
 

 

WITS TOOLBOX 
Resources You Can Use 

 
 

A key factor to achieving success in any area is having 

the right tools for the job. This chapter aims to provide 

those necessary tools for educators and community 

leaders working to implement the WITS Programs in their 

schools and communities. The following pages include 

resources for community leaders to help with school 

visits, suggested classroom activities for teachers and 

communication tools that can be posted in schools and 

sent home to parents to reinforce the WITS message. All 

materials were developed and revised by WITS Programs 

experts – community leaders and educators with 

firsthand experience in successfully 

implementing the programs.   
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WALRUS’S GIFT 
By H. E. Stewart 
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  Sometimes a picture is not what it seems to be. 
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  In this picture, a young boy looks out upon a beautiful ocean. At first glance, this 
is a peaceful image. But look more closely and you will see that the boy appears 
to be sad. Each day he sits alone, watching the water. 
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  A young walrus happens to swim nearby. He watches and wonders why the boy 
is always alone and how he could be sad when the ocean is so filled with such 
different and interesting life. 
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  He asks his mother why the boy might be unhappy. She does not know about 
people children, but she does know about walrus children, especially her own 
watchful son. She suggests that he ask Grandfather who is older and knows 
more of the world. Grandfather, after all, has listened to many stories over many 
long years. 
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  So the young walrus swims off happily to find his grandfather – who pays full 
attention to the problem, recognizing the little walrus's concern and his kind 
heart. Grandfather considers the question carefully.   

He decides to give the walrus an important and unusual present – a special 
seashell that carries the sound of the ocean, a shell that also carries other 
voices. If the walrus child listens very closely, he will be able to hear and better 
understand the boy. 
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And this is how the young walrus learns why the boy is sad and lonely. He is left 
out because he is quiet and does not play games. With curly, carrot-coloured 
hair, he even looks different. He definitely does not fit in with the others. 

The people children all try to be like one another, so they make fun of anyone 
who is in any way different. And because they copy one another's behaviour, 
they all tease the same child – without thinking too much about what they are 
doing. 

Why do they do this? Where ever do they learn to act like this? 
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The kind-hearted young walrus feels sorry for the boy. He returns to Grandfather 
to tell him about what he has seen and heard. Once again, Grandfather listens 
carefully. But this time even Grandfather does not know what to do. He is old 
and wise enough, however, to know that everyone helping is often better than 
just one working alone. 

This is a problem calling for many ideas and suggestions – a problem calling for 
a gathering of the sea creatures. At such a gathering, any creature is allowed to 
speak and all the others will listen – for any one of them, great or small, may 
have a valuable contribution to make.  
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Grandfather considers it important for the young walrus to befriend the boy child 
and talk with him. Dolphin wisely suggests that the walrus child watch the other 
children and speak with them as well. Playful Otter has the idea that the young 
walrus will need a disguise in order to go to school.   

Now clever Raven is quick to offer his help. This is just the job for him. Surely he 
can think of a way to dress up the walrus child. Immediately he sets off, flying 
about the countryside, searching hither and yon, taking what is necessary from 
here and there.   
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  When Raven has collected all he needs, he is ready to perform his trick. With a 
bit of magic – and a bit of help from his friends – he stuffs the young walrus into 
the people child clothes. 
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Now the young walrus is ready to go to school. But what should he do once he 
gets there? What should he say to the boy child? 

A long discussion follows. At last the sea creatures all agree on a plan and only 
then is the walrus child ready to set off on his mission.     

When he arrives at the school, he first finds the lonely boy and makes friends 
with him. Soon he tells the boy all about the sea animals and their ideas. 



 

174 | Using Your WITS to Prevent Peer Victimization 

  

He explains about teasing (which often leads to bullying) and tells the boy what 
the sea creatures think should be done. He suggests the boy should walk away 
when someone is making fun of him and try to ignore the teasing. The boy 
explains that this is what he has been doing and this is why he is always alone. 
Walrus says perhaps then he should try talking with the people children - and if 
that is too difficult, he must talk with someone else. It is most important that he 
tell someone about his problems. Otherwise no one will know that he needs help. 
He must seek help from a teacher or another adult.  

