Molly standing up for herself in front of her classmates 

3. WRITE A POEM 

Exercise 

 Review the author‘s poems in the book.  

 Have students write their own poems about standing up for yourself or for a 

friend who is being bullied. 
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ABORIGINAL THEMED BOOK LIST AND LESSON 

PLANS 
Below is the list of Aboriginal themed children‘s books recommended for use 

in the WITS Programs. To view the lesson plans associated with the books, 

proceed to the page number in the far right column.  

These lesson plans explore characters, settings and/or interactions 

representative of an Aboriginal worldview that recognizes the environment as 

the most influential teacher of the natural order of things. To learn more 

about the Aboriginal values and culture reflected in these books, please see 

page 190 in the Toolbox section of this guide. 

The Aboriginal themed lesson plans are standalone lesson plans that can be 

used in any order. They fit into the WITS Primary Program but can be used 

with older students as well. Each lesson plan includes a summary of the book, 

pre- and post-reading discussion questions and suggested activities. To view 

provincial and territorial learning outcomes for these lesson plans, visit 

www.witsprogram.ca/schools/lesson-plans/aboriginal.php.  

 

 

 Title Author Illustrator Publisher Page 

 

EAGLE BOY: A 

PACIFIC 

NORTHWEST 
NATIVE TALE 

Richard 
Lee 

Vaughan 

Lee 

Christiansen 

Sasquatch 

Books 
105 

 

EAGLE SONG 
Joseph 
Bruchac 

Dan 
Andreasen 

Puffin 
Books 

110 

 

THE FIRST 
STRAWBERRIES 

Joseph 
Bruchac 

Anna 
Vojtech 

Puffin 
Books 

114 

 

GRAY WOLF’S 
SEARCH 

Bruce 
Swanson 

Gary 
Peterson 

Second 
Story Press 

116 

http://www.witsprogram.ca/schools/lesson-plans/aboriginal.php
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 Title Author Illustrator Publisher Page 

 

LOOKING 

AFTER ME 

Denise 

Lecoy 

Marie-
Micheline 

Hamelin 

Theytus 

Books 
119 

 

ONE 
Kathryn 
Otoshi 

Kathryn 
Otoshi 

Group West 122 

 

THE POLAR 

BEAR’S GIFT 

Jeanne 

Bushey 

Vladyana 
Langer 

Krykorka 

Red Deer 

Press 
124 

 

A PROMISE 

IS A 

PROMISE 

Robert 
Munsch & 

Michael 

Kusugak 

Vladyana 

Langer 

Krykorka 

Annick Press 126 

 

RED PARKA 

MARY 

Peter 

Eyvindson 

Rhian 

Brynjolson 

Pemmican 

Publications 
130 

 

WALRUS’S 
GIFT 

H.E. 
Stewart 

H.E. Stewart Tudor House 133 

 

WHEN 
RANDOLPH 

TURNED 

ROTTEN 

Cherise 
Mericle 

Harper 

Cherise 
Mericle 

Harper 

Random 

House 
135 

 

THE WOMAN 
WHO 

MARRIED A 

BEAR 

Elizabeth 
James 

Atanas Simply Read 137 
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EAGLE BOY: A PACIFIC NORTHWEST 
NATIVE TALE 
By Richard Lee Vaughan 

The village people living along the Pacific Coast didn't like the eagles 

that swooped from the sky and snatched fish from the waters, but 

Eagle Boy, an orphan who loved to watch the eagles, always shared 
his fish with them. One year when fish became scarce, the people 

had to move their village and left Eagle Boy behind. The eagles 

remembered his generosity and brought him more food than he 

could eat. Eventually, Eagle Boy saves the village from starvation.      

WITS Connection: Ignore, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Distribute the Eagle handout (see page 107) to students and help them colour 
and label the parts of the eagle. Suggested responses are: 1. Powerful wings with 

dark brown feathers; 2. White feathers; 3. Keen eyesight to spot prey; 4. Sharp 

yellow bill to tear apart prey; 5. Yellow feet with sharp talons for catching prey; 

6. Brown feathers on body; 7. White tail feathers 

 Learn more about bald eagles by visiting 

www.enchantedlearning.com/subjects/birds/info/Eagle.shtml.  

PRE-READING QUESTIONS 

1. Why do you think the story is called Eagle Boy? 

2. What do we know about eagles? 

3. Have you ever fed a wild animal? Why are we not to feed animals in the wild? 

POST-READING QUESTIONS 

1. Why was the young man called "Eagle Boy"? The villagers called the young man 

"Eagle Boy" because he liked to feed the eagles with the fish that he had caught. 

2. Why was Eagle Boy criticized for feeding eagles? The villagers did not view the 

eagles as friends. 

3. Why was Eagle Boy left behind? There was no room in the boat. 

4. How did Eagle Boy honour the eagles who fed him? He built a large fire and 

danced. 

5. What did Eagle Boy need to ignore and forgive in order to help his people? He 

had to ignore his hurt for having been left behind and forgive the villagers in 

order to save them from starvation. 

6. Who understood the sign that the tribe had been forgiven and could return back 
to the village? Chuh-coo-duh-bee understood that when the eagles returned with 

food they had been forgiven. 

http://www.enchantedlearning.com/subjects/birds/info/Eagle.shtml
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Notes: 

7. Why was Chuh-coo-duh-bee a better partner for Eagle Boy than Kwish-kwish-ee? 

They respected one another and valued their friendship with the eagles. 

POST-READING ACTIVITIES 

 Discuss with students how Eagle Boy's song may have sounded in the story and 

brainstorm words he may have used. Distribute the Write a Song handout (see 

page 108) to students and have them write lyrics to a song that thanks the 

eagles for the food. 

 Despite the hardship that Eagle Boy and the villagers faced, there were many 

acts of kindness in the story. Distribute the Kindness handout (see page 109) to 

students and have them describe the kindness encountered in each part of the 

story.  
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Eagle Boy: Eagle Handout 
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EAGLE SONG 
By Joseph Bruchac 

Danny Bigtree's family has moved to a new city, and Danny can't seem to 

fit in. The nine-year-old is homesick for the Mohawk reservation they left 
behind and faces daily teasing from his classmates. When Danny's father 

shares the story of the great Iroquois peacemaker Aionwahta (Hiawatha), 

Danny begins to understand the powerful message of peace and how to 

make friends out of classroom enemies.      

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Find out more about author Joseph Bruchac on his website 

www.josephbruchac.com/.   

PRE-READING QUESTIONS 

1. What do you think is meant by the title Eagle Song? 

2. "She':kon" is a Mohawk word for peace. Predict why you think "she':kon" is the 

first chapter heading. What do you think will happen in the book? 

3. Look at the boy on the cover of the book. How do you think the boy is feeling? 

4. What are some ways this boy looks different? What are some familiar 

characteristics of this boy? 

CHAPTER DISCUSSION QUESTIONS 

Chapter One 

Vocabulary: tenements, lacrosse, Akwesasne, ironwork 

1. How is Danny different from the other boys? Danny has longer hair and different 

coloured skin. He likes to play different games like lacrosse. 

2. What does Danny miss about his hometown, Akwesasne? There were fields and 

woods to play in and lots of children like him. 

3. Why does Danny close his eyes on the subway and keep his head down while 

walking home? He does these things so he won‟t notice people staring at him. 

4. Why did Danny‘s family leave Akwesasne? There was no work for his parents and 

the river was too polluted for fishing. 

5. Why is Danny surprised to see his parents when he gets home after school? His 

mother usually arrives home later and his father works out of town. 

6. How do Danny and his father greet one another? They say the word “she:kon” 

(meaning peace) to one another. 

7. How are Danny‘s parents different? His mother is tall and strong. His father has 

long “crow-black” hair and is strong and round “as the trunk of a big tree.”  

http://www.josephbruchac.com/
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Chapter Two 

Vocabulary: Gustoweh, Mohawk, Iroquois, clan, rez 

1. If you were Danny, what would you do to be accepted by the other kids? 

2. How do you think the kids will treat Danny during and after his father's visit? 

3. Why does Danny‘s father paint an eagle on his hard hat? Danny‟s father believes 

the eagle will take care of him. 

4. Why is Danny concerned when his father suggests he will speak to the class 
about the Iroquois‘ form of governing? Danny is worried that his classmates will 

call his father names. 

Chapter Three 

Vocabulary: Aionwahta, Adodarhonh, Great Turtle, Peacemaker 

1. What does Aionwahta learn about trying to make peace? He cannot make peace 
by himself. 

2. What does Peacemaker do for Aionwahta? Using the strings of white shells, 

Peacemaker listens to Aionwahta and lifts the sorrow from him. 

3. How does Adodarhonh become good? A great multitude of people invade the 
place where he lives. Peacemaker and Aionwahta enter his lodge and heal his 

body and mind. 

4. What do they do with all the weapons? They throw the weapons into a large pit 

and plant a pine tree. 

5. What is the Tree of Peace? The pine tree that was planted where the weapons 
were buried. 

Chapter Four 

Vocabulary: wampum belt, intercom, colonists, constitution 

1. Why was Danny so nervous on the afternoon of his father‘s visit to his class? He 
wasn‟t sure how his father would be treated by the other students. 

2. How did the classmates respond to Danny‘s father? They showed interest in his 

story and asked questions. 

Chapter Five 

Vocabulary: microwave, tower, gusher 

1. What was Danny hoping for? He hoped his classmates would treat him better. 

2. What happened on the playground? Consuela invited him to join her group but 

then Tyrone caught his attention and threw a basketball at him. 

3. How was Danny injured? He couldn‟t catch the ball and it hit him in the face. 

4. Did Tyrone purposely toss the basketball at Danny‘s face? At this point in the 

story, we‟re not sure. 

Chapter Six 

Vocabulary: "Skin", "disses" 

1. How does Danny know that Will is in a gang? Will has a red handkerchief in his 
back pocket and red laces in his sneakers. 
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2. Why did Will join a gang? He thinks that joining a gang is the only way to survive 

at school. 

3. How is Danny different than Will? Will believes in different ways to resolve 
conflicts. Will‟s mom doesn‟t notice what is happening to her son.  

Chapter Seven 

Vocabulary: steel girder, spud wrenches, crane operator 

1. What was Danny‘s dream? A beautiful eagle was knocked out of a tree and spun 
to earth. 

2. How was Danny‘s father injured? He was injured when he saved another man 

from being knocked off a steel girder by a crane. 

3. What does Danny‘s father say about friendship? It takes more courage to make a 

friend than to make an enemy. 

Chapter Eight 

1. Did Tyrone mean to hurt Danny with the basketball? No, Tyrone said it was an 

accident. 

2. What did Danny say to Tyrone about his own expectations? Danny told Tyrone 
that his name was Daniel and this is what he wished to be called. He also told 

Tyrone he wanted to be friends and taught him the Mohawk word for peace.  

3. What did Danny want to do next? He wanted to show others what he learned 

about peace with the eagles. 

POST-READING ACTIVITIES 

 Discuss what it is like to be the new kid at school. Have students list ways they 

could make a person feel welcome. 

 Using a flip chart, label a large piece of paper with two words. Write the word 

―Different‖ on the left side of the page and ―Same‖ on the right. Discuss with 
students how we are the same and different. Differences may include where we 

are from, languages we speak at home, foods we eat or holidays we celebrate. 

Similarities may include activities we like, having friends, feeling pain when hurt 

or things we find funny. 

 Distribute the Tree of Peace handout (see page 113) to students and ask them to 
write words that describe acts of peace on the branches of the tree. In the hole 

under the tree, students should write actions that bring about hurt. Remind 

students of how Aionwahta and Peacemaker threw the weapons into the hole 

after they saved Adodarhonh.  
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THE FIRST STRAWBERRIES 
By Joseph Bruchac 

Long ago, when the world was new, the Creator made a man and a 

woman. They lived happily together for a long time until one day they 
quarrel and the woman leaves in anger. The sun decides to help the 

man by placing ripened raspberries, blueberries and blackberries in her 

path. Finally, when the sun sends strawberries, the woman stops to 

taste them, allowing the man to catch up and seek her forgiveness. 

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Find out more about author Joseph Bruchac on his website 

www.josephbruchac.com/.   

 This book is based on a Cherokee legend. Teach students about the Cherokee 

people. The word Cherokee comes from the Muskogee word meaning '”speakers 

of another language.” Cherokee People originally called themselves Aniyunwiya 

("the principal people") but today they accept the name Cherokee which is 
spelled and pronounced “Tsalagi” in their own language. For more information, 

visit www.native-languages.org/cherokee.htm.  

 Learn more about strawberries at www.witsprogram.ca/pdfs/schools/books/the-

first-strawberries/strawberry-facts.pdf.  

 Have students list things we get from strawberries such as jam, jelly, Jell-O, 

drinks, cakes, breads and ice cream. Select the most popular strawberry uses to 

make a class graph. 

PRE-READING QUESTIONS 

1. What is the woman doing in the picture on the cover of the book? 

2. Why do you think she is picking these flowers? 

3. What time of year do you think it is? 

4. Do you think this is a happy or sad story? 

POST-READING QUESTIONS 

1. What was life like for the man and woman at the beginning of the story? They 
were happy. 

2. Why did the man become angry? He was hungry and wanted his wife to feed him. 

3. How did the man express his anger? He spoke in a “cold voice” and said, “I am 

hungry. Do you expect me to eat flowers?” 

4. How did the woman respond? She became angry too and said, “You hurt me.” 

She left her husband and walked in the direction of the sun. 

http://www.josephbruchac.com/
http://www.native-languages.org/cherokee.htm
http://www.witsprogram.ca/pdfs/schools/books/the-first-strawberries/strawberry-facts.pdf
http://www.witsprogram.ca/pdfs/schools/books/the-first-strawberries/strawberry-facts.pdf
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5. How could the man and woman express their anger differently? The man could 

have talked it out with a different tone of voice. The woman could have asked for 

help in preparing food. 

6. Who did the man talk it out with in order to seek help with his problem? The man 

discussed his problems with the sun. 

7. How did the strawberries help the woman to forgive? The sweetness of the 

strawberries helped her remember how happy she was before she quarreled with 
her husband. 

POST-READING ACTIVITIES 

 Make a list of natural resources used in the story such as various fruits, clothing, 

and any others students observe in the illustrations. 

 Discuss how nature (i.e. the sun and berries) taught the people to forgive each 
other. Ask students how people in the story felt about nature. 

 Encourage students to retell the story by making stick or paper bag puppets of 

the characters (i.e. man, woman, sun, different types of berries) and using them 

to retell the story in a puppet show.  

 Have a strawberry farmer visit the class to discuss how strawberry plants grow 

and propagate by tubulars rather than seeds. 

 Using the other berries in the story, have the children graph their favourites. 

 Have the children tell about times they have forgiven someone. Children could be 
given scenarios to role play. 

 Read "Strawberry Moon" from the book Thirteen Moons on Turtle's Back: A 

Native American Year of Moons by Joseph Bruchac and Jonathan London. Discuss 

how the Senecas respected nature and especially strawberries.  
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GRAY WOLF’S SEARCH 
By Bruce Swanson 

Gray Wolf, a boy who lives on the Pacific Northwest Coast 

with the other members of the Wolf Clan, is tasked by his 
shaman uncle to find someone important and get to know 

this person well. After receiving clues from Eagle, Bear, 

Whale, Beaver, Owl and Wolf about the person he seeks, 

Gray Wolf returns to the clan to share his new wisdom.  

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Distribute the Gray Wolf handout (see page 117) to students and help them 

colour and label the parts of the wolf. Suggested responses are: 1. Large ears; 2. 
Thick gray, brown, tan, black and white fur; 3. Long, bushy tail, often black-

tipped; 4. Long legs; 5. Large, sharp teeth. 

 Learn more about the gray wolf by visiting 

www.srd.alberta.ca/BioDiversityStewardship/WildSpecies/Mammals/WildDogs/Gr
ayWolf.aspx.  

 The gray wolf is an endangered species. Learn more about endangered species at 

www.bcarchives.bc.ca/School_Programs/end_species/es_plans/es_plans.html. 

PRE-READING QUESTIONS 

1. Take a look at the cover of the book. Based on what you see, where do you think 
the story takes place? 

2. Which of the cover illustrations do you think the title Gray Wolf refers to: the 

boy, the mask or the wolf? 

3. What does it mean to search for something? What helps make a search 
successful? 

4. What do you think Gray Wolf seeks? 

POST-READING QUESTIONS 

1. Why does Raven‘s Head ask Gray Wolf to find and get to know a very important 

person? Gray Wolf‟s role and the well-being of the tribe depend on it. 

2. How long did it take Gray Wolf to search for this important person? About a year. 

3. What was Raven‘s Head‘s advice after Gray Wolf searched for a year? “Look 

closer to home. Look within.” 

4. Who was the important person that Gray Wolf was searching for? His family, his 
community and himself. 

POST-READING ACTIVITIES 

 Distribute the Magnifying Glass handout (see page 118) and have students draw 

pictures to accompany the statements on the sheet.  

http://www.bcarchives.bc.ca/School_Programs/end_species/es_plans/es_plans.html
http://www.srd.alberta.ca/FishWildlife/WildSpecies/Mammals/WildDogs/GrayWolf.aspx
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Gray Wolf’s Search: Gray Wolf Handout  
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LOOKING AFTER ME 
By Denise Lecoy 

A young quail learns from his mother that everyone‘s heart 

has a special place that helps them feel happy or sad. He 
learns from his father that everyone has a sacred circle 

around them that no one can enter without permission. 

Together, they teach the young quail to stay close to his 

parents until he grows up. Then it will be his turn to look 

after other young quails, keeping their sacred circles safe.  

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITY 

 Learn more about different types of quails by performing a search for the term 
"quail" at www.enature.com/fieldguides/ and browsing through the results. 

PRE-READING QUESTIONS 

1. What is a quail? 

2. Why are both birds crying on the front of the book? 

3. Why do you think the book is called Looking After Me? 

4. What are some ways you look after yourself? What do you need help with in 

order to look after yourself? 

POST-READING QUESTIONS 

1. What does Baby Quail do when he feels happy? He loves to dance and twirl. 

2. What does Father Quail say about Baby Quail‘s dancing and twirling? This is your 

sacred circle. 

3. When do you like people to respect your personal space? 

4. What happened when Baby Quail was angry? He said mean words to his mother. 

5. How did Mother Quail use her WITS after Baby Quail said those mean words? She 

talked it out, telling him it wasn‟t okay to try to hurt her with mean words. 

6. How did Brother Quail use his WITS when Yellow Dog tried to steal one of his 

feathers? He sought help by yelling loudly to draw attention and then going to his 

mother for comfort. 

POST-READING ACTIVITIES 

 Distribute the Quail Family handout (see page 120) and ask students to draw a 

speech bubble above the head of each quail to describe how the quails talk it out 

in their favourite part of the book. 

 Distribute the Happy, Sad, Afraid handout (see page 121) and have students 

complete it by describing their feelings and responses in words and pictures. 

http://www.enature.com/fieldguides/
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Looking After Me: Quail Family Handout 
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ONE 
By Kathryn Otoshi 

Blue is a quiet colour who likes looking at the sky and floating on 

waves. Sometimes he wishes he was more like his friends 
Orange, Purple, Green and Yellow but he‘s happy being Blue – 

except when Red comes around. Red is a hothead who picks on 

Blue. Although Blue's friends feel bad, they never try to stop 

Red until One comes along. When One stands up to Red, the 

other colours learn that everyone, even Red, matters.   

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Invite children to describe their favourite colour and why they like that colour. 

 Create a simple graph of students‘ favourite colours on chart paper. 

PRE-READING QUESTIONS 

1. What kinds of things are viewed as just one? One nose, one birthday a year. 

2. What do you think this story is about? 

POST-READING QUESTIONS 

1. What does Blue think of himself? Sometimes he wishes he was another colour but 

overall he likes being Blue. How do his feelings change when he is with Red? He 

feels bad about himself. 

2. How did the other colours respond to Red‘s hurtful words? They comforted Blue 
but didn‟t ask Red to stop. What happened to Red when no one asked him to stop 

being mean? He became bigger and picked on all the colours. 

3. How did One stand up to Red? He said “NO!” when Red asked him to stop laughing. 

4. What did One show the others? To stand up and say “NO!” if someone picks on them. 

5. How did everyone help Blue when Red tried to roll over him? They stood up to 

Red and said, “No!” 

6. When was Red asked to be part of the group that counts? When he stopped being 

mean. 

POST-READING ACTIVITIES 

 Distribute the Take a Stand handout (see page 123) and have students fill it in to 

describe how they "stand up" for themselves and others when necessary. 

 Discuss with students what ―taking a stand‖ sounds like. Brainstorm words that 

may be heard when people ―take a stand.‖ E.g. “no” and “stop.”  

 Cut out red, blue, yellow, green, purple and orange circles and numbers from one 

to seven. Ask students to use the shapes to act out the story of One. Discuss how 

they felt acting out the different colours and numbers.  
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THE POLAR BEAR’S GIFT 
By Jeanne Bushey 

An Inuit girl named Pani longs to be a great polar bear 

hunter. When she shares her dream with her friends, 
however, they mock her and insist only men can be great 

hunters. Hurt by their jeers, Pani walks far away on the polar 

ice where she encounters a wounded polar bear cub. Rather 

than kill the cub, she decides to heal it, learning in the 

process what it really means to be a great hunter.   

WITS Connection: Walk away, Ignore 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Conduct an Artifact Study by showing students four objects (e.g. fish, lure, plush 
polar bear, ice cubes) and asking them to suggest ways in which the objects may 

be connected to the story. 

 Find out more about author Jeanne Bushey at 

www.writersunion.ca/ww_profile.asp?mem=556&L=B.  

 Discover more about polar bears and other Arctic animals by visiting the following 

links: 

- www.kidzone.ws/sg/polarbear/polar_bear.htm 

- www.saskschools.ca/~gregory/arctic/pbear.html 
- www.saskschools.ca/~gregory/arctic/Awildlife.html  

PRE-READING QUESTIONS 

1. Where might this story take place? 

2. Can you tell from looking at the cover who the main character might be? 

3. What is a gift? 

4. What do you think may be the gift that the polar bear possesses? 

POST-READING QUESTIONS 

1. Is this a fiction or non-fiction book? This is a fiction book. 

2. This is a special kind of story. It is called a legend. What kind of story is a 

legend? A story orally passed down through generations. The story is usually 
about a cultural group and often includes supernatural powers. 

3. What are the objects in the story that make this an Inuit legend? Objects include 

the sled, igloo, the language spoken, the soapstone carving, the polar bears and 

the magic patches of fur. 

4. Why is it said in the story that only men are great hunters? Hunting is a 

traditional role of men. 

5. How did Pani use her WITS when she was teased? Pani walked away from the 

situation. 

http://www.writersunion.ca/ww_profile.asp?mem=556&L=B
http://www.kidzone.ws/sg/polarbear/polar_bear.htm
http://www.saskschools.ca/~gregory/arctic/pbear.html
http://www.saskschools.ca/~gregory/arctic/Awildlife.html
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6. Why did Pani change her mind about killing the polar bear and instead helped it 

survive? 

7. What did Pani discover about great hunters? Great hunters respect life and have 
compassion too. 

POST-READING ACTIVITIES 

 Draw two columns on a large piece of chart paper. At the top of the first column 

print ―Gifts in the Story.‖ Brainstorm with students gifts given in the story that 
were not objects. At the top of the second column print ―Gifts that We Give One 

Another.‖ Brainstorm gifts that the students give to others that are not objects. 

 Ask students to write on a piece of paper positive character traits that describe 

themselves. Students should then choose three traits they think describe how 

others see them. Have students draw a sketch of themselves and then write 
these three traits on the sketch. The sketches can be posted on a bulletin board 

without including students‘ names and the class can then guess who is described. 
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A PROMISE IS A PROMISE 
By Robert Munsch and Michael Kusugak 

In spite of her mother's warning about sea monsters called the 

Qallupilluit, Allashua goes fishing alone on the sea ice. When the 
Qallupilluit capture Allashua, she escapes by promising to bring 

her brothers and sisters to the sea creatures. With the help of her 

mother, father, brothers and sisters, Allashua and her family are 

able to protect one another from the Qallupilluit.   

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Learn about the origins of the story and the inspiration for its characters on 

Robert Munsch‘s website at www.robertmunsch.com/a-promise-is-a-promise-2/.  

 Teach students about Nunavut, Canada‘s newest territory. Point it out on a map 

of Canada and distribute the Nunavut Map handout (see page 128).   

 Learn about the Inuktitut language. Distribute the Inuktitut Language handout 

(see page 129) to students and go through it with children to learn more about 
the language spoken by Inuit people. 

PRE-READING QUESTIONS 

1. Look at the cover. Based on the clothing you see the girl wearing, where do you 

think the story takes place? 

2. What is the girl doing on the cover of the book? 

3. What can you do on ice? 

4. What is dangerous about ice? 

5. What is a promise? 

6. What does it mean to break a promise? 

7. What do you think the girl will need to seek help about? 

POST-READING QUESTIONS 

1. What promise was broken in the story? Allashua promised to go to the lake and 

not the ocean to fish. 

2. What happened after the promise was broken? The Qallupilluit tried to drag her 
into the ocean. Allashua made a promise to return with her brothers and sisters. 

3. How do you think Allashua felt when she talked it out with her parents? She felt 

less afraid and more relieved and hopeful. 

4. What three important details did Allashua admit to her parents? She went to the 
ocean, she called the Qallupilluit nasty names and she promised the Qallupilluit 

she would return with her brothers and sisters. 

http://www.robertmunsch.com/a-promise-is-a-promise-2/
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5. How did Allashua's parents help her keep her promise? Her mother distracted the 

Qallupilluit with a dance. 