By now the other children notice the walrus child speaking with the boy. They 
are surprised that the boy has such an unusual visitor. Drawn by curiosity, they 
gather closer to see what is happening. When they overhear what the walrus 
child is saying, they are even more surprised – and for the first time, they begin 
to think about their own behaviour.  
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Their thoughts are interrupted when the bell rings and they must return (very 
reluctantly) to their classroom. The walrus child is left alone to make his way 
back to the ocean and the sea creatures who are waiting for him.   

The sea animals are very proud of the young walrus child. They are proud of him 
for paying attention and for noticing the boy child and then wanting to help.  
They are pleased that he had the courage to talk with the boy.   

After cheers for the little walrus, another discussion begins. Now the sea 
creatures decide that the walrus child should return one more time to the school 
with one more important message for the boy. 
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The very next morning the young walrus cheerfully sets off once again. He soon 
finds the boy and learns that he has talked with his teacher – who did pay 
attention. And the teacher talked with the children. And there seems to have 
been some change, for the boy is a bit happier. 

The little walrus delivers one last suggestion from the sea creatures – the boy 
must try to look inside himself for strength and courage when he feels left out.  
After all, he has done nothing wrong, nothing to deserve teasing. He is a special 
child, as is every child. He has his own talents to contribute. And besides, how 
many children are there who have a walrus for a friend?   

It is important that the boy also learn to think for himself. Then one day he may 
be able to help someone else who is feeling left out. And the walrus child has 
provided a perfect example for the boy child to follow. 
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About Walrus’s Gift 
Walrus’s Gift is in some ways like a Native legend. It speaks of the wisdom of elders, of 
co-operation among the community, and of a search for individual inner strength.  

Animals have always been an important part of native culture. They appear often in 
stories and legends with characteristics that are relevant to the story of Walrus’s Gift.  

� Dolphin is the keeper of the power of sacred breath and a protector of the weak. 
Dolphins have long been associated with humans.  

� Otter is a symbol of joy, playfulness, and sharing.  
� Eagle represents the power of the Great Spirit, courage, order and harmony. Eagle 

down is still used as an expression of welcoming friendship.  
� Raven is a creator and guardian of magic. He is also a messenger and a trickster, 

capable of mystical transformation.  
� Heron exemplifies self-reliance and inner strength.  
� Loon stands for imagination and the re-awakening of old hopes and dreams.  
� Kingfisher represents patience, skill, vision and concern for community.  
� Salmon are a symbol of life, of courage and strength, as well as respect for 

tradition. 
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The idea of a walrus talking to children about bullying was thought up by policeman Tom 
Woods.  

His work eventually grew into the WITS (Walk Away, Ignore, Talk it out, Seek help) 
Program, designed to alleviate teasing and bullying in elementary schools. This program 
was developed by Bonnie Leadbeater, PhD, Professor of Psychology at the University of 
Victoria. It is supported by the Rock Solid Foundation. For more information and teacher 
guidelines, please visit www.witsprogram.ca. 
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TUG-OF-HELP SCRIPT 
The Tug-of-Help is a special assembly conducted by community leaders to launch the WITS 
LEADS Program for children in Grades 4 to 6. Community leaders can use the script below 
to present the Tug-of-Help. 

THE TUG-OF-HELP 

The COMMUNITY LEADER stands at the front of the room. He is 
accompanied by another community leader (e.g. a large student athlete) 
who will play the role of THE BULLY. As students assemble, the 
community leader lays out a long piece of rope on the floor.  

While everyone is assembling, the community leader discretely selects 
a CHILD VOLUNTEER from the audience, asking for the child's name and 
then explaining quietly to him or her – ensuring no one else can hear 
– that they are going to do two rope pulls between the child and the 
bully. In the first rope pull, the child will lose. The second time, 
however, he or she will win. The community leader then asks the child 
to remain seated with his or her classmates until he or she is called 
for. 

The community leader also selects three WITS LEADERS to participate in 
the skit. These leaders are students in Grades 5 or 6 who are familiar 
with the WITS Programs and can explain what it means to be a WITS 
Leader in the school.  

 
COMMUNITY LEADER 

As you can all see, there is a rope lying on the floor 
in front of me. This is a special rope because it 
represents our rights. Our rights are very important 
and nobody should take away our right to feel safe at 
school. 

I would like to demonstrate how you can prevent people 
from taking away your right to feel safe at school, 
but first I need a volunteer. Is there someone in the 
audience who could come up here and help me? 

The community leader selects the child volunteer who has been prepared 
in advance for the role. 

COMMUNITY LEADER 
Thanks for volunteering, _______________ (child 
volunteer's name). My other volunteer is my partner 
The Bully.  

Now audience, let’s just imagine for a moment that The 
Bully is a new student here at _______________ (name 
of school). He/she is a little taller and a little 
bigger than most students at _______________ (name of 
school). The Bully also likes to pick on people who 
are smaller than he/she is.  
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The Bully sees _______________ (child volunteer's 
name) and decides to bully him/her. When The Bully 
picks on _______________ (child volunteer's name), 
he/she takes away his/her right to feel safe at 
school. 

_______________ (child volunteer's name), could you 
please pick up that end of the rope and hang on to it 
tightly?  

The child volunteer picks up one end of the rope. 

COMMUNITY LEADER 
The Bully is going to pull the other end of the rope 
as hard as he/she can because he/she is taking away 
your right to feel safe. You are going to defend your 
rights and try to protect them from The Bully. So pull 
hard, okay? Let’s see what happens.  

The bully grabs the other end of the rope and effortlessly 
pulls the child volunteer across the floor. 

COMMUNITY LEADER 
So, audience, how do you think _______________ (child 
volunteer's name) did when he/she tried to protect 
his/her right to feel safe by him/herself? 

The community leader pauses for audience feedback. 

COMMUNITY LEADER 
_______________ (child volunteer's name), how do you 
think you did when you tried to protect your right to 
feel safe from The Bully? 

The community leader pauses for the child volunteer’s response. 

COMMUNITY LEADER 
Audience, do you think that _______________ (child 
volunteer's name) may have been able to protect 
his/her rights if he/she had had some help defending 
them? 

The community leader pauses for the audience’s response. 

COMMUNITY LEADER 
Wouldn't it be nice if there were people out there who 
could help _______________ (child volunteer's name) 
keep his/her rights and stop The Bully from taking 
them away? 

Is there anybody out there who could help 
_______________ (child volunteer's name)? 

The community leader selects the three WITS Leaders and directs them 
to stand behind the child volunteer and grab the rope.  
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COMMUNITY LEADER 
Wow, it looks like these young people are very eager 
to help! Who are you?  

WITS LEADER #1 
We’re the WITS Leaders! 

WITS LEADER #2 
We are students in Grades 4, 5 and 6 who are out on 
the playground to help you (points to audience) when 
you have a problem with other kids! 

WITS LEADER #3 
We are here to help you keep your right to feel safe 
at school! 

COMMUNITY LEADER 
It looks like _______________ (child volunteer's name) 
is really lucky to have help from the WITS LEADERS. 
But you know there are other people that can help 
_______________ (child volunteer's name) too. They are 
adults, like a playground supervisor, a teacher or a 
parent.  

Could we have a playground supervisor come up here? 
What about a teacher? Is there a parent here who can 
come help _______________ (child volunteer's name)?  

The community leader and the child volunteer select a number of adults 
from the audience and direct them to the front of the room, where they 
stand behind the WITS Leaders and grab the rope. 

COMMUNITY LEADER 
The adults are also going to help _______________ 
(child volunteer's name) keep his/her right to feel 
safe.  

Wow! Look at all the people who can help 
_______________ (child volunteer's name). Let’s see 
what happens now when The Bully tries to take away 
_______________'s (child volunteer's name) rights. 

The bully tries hard to pull the rope but is unable to win the rope 
pull due to the strength of the other team. 

COMMUNITY LEADER 
Audience, how do you think _______________ (child 
volunteer's name) did this time? 

The community leader pauses for audience feedback. 

COMMUNITY LEADER 
_______________ (child volunteer's name), how do you 
think you did this time? 
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The community leader pauses for the child volunteer’s response. 

COMMUNITY LEADER 
So when _______________ (child volunteer's name) had 
help from the WITS Leaders and adults, he/she was able 
to hold onto his/her rights! 

Sometimes it is hard to keep your rights when the 
bully is bigger or stronger, but nobody should ever 
take your rights away from you. If you are having 
trouble with a bully, don’t hesitate to seek help and 
find people who will help you keep your rights! 

These young people here are just three of the WITS 
Leaders at your school. They can… 

WITS LEADER #1 
Help you when you have a problem on the playground! 

WITS LEADER #2 
Help you to solve problems with other kids! 

WITS LEADER #3 
Help you seek help from an adult! 

COMMUNITY LEADER 
If you are in Grades 4 to 6, you are going to be 
learning all you need to know to become a WITS Leader 
in the WITS LEADS Program. 