6. Do you think Allashua could have fixed this problem on her own? She could not 
do this without getting hurt or possibly hurting her brothers and sisters. 

7. What does Allashua learn about promises? Sometimes you need help to keep a 

promise. 

8. Why would parents tell their children that monsters live under the ice? They said 
this to protect them from the cracks in the ice. 

9. Do monsters really live under the ice? 

POST-READING ACTIVITIES 

 Illustrate the behaviour of cracked ice using two pieces of tissue paper 

approximately 50 x 68 cm (20 x 27 in). Use scissors to make a single cut in the 
middle of one paper. Ask two volunteers to hold the piece without the tear and 

then place something small and relatively heavy (such as a stapler) in the middle 

of the paper. Next ask two volunteers to gently hold the tissue paper with the 

tear so that the tear is barely visible. Place the same object on the paper and 
watch the object fall. 

 Have students draw pictures of the creatures that live below and above the ice. 

 Compare the Qallupilluit with other mythical creatures such as unicorns, 

gryphons, Pegasus, the sphinx and faeries. Ask students to create their own 
mythical creatures through drawings or sculpture and explain the creature's 

supernatural powers and what it likes to eat. 

 Have students make finger puppets to retell the story. 

 Sometimes when we are in danger we have to make quick decisions. Allashua 
escaped from the Qallupilluit by promising them her brothers and sisters which 

caused an even bigger problem. Ask students to describe a problem they have 

faced and how they solved it. In small groups, have students role play the 

problem and three alternative ways to solve the problem. The rest of the class 

can vote on the best solution.  
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RED PARKA MARY 
By Peter Eyvindson 

Whenever he passes by his neighbour Mary‘s house, a young 

boy can't help but stare at the elderly woman with the missing 
teeth and layers of sweaters. Although he is afraid at first, he 

soon realizes that even though Mary is different, she is a wise 

and wonderful friend who has much to teach him.   

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Show students a picture of a parka and describe how it is similar to their coats. 

 Discuss the concept of nicknames with students. 

PRE-READING QUESTIONS 

1. How old do you think the lady on the cover of the book is? 

2. What other stories do you know that include elderly women as characters? 

3. Where is the parka on the cover? Why is it missing? 

4. Where do you think the story takes place? 

POST-READING QUESTIONS 

1. Why was the young boy afraid of Mary? Somewhere at some time someone told 

him to be afraid of her brown eyes. 

2. The boy was unsure what to do when Mary gave him a bucket of chokecherries. 

How did he seek help? He brought them home and watched his Mom‟s reaction. 

3. How was Mary different? She was older, dressed differently and was alone. 

4. What did Mary teach the boy? To sew, catch rabbits and line moccasins with fur. 

5. What did Mary learn from the boy? She learned how to give in many ways. 

6. What would you have guessed to be the biggest gift in the world? 

7. How do you think the young boy felt when he received Mary‘s gift? How would 

you feel if you opened Mary‘s gift? 

POST-READING ACTIVITIES 

 How are Mary and the boy the same? How are they different? Distribute the Venn 

Diagram handout (see page 131) to students and have them fill it in to explore 
the similarities and differences between the two characters. 

 Have students create a self-portrait. Distribute the Me and My Parka handout 

(see page 132) and ask students to colour the parka, boots and mittens. 

Distribute small paper plates that the students can draw faces on and have them 
glue the pieces together to make a self-portrait. Provide items like pompoms, 

feathers, glitter, ribbon and felt to decorate the parkas and yarn for hair. 
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Red Parka Mary: Me and My Parka Handout 
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WALRUS’S GIFT 
By H. E. Stewart 

A young walrus meets a boy who spends a lot of time alone because 

he is teased and left out by others. The young walrus seeks advice 
from his elders and other animals in order to help the young boy find 

inner strength and support from others. 

WITS Connection: Talk it out, Seek help 

 

 

Questions and Activities 

Walrus‟s Gift is typically read to students during the Swearing-In Ceremony. The following 

questions and activities may be used to extend students‘ understanding of the concepts in 

the book. 

PRE-READING ACTIVITIES 

 If you received WITS resources that included the illusion cards, lay the cards out 
in a row and pose the following questions: 
- Which card appears to be the biggest? The one on the far right usually 

appears larger. 
- Take the card you think is the biggest and put it on the opposite end of the 

row. Which card looks bigger now? 
- Pile the cards on top of each other in a stack. What do you notice about their 

size? 
- Read the first sentence of the story: ―Sometimes a picture is not what it 

seems to be.‖ What might this mean? 

POST-READING QUESTIONS 

1. Sometimes it is okay to be alone. When you see someone alone what can you 

say to ensure that they are all right? 

2. In the story the Grandfather gives the young walrus a special shell so that he can 

hear the ocean as well as other voices. ―If the walrus listens very closely," says 

the story, "he will be able to hear and better understand the boy child.‖ We don‘t 

have a special shell, but what other ways can we use to listen closely to hear and 

better understand one another? 

3. Why is the young boy left out? He appears different and does not play games 

with others.  

4. Grandfather Walrus states, ―This is a problem calling for many ideas and 

suggestions." What are problems we face that may require many ideas and 
suggestions? 

5. What are the strategies that the young walrus shares with the boy? Walk away, 

ignore, talk it out, seek help from an adult. 

6. Which strategy worked in this situation? Seeking help. 
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7. What is the last idea that the walrus offers? To look within for strength and 

courage. Why does the walrus suggest this? It takes strength and courage to 

recognize that you are special and don‟t deserve to be teased. It takes strength 
and courage to tell someone about a problem. 

POST-READING ACTIVITIES 

 Check out other WITS books dealing with themes of teasing and isolation, such 

as Blue Cheese Breath and Stinky Feet (see page 29). Compare strategies the 
characters used to deal with the teasing. What worked? What didn‘t?  

 Use the links below to learn more about the Arctic Region and the Pacific Walrus 

that resides there. Describe the walrus‟s special features that allow it to survive 

extremely cold temperatures. Just like polar bears and whales, walruses are 

insulated with blubber. They have tiny ears, small eyes, whiskers, flippers and 
ivory tusks. Their tiny ears stay warmer than large ears, their two sets of flippers 

help them swim and waddle on land, and their ivory tusks help them climb out of 

the water and onto the ice. They're also used to dig for clams, which are the 

walrus's favourite food.  
- The Arctic Walrus: www.saskschools.ca/~gregory/arctic/walrus.html  

- Facts About The Walrus: www.canadiangeographic.ca/kids/animal-

facts/walrus.asp  

- Life of The Walrus: www.bbc.co.uk/nature/life/Walrus  
- Printable Activities and Handouts for young students: www.first-

school.ws/activities/crafts/animals/wild/walrus.htm  

 

http://www.saskschools.ca/~gregory/arctic/walrus.html
http://www.canadiangeographic.ca/kids/animal-facts/walrus.asp
http://www.canadiangeographic.ca/kids/animal-facts/walrus.asp
http://www.bbc.co.uk/nature/life/Walrus
http://www.first-school.ws/activities/crafts/animals/wild/walrus.htm
http://www.first-school.ws/activities/crafts/animals/wild/walrus.htm
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WHEN RANDOLPH TURNED ROTTEN 
By Cherise Mericle Harper 

Best friends Randolph and Ivy do everything together until one day Ivy 

is invited to a girls-only sleepover at her cousin‘s beach house. She is 
very excited, but her constant chatter about the party has her friend 

feeling left out and jealous. That‘s when Randolph turns rotten and 

tries to make sure Ivy doesn‘t have any fun at the sleepover by 

encouraging her to pack some very heavy and very unusual items. 

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 Brainstorm on a chalkboard or chart paper all the things that can turn rotten. 

Discuss how those things become rotten. 

 The two main characters, Randolph and Ivy, are best friends. Brainstorm with 

students about what might happen to this friendship when Randolph turns rotten. 

PRE-READING QUESTIONS 

1. What does rotten mean? 

2. How do you think Randolph turned rotten? 

3. After something rots, is there any way for it to become not rotten?  

POST-READING QUESTIONS 

1. What things did Randolph and Ivy do together? Read, ate and played. 

2. How did Randolph feel when Ivy told him about her invitation? Sad and left out. 
What did he do instead of talking it out with Ivy? He wished for things to be 

different. 

3. What was Randolph‘s last wish? He wished Ivy would have a bad time at the 

party. How did he feel after making that wish? He began to feel horrible inside. 

4. What could Randolph have chosen to do instead of wishing horrible wishes and 

feeling icky inside? He could have talked it out with Ivy and asked her for help. 

5. Randolph packed many things for Ivy in hopes of making her very tired and 

frightened when she arrived at the party. What happened despite Randolph‘s 

rotten packing? Ivy used the items to make the party a success. 

POST-READING ACTIVITIES 

 Brainstorm other choices Randolph could have made instead of becoming rotten. 

Have students rewrite the story to include a different reaction to Ivy‘s party 

invitation. Invite students to give their story a different title too. 

 Sometimes friendships feel rotten. Distribute the Heart and Bandage handout 

(see page 136) to students. Have them fill the heart with words that describe 

that rotten feeling and the bandage with ideas to try when a friendship feels 

rotten. 
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THE WOMAN WHO MARRIED A BEAR 
By Elizabeth James 

While picking berries one day, a young woman steps in bear dung. 

Disgusted, she curses the bears. Two bears overhear her and decide 
to teach her a lesson, taking her to their village where she's forced 

to marry the Bear Chief's nephew. He is kind to her and the seasons 

pass swiftly. They even have two children. But things change when 

the young woman‘s brothers come looking for her. Rather than harm 

them, her husband allows himself to be killed. In return, he asks 
only that the young woman teach her people to respect the bears. 

WITS Connection: Talk it out, Seek help 

 

Questions and Activities 

PRE-READING ACTIVITIES 

 This story is a West Coast First Nations legend. The Tlingit and Haida are 

indigenous nations from this area. Learn more about Haida and Tinglit language 

and culture at 

www.sealaskaheritage.org/programs/language_and_culture_curriculum.htm. 

 Alliances between animals and humans are common in many tribes‘ myths. They 

appear to be most popular in North Pacific Coast tribes where a whale takes a 

human wife, and among the Plains Indians whose legends often feature a buffalo 

or bear. Learn more about bears and their importance to First Nations People 
using the following online resources: www.firstpeople.us/FP-Html-

Pictures/bears_pg01.html and 

http://idahoptv.org/dialogue4kids/season7/bears/links.cfm. 

PRE-READING QUESTIONS 

1. What is the woman wearing on the cover of the book? 

2. Why would a woman marry a bear? 

3. Have you ever fed a wild animal? 

4. What are your favourite local animals? 

5. What local animals do you dislike? Why? 

6. Have you ever lost something and spent a long time look for it? How long? 

POST-READING QUESTIONS 

1. What did the girl think of bears at the beginning of the story? She thought bears 

were filthy, ugly, dumb and greedy. 

2. Why did the girl think this way? She had never met a bear and didn‟t know much 
about them. 

3. What did the girl think of bears near the end of the story? She realized that they 

deserved great respect. 

4. Why did she change her mind? Her bear husband let her brothers live and let her 
go back to her village. 

http://www.sealaskaheritage.org/programs/language_and_culture_curriculum.htm
http://www.firstpeople.us/FP-Html-Pictures/bears_pg01.html
http://www.firstpeople.us/FP-Html-Pictures/bears_pg01.html
http://idahoptv.org/dialogue4kids/season7/bears/links.cfm
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5. Have you ever thought one way about someone and changed your mind after you 

met him or her? 

6. Why did you change your mind? 

7. Who did the girl talk it out with when she was captured by the Bear People? The 

Mouse Woman. 

8. When the girl returned to her village she felt out of place. Why? She missed her 

bear husband. She and her children were different from the other villagers. 

POST-READING ACTIVITIES 

 Complete a mask activity with your students. Find a picture of a West Coast First 

Nations bear mask and make a copy for each student. Place a piece of paper 

behind the photocopied mask and staple along the outside edges. Cut straight 

down the middle of the first page only and then crease back the page along the 
sides to reveal the second page. Have students draw a man‘s or woman‘s face on 

this blank paper to represent a character from the story. When the top page is 

opened, the transformation is revealed. See illustration below. 

 

 Distribute the Feelings handout (see page 139) and have students complete the 

chart by describing and illustrating the girl‘s feelings at the beginning, middle and 

end of the story. 
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FRENCH LANGUAGE BOOK LIST AND LESSON 

PLANS 
Below is the list of French language children‘s books recommended for use in 

the WITS Programs. To view the lesson plans associated with the books, 

proceed to the page number in the far right column.  

The French language lesson plans are standalone lesson plans that can be 

used in any order. The books marked with an asterisk are recommended for 

use with students in Grades 4 to 6; however, all the lesson plans can be 

modified to suit student needs. Each lesson plan includes a summary of the 

book, pre- and post-reading discussion questions and suggested activities. To 

view learning outcomes for these lesson plans, visit 

www.witsprogram.ca/schools/lesson-plans/french.php. 