Who knows what WITS stands for? 

The community leader pauses to allow the audience to reply: Walk away, 
Ignore, Talk it out and Seek help. 

COMMUNITY LEADER 
And does anyone know what LEADS stands for? 

Well, LEADS stands for the things you need to do to 
protect everyone’s rights to feel safe at this school: 
Look and listen, Explore points of view, Act, Did it 
work? and Seek help! 

You'll be learning more about these in your class, but 
I can tell you that these are the same things I do in 
our work every day to help others. And as WITS 
Leaders, you'll get to do the same! 

THE END 
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CLASSROOM VISIT INFORMATION SHEET 
Community leaders should bring a copy of this information sheet with them when they 
conduct classroom visits and fill it out to keep track of their visits, what reminder gifts they 
distributed and any other important notes or details. Community representatives should fill 
out one sheet per class per visit. 

Class Visited:  

Visit #:  

Date and Time of Visit:  

Reminder Gift Left for Students:  

Comments/Notes/Questions:  
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PROVINCIAL/TERRITORIAL LEARNING OUTCOMES 
The WITS Primary and WITS LEADS lesson plans fulfill many required curricular learning 
outcomes prescribed by Canada’s provinces and territories. Below are the most common 
learning outcomes associated with the WITS Programs lesson plans. To view specific 
outcomes for individual lesson plans, visit www.witsprogram.ca/schools/lesson-plans/. 

WITS Primary Program 

Alberta 

GENERAL HEALTH AND LIFE SKILLS OUTCOMES 
Wellness Choices (Safety & Responsibility) 
� Students will make responsible and informed choices to maintain health and to 

promote safety for self and others.  
� Students will identify unsafe situations and describe actions to use in unsafe or 

abusive situations (e.g. knowing when to seek help from a teacher or parent).  
� Students will identify strategies to avoid being bullied in different case scenarios.  

Relationship Choices (Understanding & Expressing Feelings) 
� Students will develop effective interpersonal skills that demonstrate responsibility, 

respect and caring in order to establish and maintain healthy interactions.  
� Students will develop communication strategies to express needs and seek support 

(e.g. know how to seek help from others).  
� Students will also develop effective communication skills and strategies to express 

feelings (e.g. appropriate expression of anger or sadness). 

GENERAL ENGLISH LANGUAGE ARTS OUTCOMES 
� Students will listen, speak, read, write, view and represent to explore thoughts, 

ideas, feelings, and experiences; comprehend and respond personally and critically 
to oral, print and other media texts; and enhance the clarity and artistry of 
communication. 

British Columbia and the Yukon 

SOCIAL RESPONSIBILITY EXPECTATIONS & PERSONAL PLANNING LEARNING 
OUTCOMES 
� Regularly describes themselves in positive terms. 
� Learns strategies for solving problems involving peer teasing. 
� Tries to solve problems independently; shows increasingly good judgment about 

when to get help. 
� Learns the importance of being in a community that includes and values everyone 
� Is typically welcoming and kind to classmates.  
� Looks for opportunities to help others and knows the value of asking adults for help. 
� Treat others fairly and respectfully, including those who are different in some way. 
� Shows empathy and can describe others’ feelings in an increasing range of 

situations.  
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� Shows an emerging sense of idealism and desire to make the world a better place. 
� Shows appreciation for other cultures encountered and often seeks to learn more. 
� Recognizes that some forms of stereotyping can have negative effects. 
� Identifies safe and unsafe situations at home, at school and in the community. 
� Demonstrates knowledge of vocabulary for expressing feelings and a range of 

emotions. 

LANGUAGE ARTS LEARNING OUTCOMES 
� Listens and responds orally to language patterns in stories and poems. 
� Engages in speaking and listening activities to develop a deeper understanding for 

the text. 
� Uses strategies after reading and viewing to confirm and extend meaning including 

retelling, sketching, discussing with others or writing a response. 
� Reads fluently and demonstrates comprehension of a range of grade-appropriate 

literary texts including stories from various Aboriginal and other cultures. 
� Responds to literature by expressing an opinion supported with reasons and making 

text to world connections. 

British Columbia Aboriginal Learning Outcomes 

SOCIAL STUDIES 
� Identifies alternative perspectives on a selected event or issue. 
� Identifies groups and places that are part of their lives.  
� Describes Aboriginal peoples’ relationship with the land and natural resources.  

SCIENCE 
� Describes how animals are important in the lives of Aboriginal peoples in BC. 
� Demonstrates awareness of the Aboriginal concept of respect for the environment.  

ENGLISH LANGUAGE ARTS: READING AND VIEWING 
� Reads fluently and demonstrates comprehension of a range of grade-appropriate 

literary texts, such as stories from various Aboriginal and other cultures, stories from 
a variety of genres (e.g. folktales, legends, adventure, humour, biographies, 
mysteries), series and chapter books, picture books, and poems. 

ORAL LANGUAGE 
� Uses speaking and listening to improve and extend thinking by acquiring new ideas, 

making connections and asking questions, comparing and analyzing ideas, 
developing explanations, considering alternative viewpoints, and investigating 
problems and creating solutions. 

New Brunswick and Prince Edward Island 

HEALTH CURRICULUM 
Protecting Yourself, Your Family and Your Community 
� Students will demonstrate an understanding of and practice skills to enhance 

personal safety, the safety of others and protection of the environment. 
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Personal Wellness 
� Students will demonstrate an understanding of all dimensions of health and well-

being and make informed decisions that contribute to an active, healthy lifestyle. 

LANGUAGE ARTS CURRICULUM 
Reading and Viewing 
� Students will be expected to interpret, select, and combine information using a 

variety of strategies, resources, and technologies. 
� Students will be expected to respond critically and personally to a range of texts, 

applying their understanding of language, form, and genre. 

Speaking and Listening 
� Students will be expected to speak and listen to explore, extend, clarify, and reflect 

on their thoughts, ideas, feelings and experiences. 
� Students will be expected to communicate information and ideas effectively and 

clearly, and to respond personally and critically. 
� Students will be expected to interact with sensitivity and respect, considering the 

situation, audience, and purpose. 

Ontario 

LANGUAGE CURRICULUM 
Oral Language Expectations 
� Listens in order to understand and respond appropriately in a variety of situations for 

a variety of purposes. 
� Uses speaking skills and strategies appropriately to communicate with different 

audiences for a variety of purposes. 
� Reflects on and identifies their strengths as listeners and speakers, areas for 

improvement, and the strategies they found most helpful in oral communication 
situations. 

Reading Expectations 
� Reads and demonstrates an understanding of a variety of literary, graphic, and 

informational texts, using a range of strategies to construct meaning. 
� Recognizes a variety of text forms, text features, and stylistic elements and 

demonstrates understanding of how they help communicate meaning. 

HEALTH AND PHYSICAL EDUCATION  
Personal Skills 
� Uses self-awareness and self-monitoring skills to help understand his or her own 

strengths and needs, take responsibility for actions, recognize sources of stress, and 
monitor his or her own progress. 

� Uses adaptive, management, and coping skills to help respond to the various 
challenges encountered while participating in physical activities, developing 
movement competence, and acquiring knowledge and skills related to healthy living. 

Interpersonal Skills 
� Communicates effectively, using verbal or non-verbal means, as appropriate, and 

interprets information accurately.  
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� Applies relationship and social skills while participating in physical activities, 
developing movement competence, and acquiring knowledge and skills related to 
healthy living to help interact positively with others, build healthy relationships, and 
become effective team members. 

Critical and Creative Thinking Skills 
� Uses a range of critical and creative thinking skills and processes to assist in making 

connections, planning and setting goals, analyzing and solving problems, making 
decisions, and evaluating choices in connection with learning in health and physical 
education. 

WITS LEADS Program 

Alberta 

GENERAL HEALTH AND LIFE SKILLS OUTCOMES 
Wellness Choices (Safety & Responsibility) 
� Describes and demonstrates ways to assist with the safety of others (e.g. helping 

younger children play safely). 
� Identifies personal boundaries and recognizes that boundaries vary depending on the 

nature of relationship, situation and culture.  

Relationship Choices (Understanding & Expressing Feelings) 
� Practises effective communication skills (e.g. active listening, perception checks). 
� Demonstrates respectful communication skills. 
� Recognizes that presenting feelings may mask underlying feelings (e.g. anger can 

mask frustration or hurt). 