 

 

  Title Author Illustrator Publisher Page 

 

 

LES ENNUIS 

DE JULIE 

Teddy 

Slater 

Sally 

Springer 
Scholastic 141 

* 

 

LES POMMES 

DE M. 
PEABODY 

Madonna Lorne Long Callaway 143 

 

 

LA REINE DE 

LA RÉCRÉ 

Alexis 

O‘Neill 

Laura 
Huliska-

Beith 

Scholastic 148 

* 

 

LES ROSES 
ANGLAISES 

Madonna 
Jeffrey 
Fulvimari 

Callaway 150 

 

 

LE VIOLON 
DE SIMON 

Teddy 
Slater 

John Jones Scholastic 152 

http://www.witsprogram.ca/schools/lesson-plans/french.php
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LES ENNUIS DE JULIE 
Par Teddy Slater 

Au premier jour d‘école, personne ne veut s‘asseoir à côté de 

la nouvelle élève, Julie. Tout le monde l‘ignore parce qu‘elle 
s‘habille et se coiffe différemment. Mais Marianne, qui est 

aussi un peu différente que des autres élèves, devient amie 

avec Julie. Un jour, un groupe d‘enfants arrache les lunettes 

de Julie et se moque d‘elle. Marianne voudrait bien l‘aider, 

mais elle a peur de la défendre. 

Liens avec le WITS: Walk away, Ignore, Talk it out, 

Seek help 

Questions et Activités 

QUESTIONS À POSER AVANT DE LIRE LE TEXTE 

1. Imaginez que vous devez changer d‘école. Comment vous sentiriez-vous? Auriez-

vous un peu peur? 

2. Comment feriez-vous pour faire de nouveaux amis? 

3. Est-ce qu‘il y a une façon juste de s‘habiller et de se coiffer? 

4. Pourquoi portent-ils certaines personnes des lunettes? 

5. Faites-vous ou pouvez-vous faire quelque chose que peu de personnes peuvent 

faire? 

QUESTIONS À POSER PENDANT LA LECTURE 

Page 1 
1. Pourquoi les chaises à côté de Julie 

sont-elles libres? 

2. Pourquoi les enfants observent 

Julie? 

3. Si vous étiez à la place de Julie, 

comment vous sentiriez-vous? 

Page 2 
1. Comment Julie s‘est-elle coiffée et 

habillée? 

2. Que se disent les filles derrière 

Julie? 

3. Si vous étiez à la place de Julie, 

comment vous sentiriez-vous? 

Page 3 
1. Que fait Julie? 

2. Fait-elle des choses bizarres? 

3. Quelles sont les trois qualités de 
Julie? 

Page 6 
1. Comment Julie et Marianne sont-

elles devenues amies? 

2. Quels indices nous montrent 

qu‘elles sont devenues amies? 

3. Où sont-elles et que font-elles? 

Page 12 
1. Pourquoi une fille enlève les 

lunettes de Julie? 

2. Comment se sent Julie? 

Page 14 
1. Que pense Marianne? 

2. Que voudrait faire Marianne? 

3. Pourquoi Marianne n‘aide pas son 

amie? 
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ACTIVITÉS POUR LA CLASSE PENDANT LA LECTURE 

Voir la page 155 pour quelques suggestions d‘activités.  

QUESTIONS POUR LA CLASSE APRÈS LA LECTURE 

1. Que feriez-vous si votre ami se faisait agresser comme Julie?  

2. Comment utiliseriez-vous votre WITS si votre ami se faisait agresser? Utiliser son 

WITS n‟est parfois pas si facile. En groupe ou en classe, vous posez-vous ces 

questions 

- Walk away: Si tu pars, que va penser ton ami? Tu peux dire à ton ami de 
s‟éloigner aussi. 

- Ignore: Comment peux-tu ignorer ton ami qui se fait agresser? Tu peux dire à 

ton ami de ne pas écouter les agresseurs et de continuer son chemin. 

- Talk it out: Comment peux-tu en parler? Il faut essayer de rester calme pour 
parler. 

- Seek Help: Où vas-tu chercher l‘aide? Il faut se confier à un adulte. Explique-

lui ce qui se passe, même si tu as peur. 

3. Cette histoire est fictive mais pensez-vous que cela peut vous arriver un jour? 
Comment ce livre est-il utile? 

4. Les enfants qui agressent les autres sont généralement des enfants frustrés, en 

colère et anxieux. Si vous parlez d‘un agresseur à un adulte, celui-ci peut faire 

quelque chose pour l‘agresseur. Comment un adulte peut aider un agresseur 

d‘arrêter d‘intimider les autres? 

5. Imaginez que Julie ne fasse rien pour Marianne parce qu‘elle a trop peur. Que 

pensez-vous de ce qui va se passer? Elles vont beaucoup souffrir. Marianne et 

Julie ne seront plus amies et elles vont perdre leur estime de soi. Elles seront 

encore victimes du groupe d‟intimidateurs parce qu‟ils choisissent les enfants les 
plus faibles, ceux qui ne diront rien aux adultes. 

6. L‘histoire de Julie est un exemple d‘intimidation. Pouvez-vous trouver d‘autres 

exemples d‘intimidations? Comment allez-vous utiliser votre WITS? 

7. Qu‘est-ce que votre classe peut faire pour bien accueillir les nouveaux élèves? 

ACTIVITÉS POUR LA CLASSE APRÈS LA LECTURE  

 Aidez Marianne à choisir la solution qui vous semble la plus facile. Continuez 

l‘histoire en faisant un ou deux autres dessins qui montrent ce que Marianne 

pourrait faire. Vous pouvez écrire une phrase explicative sous votre dessins ou 

faire des bulles de dialogues. 

 Avec un partenaire, préparez une saynète pour mettre une des lettres du WITS 

en situation. Par exemple, si vous choisissez le S, vous pouvez commencer avec : 

-Madame, Madame, mon ami se fait agresser! 

-Où est ton ami? 
-Il est derrière l‟école! 

-Qui est avec lui? 

-C‟est un groupe de garçons que je ne connais pas! 

-D‟accord. Allons aider ton ami! 
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LES POMMES DE M. PEABODY 
Par Madonna 

Dans la ville d'Happville, un garçon accuse injustement son 

professeur M. Peabody de voler des pommes à l'étalage de l'épicier. 
Le professeur punit le garçon en lui faisant répandre les plumes d'un 

oreiller sur un champ de base-ball, tout comme il a répandu la 

mauvaise rumeur. Chaque plume représente un citoyen d‘Happville. 

C‘est en essayant de récupérer les plumes une à une que le garçon 

comprend comment il est difficile de rattraper sa médisance. 

Lien avec WITS LEADS: Seek help 

Questions et Activités 

QUESTIONS À POSER AVANT DE LIRE LE TEXTE 

1. Regardez l‘image de couverture. Qui est sur l‘image? Où sont-ils? Que font-ils? 

Pourquoi? Que vois-tu d‘autre? 

2. Avez-vous déjà vu une personne prendre quelque chose qui ne lui appartenait 

pas? Leur demander de simplement lever la main. 

3. Imaginez que vous voyez un ami de la classe prendre un crayon dans le pupitre 

d‘une autre personne. Que faites-vous?  

4. Qui connaît le mot pour: 

- Prendre quelque chose pendant quelque temps, mais on le redonne plus tard? 

Emprunter. Pouvez-vous me donner un exemple? 
- Prendre quelque chose en utilisant l‘argent? Acheter. Pouvez-vous me donner 

un exemple? 

- Prendre quelque chose qui ne nous appartient pas? Voler. Pouvez-vous me 

donner un exemple? 

5. Avez-vous personnellement été accusé de voler? Que s‘est passé? 

6. Est-il possible de se faire accuser injustement? Expliquez. 

7. Imaginez qu‘une personne vous accuse injustement de voler un crayon ou autre 

chose? Qu‘elle est votre réaction? Comment allez-vous vous sentir? 

ACTIVITÉS AVANT DE LIRE À LA CLASSE 

 Lisez ces phrases. Trouvez l‘émotion qui va avec chaque phrase. 

- Le chien de ton ami est mort. Il est triste. 

- Tu ne veux pas partager ton nouveau jeu. Tu es égoïste. 

- Une élève ne trouve personne avec qu‘elle peut jouer pendant la récréation. 
Elle se sent seule. 

- Ton amie a beaucoup étudié pour son examen, mais elle n‘a pas réussi. Elle 

est déçue. 

- Ton professeur a vu que tu trichais pendant le quiz. Tu es honteux. 
- Un groupe d‘enfants se moque du nom de famille d‘une personne. Elle est 

humiliée. 

- Ton ami voudrait le même déjeuner que toi. Il est jaloux ou envieux. 

- Sans le faire exprès, tu as écrasé ta construction de Lego. Tu es fâché ou 
frustré. 
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 Dessinez une petite ville avec une épicerie avec des fruits, des enfants qui jouent 

au baseball et votre professeur. 

 Lisez mots suivants. Le sens de certains de ces mots se ressemble. Pouvez-vous 
faire trois groupes de mots? 

- emprunter 

- payer 

- prendre 

- prêter 

- donner 

- offrir 

- acheter 

- voler

QUESTIONS À POSER PENDANT LA LECTURE  

Page 10 
1. À votre avis, M. Peabody est-elle 

une personne aimée? Comment le 
savez-vous? 

2. Feriez-vous la même chose que 

Tommy Tittlebottom et raconter 

que M. Peabody n‘a pas payé sa 
pomme? 

Page 13 
1. Tommy Tittlebottom et ses amis 

sont stupéfaits de ce qu‘ils voient. 

Pourquoi? Que veut dire le mot 
stupéfait? 

Page 14 
1. Quelle est la réaction de M. 

Peabody lorsque Billy lui explique 

que tout le monde le prend pour un 
voleur? 

2. Aux pages 15, 16 et 17, quelle est 

l‘expression du visage du 

professeur? Pourquoi? 

Page 15 
1. Pourquoi certaines personnes ne 

répondent pas aux bonjours du 

professeur? 

2. Pourquoi M. Peabody veut voir 

Tommy chez lui? Que va-t-il lui 
dire? 

Page 19 
1. À la page 19, quelle est 

l‘expression du visage de Billy? 

Page 20 
1. Que dit Tommy au professeur? 

2. Tommy dit qu‘il est désolé et il 

demande ce qu‘il peut faire pour 

arranger les choses. Pensez-vous 

que son excuse est appropriée? 

Auriez-vous dit la même chose? 

3. Que demande le professeur à 

Tommy d‘aller chercher? 

Page 22 
1. Regardez les pages 24 et 25. Que 

doit faire Tommy? 

2. Pouvez-vous expliquer : « Les 

milliers de plumes se dispersèrent 

aussitôt aux quatre vents »? 

Page 27 
1. Que doit faire Tommy? 

2. Que représentent les plumes? 

3. Regardez la page 26. Quelle est 

l‘expression du visage de Tommy? 

Page 28 
1. Pourquoi M. Peabody sourit-il 

quand Tommy lui dit qu‘il a un gros 

travail devant lui? 

2. Que pense M. Peabody lorsqu‘il 

prend le chemin de sa maison? 

3. Que voyez-vous à la page 30. 

Tommy a-t-il réussit de remettre 

toutes les plumes dans l‘oreiller? 

Que représentent les plumes qui 
volent encore? 
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ACTIVITÉS AVEC LA CLASS PENDANT LA LECTURE 

Voir la page 155 pour quelques suggestions d‘activités.  

QUESTIONS POUR LA CLASSE APRÈS LA LECTURE  

1. Le grand message de ce livre, c‘est que les mots ont le pouvoir de détruire ou 

d‘aider la réputation des autres. Comment pouvez-vous expliquer cela? 

2. Pensez-vous que les enfants viendront jouer au baseball avec M. Peabody samedi 

prochain? Pourquoi? 

3. Quelle partie de l‘histoire est la plus intéressante? Pouvez-vous la dessiner? 

4. Cette histoire est-elle fictive? Peut-elle être vraie? 

5. Tommy a fait l‘erreur de mal juger le professeur. Mais à la fin de l‘histoire, 

pensez-vous que Tommy est une personne responsable? 

6. Si vous étiez Tommy, comment feriez-vous pour expliquer à tout le monde que 
M. Peabody n‘a jamais volé de pommes? 

7. Pensez-vous que les habitants d‘Happville vont continuer d‘aimer M. Peabody? 

8. Pensez-vous qu‘après cette expérience, Tommy va changer? Comment va-t-il 

changer? 

ACTIVITÉS POUR LA CLASSE APRÈS LA LECTURE 

 Distribuer aux élevés le document « Complétez les phrases » (voir pages 146-

147). Les élevés peuvent utiliser les mots dans le document pour compléter les 

phrases. 