GENERAL ENGLISH LANGUAGE ARTS OUTCOMES 
� Uses own experiences as a basis for exploring and expressing opinions and 

understanding. 
� Combines personal experiences and the knowledge and skills gained through 

previous experiences to understand new ideas and information.  
� Asks relevant questions and responds to questions related to similar topics. 
� Compares personal challenges and situations encountered in daily life with those 

experienced by people or characters in other times, places and cultures. 

British Columbia and the Yukon 

SOCIAL RESPONSIBILITY EXPECTATIONS & PERSONAL PLANNING LEARNING 
OUTCOMES 
� Shows empathy and recognizes and comments on unfairness. 
� Looks for opportunities to help and shows good judgment about when to get help 

from an adult. 
� Advocates for fair respectful treatment for everyone.  
� Is welcoming, respectful and cooperative in classroom setting.  
� Uses peaceful strategies to solve simple conflicts with peers. 
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LANGUAGE ARTS LEARNING OUTCOMES 
� Uses speaking and listening to improve and extend thinking by considering 

alternative viewpoints and investigating problems and creating solutions. 
� Creates meaningful visual representations that communicate personal response, 

information and ideas relevant to the topic. 
� Uses strategies after reading and viewing to confirm and extend meaning including 

retelling, sketching, graphic organizers and discussions.  

New Brunswick and Prince Edward Island 

HEALTH CURRICULUM 
Protecting Yourself, Your Family and Your Community 
� Understands that personal behaviours and choices may affect safety of self and 

others. 
� Defines the role of the community in promoting safety and injury prevention. 
� Identifies and values him or herself as a positive role model. 

LANGUAGE ARTS CURRICULUM 
� Identifies examples of prejudice and stereotyping in oral language and uses language 

that shows respect for all people. 
� Compares his or her own thoughts and beliefs to those of others. 
� Contributes to and responds constructively in conversation, small group and whole-

group discussion, recognizing roles and responsibilities as speakers and listeners. 

Ontario 

LANGUAGE CURRICULUM 
Oral Language Expectations 
� Extends understanding of oral texts by connecting the ideas in them to his or her 

own knowledge, experience and insights. 
� Uses appropriate words and phrases from the full range of his or her vocabulary, 

including inclusive and non-discriminating terms. 
� Identifies what strategies were most helpful before, during and after listening and 

speaking and what steps can be taken to improve oral communication.  
� Listens in order to understand and respond appropriately in a variety of situations 

and for a variety of purposes.  

HEALTH AND PHYSICAL EDUCATION 
Living Skills 
� Uses self-awareness and self-monitoring skills to help understand his or her 

strengths and needs, take responsibility for actions, recognize sources of stress, and 
monitor his or her own progress while participating in physical activities, developing 
movement competence, and acquiring knowledge and skills related to healthy living. 

� Communicates effectively, using verbal or non-verbal means, as appropriate, and 
interprets information accurately while participating in physical activities, developing 
movement competence, and acquiring knowledge and skills related to healthy living. 
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ADDITIONAL INFORMATION ON ABORIGINAL THEMES IN 
LESSON PLANS 
The WITS Programs promote instructional themes and strategies that are sensitive to 
ethnically and culturally diverse communities. In particular, the WITS Programs curriculum 
includes a number of lesson plans based on children’s literature that explores characters, 
settings or interactions representing an Aboriginal worldview.  

This perspective recognizes the environment as the most influential teacher of the natural 
order of things. All that is sacred is seen to originate in nature. This understanding reflects 
Indigenous ways of knowing in which humans, animals, plants and minerals are seen as 
equal on a continuum of energy.  

Stories with Aboriginal themes often illustrate many layers of meaning. These teachings 
include stories with metaphysical, cosmological and morally informative messages. 
Historically, Elders are responsible for sharing traditional teachings to develop the spiritual, 
social and educational principles of a community.  

The following descriptions are brief statements that describe Aboriginal culture and may 
clarify your understanding of selected books that reflect Aboriginal values while promoting 
WITS strategies. For more detailed information about these Aboriginal values please refer to 
the links on the following page. 

Indigenous Traditions and Values Related to the Stories 

Elders  
� Elders are older people who are regarded as spiritual and cultural leaders in their 

communities and are respected for their age, wisdom and experience. 
� Elders take prominent leadership roles in community functions such as the presentation 

of songs, prayers, stories and poems. 
� Elders help their community make decisions about many issues from community 

development to governmental negotiations.  