 Pouvez-vous résumer l‘histoire en trois ou quatre grandes parties, avec des mots 
et des images? Faites un petit livre. 

 Avec un partenaire, pouvez-vous jouer la dernière partie du livre, en 

commençant par la partie ou Tommy vient chez M. Peabody pour s‘expliquer. Une 

personne joue Tommy, l‘autre le professeur. 

 Dessinez trois visages de Tommy: Son visage lorsqu‘il voit M. Peabody prendre 

une pomme. Son vissage lorsque Billy lui explique que M. Peabody paye ses 

pommes le samedi. Son visage lorsqu‘il doit aller voir le professeur pour 

s‘excuser. Écrivez ses expressions. 

 Dessinez la partie où Tommy coupe l‘oreiller en deux. Dans une bulle, écrivez ce 
qu‘il pense. 
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LA REINE DE LA RÉCRÉ 
Par Alexis O‟Neill 

Suzie Chipie intimide tous les enfants dans le cours d‘école qui n'osent 

pas la contrarier, sauf la petite nouvelle, Marie-Luce qui ne se laisse pas 
imposer. Marie-Luce est la première personne à inviter Suzie à jouer. A 

partir de moment-là, Suzie n‘intimide plus les autres. 

Liens avec le WITS: Walk away, Ignore, Talk it out, Seek help 

 

Questions et Activités 

QUESTIONS À POSER À LA CLASSE AVANT DE LIRE LE TEXTE 

1. À quoi jouez-vous pendant la récréation? 

2. Avec quels équipements jouez-vous? Y a-t-il assez d‘équipements pour tout le 
monde? 

3. Que faites-vous si plusieurs personnes veulent jouer avec le même équipement? 

4. Que faites-vous si une personne ne veut pas laisser les autres jouer ou ne veut 

pas se relayer?  

5. Y a-t-il des enfants qui ont plus de droits que d‘autres d‘utiliser l‘équipement? 

6. Si on fermait les yeux pendant une minute dans la cours d‘école pendant la 

récréation, qu‘est-ce qu‘on entendrait? 

ACTIVITÉS AVEC LA CLASSE AVANT DE LIRE LE TEXTE 

 Faites un dessin de vos jeux, de ce que vous faites dans la cours d‘école. 

QUESTIONS À POSER PENDANT LA LECTURE  

Avant l‟arrivée de Marie-Luce 
1. Qui est Suzie Chipie? Pouvez-vous 

la décrire?  

2. Pourquoi est-elle la reine de la 
récré? Qu‘est-ce que ça veut dire? 

3. Pourquoi pense-t-elle pouvoir 

toujours faire ce qu‘elle veut (ou 

pouvoir faire « ses quatre volontés 

»)? 

4. Pourquoi les autres ne la 

contredisent-ils pas? 

5. Que se passe-t-il quand quelqu‘un 

la contredit? 

6. Pourquoi est-ce qu‘elle pousse, 

bouscule et terrorise les autres? Ou 

pourquoi grogne-t-elle et hurle-

elle? 

Après l‟arrivée de Marie-Luce 
1. Pouvez-vous décrire Marie-Luce? 

2. Que pourrait penser Marie-Luce à 

son premier jour d‘école? 

3. Que pourrait penser Suzie de 

Marie-Luce? 

4. Que pourraient penser les autres 
de la classe, de Marie-Luce? 

5. Que fait Marie-Luce à la première 

récréation? Et que fait Suzie? 

6. Marie-Luce a-t-elle peur de Suzie? 
Pourquoi? 
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7. Marie-Luce est la première 

personne à inviter Suzie à jouer. 

Est-ce c‘est une bonne chose? 
Pourquoi? 

8. Pourquoi Suzie hésite de jouer 

avec Marie-Luce? 

9. Qu‘est-ce que Marie-Luce chante? 
Pourquoi? 

10. Que se passe-t-il à la fin de 

l‘histoire? 

11. À la fin, il y a les bruits « Dring, 
Youp et Youpi. » Comment ces 

bruits sont-ils différents de ceux au 

début de l‘histoire « Elle les cric-

crac-croque. » 

12. Les deux filles sont-elles amies 

maintenant? Pourquoi? 

ACTIVITÉS AVEC LA CLASSE PENDANT LA LECTURE 

Voir la page 155 pour quelques suggestions d‘activités.  

QUESTIONS POUR LA CLASSE APRÈS LA LECTURE  

1. Et vous, que feriez-vous si un agresseur vous empêcherait de jouer? 

2. Comment utiliseriez-vous votre WITS si un agresseur vous empêcherait de jouer? 

3. Pensez-vous que Suzie va encore terroriser les autres à la récréation? 

4. Qu‘est-ce qu‘on doit faire à l‘école pour ne pas avoir d‘enfants comme Suzie? 

5. S‘il y a des enfants comme Suzie à l‘école, qu‘est-ce qu‘on peut faire pour les 

aider et changer leur comportement? 

6. Imagine que Marie-Luce ne fasse rien parce qu‘elle a trop peur. Que pensez-vous 

de ce qui peut se passer? 

7. L‘histoire est un exemple d‘intimidation. Pouvez-vous trouver d‘autres exemples 
d‘intimidations? Comment allez-vous utiliser votre WITS? 

8. Souvent, les enfants qui ont un comportement désagréable recherchent 

l‘attention des autres parce qu‘il leur manque quelque chose dans la vie. À votre 

avis, qu‘est-ce qui manque dans la vie de Suzie? 

9. Qu‘est-ce que votre classe peut faire pour avoir un cours d‘école sécuritair et 

accueillante pour tout le monde? 
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LES ROSES ANGLAISES 
Par Madonna 

Binah est une gentille petite fille, mais sans amis. Les Roses anglaises 

sont quatre fillettes qui s‘extasient sur la beauté de Binah, la jalousent 
et ne l‘invitent jamais à partager leurs jeux. Une nuit, une fée leur 

ouvre les yeux sur la véritable Binah qui est solitaire et dont la maman 

est morte. Les Roses anglaises se rendent compte qu‘elles ne 

voudraient pour rien au monde échanger leur vie contre la sienne et 

décident de l‘inclure dans leur groupe. Mais un jour, Binah se lie 
d‘affection avec le nouvel élève et les Roses la jalousent de nouveau. 

Lien avec WITS LEADS: Explore points of view 

 

Questions et Activités 

QUESTIONS À POSER AVANT DE LIRE LE TEXTE 

1. Regardez l‘image de couverture. Qui est sur l‘image? Où sont-ils? Que font-ils? 

Pourquoi? Que vois-tu d‘autre? 

2. Connaissez-vous l‘expression « comme les cinq doigts de la main »? Les Roses 

anglaises sont-elles vraiment comme les doigts de la main? Expliquer que c‘est 
une métaphore pour être inséparable. 

3. Pouvez-vous expliquer ce qu‘elle est la jalousie? Est-ce une bonne émotion? 

Pourquoi pas? Pourquoi peut-on devenir jaloux dans la vie? Pouvez-vous donner 

des exemples dans lequel une personne peut devenir jalouse? 

4. Dans l‘histoire des Roses anglaises, les filles vont devenir jalouses l‘une de 

l‘autre. Peux-tu prédire comment des bonnes amies peuvent devenir jalouses 

l‘une de l‘autre? Comment est-ce que ça va changer leur relation d‘amies? 

5. Quelle est la différence entre dire quelque chose et penser quelque chose? 

6. Nous n‘arrêtons pas de penser. Est-ce qu‘il y a une différence entre ce qu‘on 

pense et ce qu‘on dit? Peut-on être triste et dire que ça va bien? 

7. Est-ce que c‘est mal de cacher nos pensées d‘un ami ou est-ce que c‘est parfois 

nécessaire pour garder un ami? Pourquoi? 

ACTIVITÉS AVEC LA CLASSE AVANT DE LIRE LE TEXTE 

 Imaginez que vous détestez les gros serpents et que votre meilleur ami en a 

acheté un comme animal de compagnie. Vous ne voulez pas dire ou montrer à 

votre ami que vous n‘aimez pas les serpents. Dessinez une courte bande 

dessinée qui montre ce que vous allez dire à votre ami et à quoi vous allez 
penser. Votre personnage ne doit pas dire ce qu‘il pense. 

 La jalousie engendre des comportements particuliers. Choisissez parmi cette liste 

de comportements ceux qui causent la jalousie. 

- gentille 

- agressive 
- mignonne 

- moqueuse 

- exclusive 
- méchante 

- froide 

- accueillante 

 Lisez ces phrases suivantes. Trouvez l‘émotion qui va avec chaque phrase. 

- Le chien de ton ami est mort. Il est triste. 
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- Tu ne veux pas partager ton nouveau jeu. Tu es égoïste. 

- Une élève ne trouve personne avec qui elle peut jouer pendant la récréation. 

Elle se sent seule. 
- Ton amie a beaucoup étudié pour son test, mais elle n‘a pas réussi. Elle est 

déçue. 

- Ton professeur a vu que tu trichais pendant le quiz. Tu es honteux. 

- Un groupe d‘enfants se moque du nom de famille d‘une personne. Elle est 
humiliée. 

- Ton ami voudrait le même déjeuner que toi. Il est jaloux ou envieux. 

- Sans le faire exprès, tu as écrasé ta construction de Lego. Tu es fâché ou 

frustré. 

QUESTIONS À POSER PENDANT LA LECTURE  

Page 22 
1. À quoi pensent les quatre filles 

quand Dominic de la Guardia 

s‘assoie avec Binah?  

2. Si elles sont jalouses, pourquoi ne 
viennent-elles pas parler de leur 

sentiment avec Binah et Dominic? 

Page 23 
1. Pourquoi les Roses anglaises 

«oubliaient» d‘accompagner Binah 

chez elle?  

2. À qui est-ce que Binah confie ses 

ennuies? 

Page 56 
1. Pourquoi Nicole, Amy, Charlotte et 

Grace se sont-elles excusées 
auprès de Binah. Pourquoi elles ne 

l‘ont pas fait avant? Qu‘est-ce 

qu‘elle leur répond, Binah?

ACTIVITÉS AVEC LA CLASSE PENDANT LA LECTURE 

Voir la page 155 pour quelques suggestions d‘activités.  

QUESTIONS POUR LA CLASSE APRÈS LA LECTURE 

1. Au début, les Roses anglaises ignoraient Binah. Pensez-vous que ce 
comportement était agressif envers Binah? 

2. Comment Binah se sentait-elle quand les autres filles l‘avaient ignorée?  

3. Est-il possible d‘être heureux quand on est isolé et exclus des autres? 

4. Les Roses anglaises voulaient être amies avec Binah. Qu‘est-ce qui les 
empêchaient d‘être amies avant? 

5. Quel est le grand message de ce livre? Il ne faut pas juger, envier ou même 

isoler les autres sans avoir pris le temps de bien les connaître, mais plutôt de se 

réjouir des bonnes choses qui arrivent aux autres. 

6. Quel est le sentiment des filles lorsqu‘elles deviennent amies à nouveau? 

7. Cette histoire est-elle fictive? Peut-elle être vraie? 

ACTIVITÉS POUR LA CLASSE APRÈS LA LECTURE  

 Résumer l‘histoire en quatre ou cinq grandes parties avec des mots et des images 

et faites un petit livre. 

 Dessiner la partie de l‘histoire la plus intéressante. 
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LE VIOLON DE SIMON 
Par Teddy Slater 

Simon est un enfant de six ans qui aime jouer au violon. Ce 

jeune garçon reçoit beaucoup d‘attention de son entourage. 
Son professeur de musique et ses parents sont fiers de lui et 

ils le lui montrent bien. Par contre, Billy la brute est un garçon 

de huit ans qui fait peur et qui est toujours seul. Lorsqu‘un 

jour Billy cherche à s‘emparer du violon de Simon, celui-ci 

réussit à se sauver jusqu‘à chez lui, sachant qu‘il n‘en sera 
peut-être pas ainsi la prochaine fois. 

Liens avec le WITS: Walk away, Seek help 

 

Questions et Activités 

ACTIVITÉS AVEC LA CLASSE AVANT DE LIRE LE TEXTE 

 Avec un partenaire, racontez quelque chose que vous avez bien accomplie 

(réussir un travail à l‘école, marquer un but au soccer, jouer un instrument de 

musique). Il faut que votre partenaire vous regarde et vous félicite. Comment 

vous êtes-vous senti de parler à quelqu‘un qui vous regarde et qui vous félicite?  

 Demandez à un élève de montrer à la classe un de ses plus beaux dessins sur 

n‘importe quel thème. Puis demandez à la classe de faire des commentaires 

positifs sur ce dessin du genre «J‘aime beaucoup le choix des couleurs!», puis 

applaudissez tous à la fin. Demandez à l‘élève comment il s‘est senti lorsqu‘il a 
reçu les félicitations et les applaudissements. Expliquez à la classe qu‘il est 

important d‘accorder de l‘attention à l‘autre, surtout s‘il essaie de faire quelque 

chose de bon. 

 Placez ces mots dans deux catégories: Les mots positifs (que vous aimeriez 
entendre si on parlait de vous), et les mots négatifs (que vous n‘aimeriez pas 

d‘entendre si on parlait de vous) 

- tellement doué 

- un génie 

- merveilleux 
- la brute 

- n‘est pas bon 

- aucun ami 

- une voix 
menaçante 

- pas agréable du 

tout 

- un agresseur 

QUESTIONS À POSER PENDANT LA LECTURE 

Page 1 
1. Quelle est l‘expression du visage 

de Simon? 

2. Pourquoi est-il heureux? 

Page 2 
1. Quelle est l‘expression du visage 

du garçon et de son professeur? 

2. Pourquoi sont-ils heureux? 

Page 4 
1. Où sommes-nous? 

2. Quelle est l‘expression du visage 
du garçon? 

3. Pourquoi a-t-il peur? 

Page 5 
1. Quel âge à Billy? 

2. Pourquoi l‘appelle-t-on «la brute»? 
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3. Pourquoi ne sait-il pas bien lire et 

pourquoi n‘est-il pas bon en sport? 

4. Pourquoi n‘a-t-il aucun ami? 

5. Que font les enfants qui marchent 

derrière lui? À quoi pensent-ils?  

Page 6 
1. Que pensent les autres de Billy? 

2. À quoi pense Billy? Est-ce qu‘il 
s‘aime? 

3. Pensez-vous qu‘il soit bon à 

quelque chose? 

4. Que font les enfants qui sont plus 
loin? 

Page 7 
1. Que fait-il Simon? 

2. Que dit Billy? 

3. Que veut faire Billy? 

4. Que font les enfants qui sont au 
parc? Et à quoi pensent-ils? 

5. Pourquoi ne disent-ils rien?  

Page 10 
1. Que se passe-t-il? 

2. À quoi pense Simon? 

3. Que font les enfants dans le cours? 

4. Pourquoi ne font-ils rien? 

Page 13 
1. De quoi a-t-il Simon peur? 

2. Que fera-t-il demain?

ACTIVITÉS AVEC LA CLASSE PENDANT LA LECTURE  

Voir la page 155 pour quelques suggestions d‘activités.  

QUESTIONS POUR LA CLASSE APRÈS LA LECTURE  

1. Comment utiliseriez-vous votre WITS si un agresseur plus grand que vous vous 
poursuivait? Utiliser son WITS n‟est parfois pas si facile. En groupe ou en classe, 

posez-vous ces questions: 

- Walk away: Peux-tu partir en courant tous les jours? Est-ce la bonne 

solution? 
- Ignore: Comment peux-tu ignorer quelqu‘un qui veux te prendre quelque 

chose de tes mains? 

- Talk it out: Comment peux-tu en parler, et à qui? 

- Seek Help: Où vas-tu chercher de l‘aide? Il faut se confier à un adulte. 
Explique-lui ce qui se passe, même si tu as peur. En ton confiant, tu serai en 

sécurité, et un adulte te protégera du danger. Les adultes sont là pour aider 

les enfants quand ils ont peur. 

2. Cette histoire est fictive mais pensez-vous que cela peut vous arriver un jour? 
Comment ce livre est-il utile? 

3. Imagine que Simon ne fasse rien parce qu‘il a trop peur. Que pensez-vous de ce 

qui peut se passer? Il va beaucoup souffrir, et Billy va continuer de le poursuivre 

et de lui faire peur. Simon va perdre son estime de soi, et il va probablement 

arrêter de jouer du violon. Il sera encore la victime de Billy parce que les 
agresseurs choisissent les enfants les plus faibles, ceux qui ne diront rien aux 

adultes. Si Simon ne fait rien, il va se sentir inquiet, nerveux, apeuré, triste et 

même déprimé. 

4. L‘histoire de Simon est un exemple d‘intimidation. Pouvez-vous trouver d‘autres 
exemples d‘intimidations? Comment allez-vous utiliser votre WITS? 

5. Souvent, les enfants qui ont un comportement désagréable recherchent 

l‘attention des autres parce qu‘il leur manque quelque chose dans la vie. À votre 
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Notes: 

avis, qu‘est-ce qui manque dans la vie de Billy? Si un adulte l‘aide à trouver ce 

qui lui manque, pensez-vous que Billy puisse changer de comportement? 

6. Qu‘est-ce que votre classe peut faire pour avoir un cours d‘école sécuritaire et 
accueillant pour tout le monde? 

ACTIVITÉS POUR LA CLASSE APRÈS LA LECTURE 

 Aidez Simon à choisir la solution qui vous semble la plus facile. Continuez le livre 

en faisant un ou deux autres dessins qui montrent ce que Simon pourrait faire. 
Vous pouvez écrire une phrase explicative sous vos dessins ou faire des bulles de 

dialogues. 

 Avec un partenaire, préparez une saynète pour mettre une ou deux lettres du 

WITS en situation. Par exemple, si vous choisissez le S, vous pouvez commencer 

avec: 
-Monsieur, Monsieur! Une personne court après moi? 

-Où est ton ami? 

-Il est dans le cours de l‟école! 

-Qui est avec lui? 
-Il est seul, mais il est plus grand que moi! 

-D‟accord. Je vais aller régler ce problème. 

 Les parents de Simon et son professeur de violon l‘encouragent pour bien jouer. 

Faites des dessins qui illustrent ces façons d‘encourager quelqu‘un. Un sourire, un 
clin d‟œil, des félicitations, un signe de la main, un applaudissement, un câlin, 

une surprise.  
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Notes: 

LES LIVRES FRANÇAIS 

ACTIVITÉS AVEC LA CLASSE PENDANT LA LECTURE 

 Pour mieux comprendre ce qu‘on lit, on fait des liens dans notre cerveau. 

Distribuer aux élèves le document « Faire des liens » (voir page 156). Les élèves 
peuvent faire des liens entre le livre et leur vie avec cette activité. 

 Pour mieux comprendre ce qu‘on lit, on se sert de notre cerveau pour poser des 

questions. Distribuer aux élèves le document « Se poser des questions » (voir 

page 157). Les élèves peuvent noter les questions qui se présentent à eux avant, 

pendant et après la lecture avec cette activité. 

 En lisant ou en écoutant une histoire, les élèves doivent créer des images dans 

leur tête. Distribuer aux élèves le document « Visualiser » (voir page 158). Les 

élèves peuvent faire participer leur sens dans la lecture avec cette activité. 

 En lisant ou en écoutant une histoire, on peut aussi déduire. Les auteurs 
n‘écrivent pas tout avec les mots. Il y a des indices dans l‘histoire et dans les 

illustrations. Distribuer aux élèves le document « Faire des inférences » (voir 

page 159). Les élèves peuvent lire entre les lignes et faire des inférences sur le 

livre avec cette activité. 

 Parfois, on est transformé par une histoire. Ça veut dire qu‘un changement c‘est 

produit dans notre cerveau. Distribuer aux élèves le document « Transformer » 

(voir page 160). Les élèves peuvent examiner dont l‘histoire les a influences avec 

cette activité. 

  













 

 

 

WITS TOOLBOX 
Resources You Can Use 

 
 

A key factor to achieving success in any area is having 

the right tools for the job. This chapter aims to provide 

those necessary tools for educators and community 

leaders working to implement the WITS Programs in their 

schools and communities. The following pages include 

resources for community leaders to help with school 

visits, suggested classroom activities for teachers and 

communication tools that can be posted in schools and 

sent home to parents to reinforce the WITS message. All 

materials were developed and revised by WITS Programs 

experts – community leaders and educators with 

firsthand experience in successfully 

implementing the programs.   



 

162 | Using Your WITS to Prevent Peer Victimization 

 

CHAPTER CONTENTS 

Resources for Community Leaders 

This section is especially valuable for community leaders getting involved in 
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WALRUS’S GIFT 
By H. E. Stewart 
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  Sometimes a picture is not what it seems to be. 
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In this picture, a young boy looks out upon a beautiful ocean. At first glance, this 

is a peaceful image. But look more closely and you will see that the boy appears 

to be sad. Each day he sits alone, watching the water. 
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  A young walrus happens to swim nearby. He watches and wonders why the boy 

is always alone and how he could be sad when the ocean is so filled with such 

different and interesting life. 
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  He asks his mother why the boy might be unhappy. She does not know about 

people children, but she does know about walrus children, especially her own 

watchful son. She suggests that he ask Grandfather who is older and knows 

more of the world. Grandfather, after all, has listened to many stories over many 

long years. 
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  So the young walrus swims off happily to find his grandfather – who pays full 

attention to the problem, recognizing the little walrus's concern and his kind 

heart. Grandfather considers the question carefully.   

He decides to give the walrus an important and unusual present – a special 

seashell that carries the sound of the ocean, a shell that also carries other 

voices. If the walrus child listens very closely, he will be able to hear and better 

understand the boy. 
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And this is how the young walrus learns why the boy is sad and lonely. He is left 

out because he is quiet and does not play games. With curly, carrot-coloured 

hair, he even looks different. He definitely does not fit in with the others. 

The people children all try to be like one another, so they make fun of anyone 

who is in any way different. And because they copy one another's behaviour, 

they all tease the same child – without thinking too much about what they are 

doing. 

Why do they do this? Where ever do they learn to act like this? 
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The kind-hearted young walrus feels sorry for the boy. He returns to Grandfather 

to tell him about what he has seen and heard. Once again, Grandfather listens 

carefully. But this time even Grandfather does not know what to do. He is old 

and wise enough, however, to know that everyone helping is often better than 

just one working alone. 

This is a problem calling for many ideas and suggestions – a problem calling for 

a gathering of the sea creatures. At such a gathering, any creature is allowed to 

speak and all the others will listen – for any one of them, great or small, may 

have a valuable contribution to make.  
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Grandfather considers it important for the young walrus to befriend the boy child 

and talk with him. Dolphin wisely suggests that the walrus child watch the other 

children and speak with them as well. Playful Otter has the idea that the young 

walrus will need a disguise in order to go to school.   

Now clever Raven is quick to offer his help. This is just the job for him. Surely he 

can think of a way to dress up the walrus child. Immediately he sets off, flying 

about the countryside, searching hither and yon, taking what is necessary from 

here and there.   
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  When Raven has collected all he needs, he is ready to perform his trick. With a 

bit of magic – and a bit of help from his friends – he stuffs the young walrus into 

the people child clothes. 
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Now the young walrus is ready to go to school. But what should he do once he 

gets there? What should he say to the boy child? 

A long discussion follows. At last the sea creatures all agree on a plan and only 

then is the walrus child ready to set off on his mission.     

When he arrives at the school, he first finds the lonely boy and makes friends 

with him. Soon he tells the boy all about the sea animals and their ideas. 
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He explains about teasing (which often leads to bullying) and tells the boy what 

the sea creatures think should be done. He suggests the boy should walk away 

when someone is making fun of him and try to ignore the teasing. The boy 

explains that this is what he has been doing and this is why he is always alone. 

Walrus says perhaps then he should try talking with the people children - and if 

that is too difficult, he must talk with someone else. It is most important that he 

tell someone about his problems. Otherwise no one will know that he needs help. 

He must seek help from a teacher or another adult.  

By now the other children notice the walrus child speaking with the boy. They 

are surprised that the boy has such an unusual visitor. Drawn by curiosity, they 

gather closer to see what is happening. When they overhear what the walrus 

child is saying, they are even more surprised – and for the first time, they begin 

to think about their own behaviour.  
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Their thoughts are interrupted when the bell rings and they must return (very 

reluctantly) to their classroom. The walrus child is left alone to make his way 

back to the ocean and the sea creatures who are waiting for him.   

The sea animals are very proud of the young walrus child. They are proud of him 

for paying attention and for noticing the boy child and then wanting to help.  

They are pleased that he had the courage to talk with the boy.   

After cheers for the little walrus, another discussion begins. Now the sea 

creatures decide that the walrus child should return one more time to the school 

with one more important message for the boy. 
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The very next morning the young walrus cheerfully sets off once again. He soon 

finds the boy and learns that he has talked with his teacher – who did pay 

attention. And the teacher talked with the children. And there seems to have 

been some change, for the boy is a bit happier. 

The little walrus delivers one last suggestion from the sea creatures – the boy 

must try to look inside himself for strength and courage when he feels left out.  

After all, he has done nothing wrong, nothing to deserve teasing. He is a special 

child, as is every child. He has his own talents to contribute. And besides, how 

many children are there who have a walrus for a friend?   

It is important that the boy also learn to think for himself. Then one day he may 

be able to help someone else who is feeling left out. And the walrus child has 

provided a perfect example for the boy child to follow. 
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About Walrus’s Gift 

Walrus‘s Gift is in some ways like a Native legend. It speaks of the wisdom of elders, of 

co-operation among the community, and of a search for individual inner strength.  

Animals have always been an important part of native culture. They appear often in 

stories and legends with characteristics that are relevant to the story of Walrus‘s Gift.  