Family 
� Extended families often take responsibility for childrearing. In some communities great 

uncles and aunts are automatically given the status of grandparent. 
� Children are an integral part of all activities.  
� Cooperation, listening and silence are values instilled in children at an early age.  
� Status is attributed to children’s parents and grandparents. This may reflect expected 

behaviours. 

Spirituality 
� Ceremonies and spiritual understandings are integrated into everyday life not just on 

designated days.  
� The Creator gave a set of laws for guidance. These laws are not imposed upon the 

individual but are instead internalized and influence every aspect of the individual’s 
behaviour. These laws are related to the following concepts:
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- Respect   
- Humility 
- Honour 

- Courage 
- Wisdom 
- Honesty 

- Truth

Dance 
� Song and dance are considered sacred. 
� There are ceremonies and prayers about balance, harmony and healing; consequently, 

they produce many emotional and spiritual reactions.  
� Certain dances belong not just to specific clans but also to families and individuals. 
� Many First Nations dances were learned from animals (e.g. the Eagle Dance, the Rabbit 

Dance and the Deer Dance).  

Nature and Animals 
� Everything is interconnected in a non-hierarchal system. A circle is often used to 

describe the relationship of all living things.  
� There is a rhythmic pattern and musicality to nature. The beat of a drum represents the 

heartbeat of Mother Earth.  
� It is believed that animals have souls which are immortal and reborn after death.  
� Some First Nations peoples believe that animals can transform themselves into human 

form and only assume animal forms when dealing with humans.  

Storytelling 
� For thousands of years storytelling has been the way in which knowledge, history and 

spiritual understandings have been passed on to others in the community.   
� Storytelling is a gift from the Creator and this oral tradition requires the storyteller to 

not only share insights about history and life but also to hold the attention of the 
audience through creativity, humour and drama. 

More Resources 

Aboriginal Literatures in Canada: A Teacher's Resource Guide. 
www.curriculum.org/tcf/teachers/projects/repository/aboriginal.pdf  

First Nations and the Environment. 
www.literacycommunity.com/grade3/firstnations/environment.htm  

Protocol, Behaviour and Celebration. 
www.shannonthunderbird.com/protocol_and_behaviour_at.htm  

Sacred Symbols and their Meanings. 
www.shannonthunderbird.com/symbols_and_meanings.htm  

Shared Learnings: Integrating BC Aboriginal Content K-10. 
www.bced.gov.bc.ca/abed/shared.pdf   
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CLASSROOM ACTIVITIES 

WITS Poster Contest 

A school-wide WITS Poster Contest is an interactive way for the entire school community to 
get involved with the WITS Programs. Invite students to submit a poster related to WITS or 
WITS LEADS strategies and display their submissions throughout the school. Winners can be 
chosen by teachers, by a student vote or by a special committee of people involved with the 
WITS Programs (i.e. the principal, community leaders and parents). A WITS Poster Contest 
encourages all students to think about what the WITS Programs represent and provides a 
powerful visual reminder that everyone can use their WITS. Below are examples of posters 
created for this contest.  
 

 

 

 

 

 

 

 

 

WITS Special Constable of the Week Program 

The WITS Special Constable of the Week Program is a special way for teachers to extend 
the WITS Programs in their classrooms. Each week, a student is appointed WITS Special 
Constable of the Week. The child could be chosen by a teacher because he or she has 
demonstrated an understanding of WITS strategies and used them to deal with conflict 
situations. Alternately, all children in the class can take turns adopting the role.  

The job of the WITS Special Constable of the Week is to remind fellow students to use their 
WITS and, whenever possible, help them solve problems in the classroom and on the 
playground. When a community leader makes a classroom visit, the WITS Special Constable 
of the Week can report to him or her about how the students in the class have been able to 
use their WITS. 

The child chosen to be the WITS Special Constable of the Week may wear his or her WITS 
badge or some other special piece of WITS gear to show others they are the Constable for 
the week. Alternately, a bulletin board in the classroom can be used to recognize the WITS 
Special Constable of the Week. The program is flexible. Teachers can expand on the role the 
Constable plays or integrate it with an existing recognition program. 
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WITS Recognition Program  

The WITS Recognition Program is another way to recognize students who have made an 
effort to apply WITS strategies. When teachers see children using their WITS, they can print 
off a copy of the graphic below, filling it in with the child’s name and how he or she used her 
WITS. The maple leafs can then be displayed on a bulletin board to provide ongoing 
recognition of those students who have demonstrated leadership in using their WITS.   
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