 Dolphin is the keeper of the power of sacred breath and a protector of the weak. 

Dolphins have long been associated with humans.  

 Otter is a symbol of joy, playfulness, and sharing.  

 Eagle represents the power of the Great Spirit, courage, order and harmony. Eagle 

down is still used as an expression of welcoming friendship.  

 Raven is a creator and guardian of magic. He is also a messenger and a trickster, 

capable of mystical transformation.  

 Heron exemplifies self-reliance and inner strength.  

 Loon stands for imagination and the re-awakening of old hopes and dreams.  

 Kingfisher represents patience, skill, vision and concern for community.  

 Salmon are a symbol of life, of courage and strength, as well as respect for 

tradition. 
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The idea of a walrus talking to children about bullying was thought up by policeman Tom 

Woods.  

His work eventually grew into the WITS (Walk Away, Ignore, Talk it out, Seek help) 

Program, designed to alleviate teasing and bullying in elementary schools. This program 

was developed by Bonnie Leadbeater, PhD, Professor of Psychology at the University of 

Victoria. It is supported by the Rock Solid Foundation. For more information and teacher 

guidelines, please visit www.witsprogram.ca. 

file:///C:/Users/Alison/Documents/WITS/Manuals/2010%20Manuals/www.witsprogram.ca
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TUG-OF-HELP SCRIPT 
The Tug-of-Help is a special assembly conducted by community leaders to launch the WITS 

LEADS Program for children in Grades 4 to 6. Community leaders can use the script below 

to present the Tug-of-Help. 

THE TUG-OF-HELP 

The COMMUNITY LEADER stands at the front of the room. He is 

accompanied by another community leader (e.g. a large student athlete) 

who will play the role of THE BULLY. As students assemble, the 

community leader lays out a long piece of rope on the floor.  

While everyone is assembling, the community leader discretely selects 

a CHILD VOLUNTEER from the audience, asking for the child's name and 

then explaining quietly to him or her – ensuring no one else can hear 

– that they are going to do two rope pulls between the child and the 

bully. In the first rope pull, the child will lose. The second time, 

however, he or she will win. The community leader then asks the child 

to remain seated with his or her classmates until he or she is called 

for. 

The community leader also selects three WITS LEADERS to participate in 

the skit. These leaders are students in Grades 5 or 6 who are familiar 

with the WITS Programs and can explain what it means to be a WITS 

Leader in the school.  

 

COMMUNITY LEADER 

As you can all see, there is a rope lying on the floor 

in front of me. This is a special rope because it 

represents our rights. Our rights are very important 

and nobody should take away our right to feel safe at 

school. 

I would like to demonstrate how you can prevent people 

from taking away your right to feel safe at school, 

but first I need a volunteer. Is there someone in the 

audience who could come up here and help me? 

The community leader selects the child volunteer who has been prepared 

in advance for the role. 

COMMUNITY LEADER 

Thanks for volunteering, _______________ (child 

volunteer's name). My other volunteer is my partner 

The Bully.  

Now audience, let’s just imagine for a moment that The 

Bully is a new student here at _______________ (name 

of school). He/she is a little taller and a little 

bigger than most students at _______________ (name of 

school). The Bully also likes to pick on people who 

are smaller than he/she is.  
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The Bully sees _______________ (child volunteer's 

name) and decides to bully him/her. When The Bully 

picks on _______________ (child volunteer's name), 

he/she takes away his/her right to feel safe at 

school. 

_______________ (child volunteer's name), could you 

please pick up that end of the rope and hang on to it 

tightly?  

The child volunteer picks up one end of the rope. 

COMMUNITY LEADER 

The Bully is going to pull the other end of the rope 

as hard as he/she can because he/she is taking away 

your right to feel safe. You are going to defend your 

rights and try to protect them from The Bully. So pull 

hard, okay? Let’s see what happens.  

The bully grabs the other end of the rope and effortlessly 

pulls the child volunteer across the floor. 

COMMUNITY LEADER 

So, audience, how do you think _______________ (child 

volunteer's name) did when he/she tried to protect 

his/her right to feel safe by him/herself? 

The community leader pauses for audience feedback. 

COMMUNITY LEADER 

_______________ (child volunteer's name), how do you 

think you did when you tried to protect your right to 

feel safe from The Bully? 

The community leader pauses for the child volunteer’s response. 

COMMUNITY LEADER 

Audience, do you think that _______________ (child 

volunteer's name) may have been able to protect 

his/her rights if he/she had had some help defending 

them? 

The community leader pauses for the audience’s response. 

COMMUNITY LEADER 

Wouldn't it be nice if there were people out there who 

could help _______________ (child volunteer's name) 

keep his/her rights and stop The Bully from taking 

them away? 

Is there anybody out there who could help 

_______________ (child volunteer's name)? 

The community leader selects the three WITS Leaders and directs them 

to stand behind the child volunteer and grab the rope.  
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COMMUNITY LEADER 

Wow, it looks like these young people are very eager 

to help! Who are you?  

WITS LEADER #1 

We’re the WITS Leaders! 

WITS LEADER #2 

We are students in Grades 4, 5 and 6 who are out on 

the playground to help you (points to audience) when 

you have a problem with other kids! 

WITS LEADER #3 

We are here to help you keep your right to feel safe 

at school! 

COMMUNITY LEADER 

It looks like _______________ (child volunteer's name) 

is really lucky to have help from the WITS LEADERS. 

But you know there are other people that can help 

_______________ (child volunteer's name) too. They are 

adults, like a playground supervisor, a teacher or a 

parent.  

Could we have a playground supervisor come up here? 

What about a teacher? Is there a parent here who can 

come help _______________ (child volunteer's name)?  

The community leader and the child volunteer select a number of adults 

from the audience and direct them to the front of the room, where they 

stand behind the WITS Leaders and grab the rope. 

COMMUNITY LEADER 

The adults are also going to help _______________ 

(child volunteer's name) keep his/her right to feel 

safe.  

Wow! Look at all the people who can help 

_______________ (child volunteer's name). Let’s see 

what happens now when The Bully tries to take away 

_______________'s (child volunteer's name) rights. 

The bully tries hard to pull the rope but is unable to win the rope 

pull due to the strength of the other team. 

COMMUNITY LEADER 

Audience, how do you think _______________ (child 

volunteer's name) did this time? 

The community leader pauses for audience feedback. 

COMMUNITY LEADER 

_______________ (child volunteer's name), how do you 

think you did this time? 
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The community leader pauses for the child volunteer’s response. 

COMMUNITY LEADER 

So when _______________ (child volunteer's name) had 

help from the WITS Leaders and adults, he/she was able 

to hold onto his/her rights! 

Sometimes it is hard to keep your rights when the 

bully is bigger or stronger, but nobody should ever 

take your rights away from you. If you are having 

trouble with a bully, don’t hesitate to seek help and 

find people who will help you keep your rights! 

These young people here are just three of the WITS 

Leaders at your school. They can… 

WITS LEADER #1 

Help you when you have a problem on the playground! 

WITS LEADER #2 

Help you to solve problems with other kids! 

WITS LEADER #3 

Help you seek help from an adult! 

COMMUNITY LEADER 

If you are in Grades 4 to 6, you are going to be 

learning all you need to know to become a WITS Leader 

in the WITS LEADS Program. 

Who knows what WITS stands for? 

The community leader pauses to allow the audience to reply: Walk away, 

Ignore, Talk it out and Seek help. 

COMMUNITY LEADER 

And does anyone know what LEADS stands for? 

Well, LEADS stands for the things you need to do to 

protect everyone’s rights to feel safe at this school: 

Look and listen, Explore points of view, Act, Did it 

work? and Seek help! 

You'll be learning more about these in your class, but 

I can tell you that these are the same things I do in 

our work every day to help others. And as WITS 

Leaders, you'll get to do the same! 

THE END 
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CLASSROOM VISIT INFORMATION SHEET 
Community leaders should bring a copy of this information sheet with them when they 

conduct classroom visits and fill it out to keep track of their visits, what reminder gifts they 

distributed and any other important notes or details. Community representatives should fill 

out one sheet per class per visit. 

Class Visited:  

Visit #:  

Date and Time of Visit:  

Reminder Gift Left for Students:  

Comments/Notes/Questions:  
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PROVINCIAL/TERRITORIAL LEARNING OUTCOMES 
The WITS Primary and WITS LEADS lesson plans fulfill many required curricular learning 

outcomes prescribed by Canada‘s provinces and territories. Below are the most common 

learning outcomes associated with the WITS Programs lesson plans. To view specific 

outcomes for individual lesson plans, visit www.witsprogram.ca/schools/lesson-plans/. 

WITS Primary Program 

Alberta 

GENERAL HEALTH AND LIFE SKILLS OUTCOMES 

Wellness Choices (Safety & Responsibility) 

 Students will make responsible and informed choices to maintain health and to 

promote safety for self and others.  

 Students will identify unsafe situations and describe actions to use in unsafe or 

abusive situations (e.g. knowing when to seek help from a teacher or parent).  

 Students will identify strategies to avoid being bullied in different case scenarios.  

Relationship Choices (Understanding & Expressing Feelings) 

 Students will develop effective interpersonal skills that demonstrate responsibility, 

respect and caring in order to establish and maintain healthy interactions.  

 Students will develop communication strategies to express needs and seek support 
(e.g. know how to seek help from others).  

 Students will also develop effective communication skills and strategies to express 

feelings (e.g. appropriate expression of anger or sadness). 

GENERAL ENGLISH LANGUAGE ARTS OUTCOMES 

 Students will listen, speak, read, write, view and represent to explore thoughts, 
ideas, feelings, and experiences; comprehend and respond personally and critically 

to oral, print and other media texts; and enhance the clarity and artistry of 

communication. 

British Columbia and the Yukon 

SOCIAL RESPONSIBILITY EXPECTATIONS & PERSONAL PLANNING LEARNING 

OUTCOMES 

 Regularly describes themselves in positive terms. 

 Learns strategies for solving problems involving peer teasing. 

 Tries to solve problems independently; shows increasingly good judgment about 

when to get help. 

 Learns the importance of being in a community that includes and values everyone 

 Is typically welcoming and kind to classmates.  

 Looks for opportunities to help others and knows the value of asking adults for help. 

 Treat others fairly and respectfully, including those who are different in some way. 

 Shows empathy and can describe others‘ feelings in an increasing range of 

situations.  

http://www.witsprogram.ca/schools/lesson-plans/


 

186 | Using Your WITS to Prevent Peer Victimization 

 

 Shows an emerging sense of idealism and desire to make the world a better place. 

 Shows appreciation for other cultures encountered and often seeks to learn more. 

 Recognizes that some forms of stereotyping can have negative effects. 

 Identifies safe and unsafe situations at home, at school and in the community. 

 Demonstrates knowledge of vocabulary for expressing feelings and a range of 

emotions. 

LANGUAGE ARTS LEARNING OUTCOMES 

 Listens and responds orally to language patterns in stories and poems. 

 Engages in speaking and listening activities to develop a deeper understanding for 

the text. 

 Uses strategies after reading and viewing to confirm and extend meaning including 

retelling, sketching, discussing with others or writing a response. 

 Reads fluently and demonstrates comprehension of a range of grade-appropriate 

literary texts including stories from various Aboriginal and other cultures. 

 Responds to literature by expressing an opinion supported with reasons and making 

text to world connections. 

British Columbia Aboriginal Learning Outcomes 

SOCIAL STUDIES 

 Identifies alternative perspectives on a selected event or issue. 

 Identifies groups and places that are part of their lives.  

 Describes Aboriginal peoples‘ relationship with the land and natural resources.  

SCIENCE 

 Describes how animals are important in the lives of Aboriginal peoples in BC. 

 Demonstrates awareness of the Aboriginal concept of respect for the environment.  

ENGLISH LANGUAGE ARTS: READING AND VIEWING 

 Reads fluently and demonstrates comprehension of a range of grade-appropriate 
literary texts, such as stories from various Aboriginal and other cultures, stories from 

a variety of genres (e.g. folktales, legends, adventure, humour, biographies, 

mysteries), series and chapter books, picture books, and poems. 

ORAL LANGUAGE 

 Uses speaking and listening to improve and extend thinking by acquiring new ideas, 
making connections and asking questions, comparing and analyzing ideas, 

developing explanations, considering alternative viewpoints, and investigating 

problems and creating solutions. 

New Brunswick and Prince Edward Island 

HEALTH CURRICULUM 

Protecting Yourself, Your Family and Your Community 

 Students will demonstrate an understanding of and practice skills to enhance 

personal safety, the safety of others and protection of the environment. 
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Personal Wellness 

 Students will demonstrate an understanding of all dimensions of health and well-

being and make informed decisions that contribute to an active, healthy lifestyle. 

LANGUAGE ARTS CURRICULUM 

Reading and Viewing 

 Students will be expected to interpret, select, and combine information using a 

variety of strategies, resources, and technologies. 

 Students will be expected to respond critically and personally to a range of texts, 
applying their understanding of language, form, and genre. 

Speaking and Listening 

 Students will be expected to speak and listen to explore, extend, clarify, and reflect 

on their thoughts, ideas, feelings and experiences. 

 Students will be expected to communicate information and ideas effectively and 
clearly, and to respond personally and critically. 

 Students will be expected to interact with sensitivity and respect, considering the 

situation, audience, and purpose. 

Ontario 

LANGUAGE CURRICULUM 

Oral Language Expectations 

 Listens in order to understand and respond appropriately in a variety of situations for 

a variety of purposes. 

 Uses speaking skills and strategies appropriately to communicate with different 

audiences for a variety of purposes. 

 Reflects on and identifies their strengths as listeners and speakers, areas for 

improvement, and the strategies they found most helpful in oral communication 

situations. 

Reading Expectations 

 Reads and demonstrates an understanding of a variety of literary, graphic, and 
informational texts, using a range of strategies to construct meaning. 

 Recognizes a variety of text forms, text features, and stylistic elements and 

demonstrates understanding of how they help communicate meaning. 

HEALTH AND PHYSICAL EDUCATION  

Personal Skills 

 Uses self-awareness and self-monitoring skills to help understand his or her own 

strengths and needs, take responsibility for actions, recognize sources of stress, and 

monitor his or her own progress. 

 Uses adaptive, management, and coping skills to help respond to the various 
challenges encountered while participating in physical activities, developing 

movement competence, and acquiring knowledge and skills related to healthy living. 

Interpersonal Skills 

 Communicates effectively, using verbal or non-verbal means, as appropriate, and 

interprets information accurately.  
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 Applies relationship and social skills while participating in physical activities, 

developing movement competence, and acquiring knowledge and skills related to 

healthy living to help interact positively with others, build healthy relationships, and 
become effective team members. 

Critical and Creative Thinking Skills 

 Uses a range of critical and creative thinking skills and processes to assist in making 

connections, planning and setting goals, analyzing and solving problems, making 
decisions, and evaluating choices in connection with learning in health and physical 

education. 

WITS LEADS Program 

Alberta 

GENERAL HEALTH AND LIFE SKILLS OUTCOMES 

Wellness Choices (Safety & Responsibility) 

 Describes and demonstrates ways to assist with the safety of others (e.g. helping 

younger children play safely). 

 Identifies personal boundaries and recognizes that boundaries vary depending on the 
nature of relationship, situation and culture.  

Relationship Choices (Understanding & Expressing Feelings) 

 Practises effective communication skills (e.g. active listening, perception checks). 

 Demonstrates respectful communication skills. 

 Recognizes that presenting feelings may mask underlying feelings (e.g. anger can 

mask frustration or hurt). 

GENERAL ENGLISH LANGUAGE ARTS OUTCOMES 

 Uses own experiences as a basis for exploring and expressing opinions and 

understanding. 

 Combines personal experiences and the knowledge and skills gained through 

previous experiences to understand new ideas and information.  

 Asks relevant questions and responds to questions related to similar topics. 

 Compares personal challenges and situations encountered in daily life with those 
experienced by people or characters in other times, places and cultures. 

British Columbia and the Yukon 

SOCIAL RESPONSIBILITY EXPECTATIONS & PERSONAL PLANNING LEARNING 

OUTCOMES 

 Shows empathy and recognizes and comments on unfairness. 

 Looks for opportunities to help and shows good judgment about when to get help 
from an adult. 

 Advocates for fair respectful treatment for everyone.  

 Is welcoming, respectful and cooperative in classroom setting.  

 Uses peaceful strategies to solve simple conflicts with peers. 
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LANGUAGE ARTS LEARNING OUTCOMES 

 Uses speaking and listening to improve and extend thinking by considering 

alternative viewpoints and investigating problems and creating solutions. 

 Creates meaningful visual representations that communicate personal response, 

information and ideas relevant to the topic. 

 Uses strategies after reading and viewing to confirm and extend meaning including 

retelling, sketching, graphic organizers and discussions.  

New Brunswick and Prince Edward Island 

HEALTH CURRICULUM 

Protecting Yourself, Your Family and Your Community 

 Understands that personal behaviours and choices may affect safety of self and 

others. 

 Defines the role of the community in promoting safety and injury prevention. 

 Identifies and values him or herself as a positive role model. 

LANGUAGE ARTS CURRICULUM 

 Identifies examples of prejudice and stereotyping in oral language and uses language 

that shows respect for all people. 

 Compares his or her own thoughts and beliefs to those of others. 

 Contributes to and responds constructively in conversation, small group and whole-

group discussion, recognizing roles and responsibilities as speakers and listeners. 

Ontario 

LANGUAGE CURRICULUM 

Oral Language Expectations 

 Extends understanding of oral texts by connecting the ideas in them to his or her 
own knowledge, experience and insights. 

 Uses appropriate words and phrases from the full range of his or her vocabulary, 

including inclusive and non-discriminating terms. 

 Identifies what strategies were most helpful before, during and after listening and 
speaking and what steps can be taken to improve oral communication.  

 Listens in order to understand and respond appropriately in a variety of situations 

and for a variety of purposes.  

HEALTH AND PHYSICAL EDUCATION 

Living Skills 

 Uses self-awareness and self-monitoring skills to help understand his or her 

strengths and needs, take responsibility for actions, recognize sources of stress, and 

monitor his or her own progress while participating in physical activities, developing 

movement competence, and acquiring knowledge and skills related to healthy living. 

 Communicates effectively, using verbal or non-verbal means, as appropriate, and 

interprets information accurately while participating in physical activities, developing 

movement competence, and acquiring knowledge and skills related to healthy living.  
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ADDITIONAL INFORMATION ON ABORIGINAL THEMES IN 

LESSON PLANS 
The WITS Programs promote instructional themes and strategies that are sensitive to 

ethnically and culturally diverse communities. In particular, the WITS Programs curriculum 

includes a number of lesson plans based on children‘s literature that explores characters, 

settings or interactions representing an Aboriginal worldview.  

This perspective recognizes the environment as the most influential teacher of the natural 

order of things. All that is sacred is seen to originate in nature. This understanding reflects 

Indigenous ways of knowing in which humans, animals, plants and minerals are seen as 

equal on a continuum of energy.  

Stories with Aboriginal themes often illustrate many layers of meaning. These teachings 

include stories with metaphysical, cosmological and morally informative messages. 

Historically, Elders are responsible for sharing traditional teachings to develop the spiritual, 

social and educational principles of a community.  

The following descriptions are brief statements that describe Aboriginal culture and may 

clarify your understanding of selected books that reflect Aboriginal values while promoting 

WITS strategies. For more detailed information about these Aboriginal values please refer to 

the links on the following page. 

Indigenous Traditions and Values Related to the Stories 

Elders  

 Elders are older people who are regarded as spiritual and cultural leaders in their 

communities and are respected for their age, wisdom and experience. 

 Elders take prominent leadership roles in community functions such as the presentation 
of songs, prayers, stories and poems. 

 Elders help their community make decisions about many issues from community 

development to governmental negotiations.  

Family 

 Extended families often take responsibility for childrearing. In some communities great 

uncles and aunts are automatically given the status of grandparent. 

 Children are an integral part of all activities.  

 Cooperation, listening and silence are values instilled in children at an early age.  

 Status is attributed to children‘s parents and grandparents. This may reflect expected 
behaviours. 

Spirituality 

 Ceremonies and spiritual understandings are integrated into everyday life not just on 

designated days.  

 The Creator gave a set of laws for guidance. These laws are not imposed upon the 

individual but are instead internalized and influence every aspect of the individual‘s 

behaviour. These laws are related to the following concepts:
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- Respect   

- Humility 

- Honour 

- Courage 

- Wisdom 

- Honesty 

- Truth

Dance 

 Song and dance are considered sacred. 

 There are ceremonies and prayers about balance, harmony and healing; consequently, 

they produce many emotional and spiritual reactions.  

 Certain dances belong not just to specific clans but also to families and individuals. 

 Many First Nations dances were learned from animals (e.g. the Eagle Dance, the Rabbit 
Dance and the Deer Dance).  

Nature and Animals 

 Everything is interconnected in a non-hierarchal system. A circle is often used to 

describe the relationship of all living things.  

 There is a rhythmic pattern and musicality to nature. The beat of a drum represents the 

heartbeat of Mother Earth.  

 It is believed that animals have souls which are immortal and reborn after death.  

 Some First Nations peoples believe that animals can transform themselves into human 

form and only assume animal forms when dealing with humans.  

Storytelling 

 For thousands of years storytelling has been the way in which knowledge, history and 

spiritual understandings have been passed on to others in the community.   

 Storytelling is a gift from the Creator and this oral tradition requires the storyteller to 
not only share insights about history and life but also to hold the attention of the 

audience through creativity, humour and drama. 

More Resources 

Aboriginal Literatures in Canada: A Teacher's Resource Guide. 

www.curriculum.org/tcf/teachers/projects/repository/aboriginal.pdf  

First Nations and the Environment. 

www.literacycommunity.com/grade3/firstnations/environment.htm  

Protocol, Behaviour and Celebration. 

www.shannonthunderbird.com/protocol_and_behaviour_at.htm  

Sacred Symbols and their Meanings. 

www.shannonthunderbird.com/symbols_and_meanings.htm  

Shared Learnings: Integrating BC Aboriginal Content K-10. 

www.bced.gov.bc.ca/abed/shared.pdf   

http://www.curriculum.org/tcf/teachers/projects/repository/aboriginal.pdf
http://www.literacycommunity.com/grade3/firstnations/environment.htm
http://www.shannonthunderbird.com/protocol_and_behaviour_at.htm
http://www.shannonthunderbird.com/symbols_and_meanings.htm
http://www.bced.gov.bc.ca/abed/shared.pdf
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CLASSROOM ACTIVITIES 

WITS Poster Contest 

A school-wide WITS Poster Contest is an interactive way for the entire school community to 

get involved with the WITS Programs. Invite students to submit a poster related to WITS or 

WITS LEADS strategies and display their submissions throughout the school. Winners can be 

chosen by teachers, by a student vote or by a special committee of people involved with the 

WITS Programs (i.e. the principal, community leaders and parents). A WITS Poster Contest 

encourages all students to think about what the WITS Programs represent and provides a 

powerful visual reminder that everyone can use their WITS. Below are examples of posters 

created for this contest.  

 

 

 

 

 

 

 

 

 

WITS Special Constable of the Week Program 

The WITS Special Constable of the Week Program is a special way for teachers to extend 

the WITS Programs in their classrooms. Each week, a student is appointed WITS Special 

Constable of the Week. The child could be chosen by a teacher because he or she has 

demonstrated an understanding of WITS strategies and used them to deal with conflict 

situations. Alternately, all children in the class can take turns adopting the role.  

The job of the WITS Special Constable of the Week is to remind fellow students to use their 

WITS and, whenever possible, help them solve problems in the classroom and on the 

playground. When a community leader makes a classroom visit, the WITS Special Constable 

of the Week can report to him or her about how the students in the class have been able to 

use their WITS. 

The child chosen to be the WITS Special Constable of the Week may wear his or her WITS 

badge or some other special piece of WITS gear to show others they are the Constable for 

the week. Alternately, a bulletin board in the classroom can be used to recognize the WITS 

Special Constable of the Week. The program is flexible. Teachers can expand on the role the 

Constable plays or integrate it with an existing recognition program. 
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WITS Recognition Program   

The WITS Recognition Program is another way to recognize students who have made an 

effort to apply WITS strategies. When teachers see children using their WITS, they can print 

off a copy of the graphic below, filling it in with the child‘s name and how he or she used her 

WITS. The maple leafs can then be displayed on a bulletin board to provide ongoing 

recognition of those students who have demonstrated leadership in using their WITS.   

    





http://www.witsprogram.ca


http://www.witsprogram.ca




http://www.sacsc.ca/
http://prevnet.ca/
http://www.ag.gov.au/agd/WWW/rwpattach.nsf/VAP/%281E76C1D5D1A37992F0B0C1C4DB87942E%29~Bullying+Teachers.pdf/$file/Bullying+Teachers.pdf
http://www.witsprogram.ca


http://www.witsprogram.ca/schools/book-lists/


http://www.witsprogram.ca/pdfs/schools/research-evaluation/engaging-community-champions-in-the-prevention-of-bullying.pdf
http://www.witsprogram.ca/families/more-resources/
http://www.witsprogram.ca


http://www.witsprogram.ca/schools/book-lists/


http://www.cyberbullying.us/
http://www.bullyingnoway.com.au/
http://www.stopcyberbullying.org/parents/
http://www.bewebaware.com/english/default.html
http://www.witsprogram.ca
http://www.cyberbully411.com/
http://www.stopcyberbullying.org/




http://www.cyberbully411.com/
http://www.stopcyberbullying.org/
http://www.cyberbullying.us/
http://www.kidshelpphone.ca
http://www.witsprogram.ca
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